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Introduction
The World Around Us (WAU), one of the Areas of 
Learning in the Northern Ireland Curriculum, consists 
of three contributory elements: Geography, History, and 
Science and Technology. 

It is organised into four interrelated strands: Interdependence, 
Place, Movement and Energy, and Change Over Time. The 
purpose of these four strands is to facilitate connections in 
learning between the contributory elements. Because they 
are context-free in nature, the strands also give teachers 
flexibility and choice when designing their learning and teaching 
opportunities for WAU.

In 2008, the Education and Training Inspectorate (ETI) published 
An Evaluation of the Arrangements for the Implementation of the 
Revised Northern Ireland Curriculum (RNIC). This publication 
highlighted the need for further information about the place of 
content in a skills-infused curriculum, for example in the Area of 
Learning The World Around Us. 
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The World Around Us Project Group
In April 2008, CCEA and the Curriculum Advisory Support Service (CASS) 
formed a project group to help teachers plan and implement their content 
for The World Around Us effectively. This group produced non-statutory 
Progression Grids (available at www.nicurriculum.org.uk) to illustrate 
ways to develop and place content in a skills-infused curriculum through 
the strands within The World Around Us. They also issued a non-statutory 
Thinking Skills and Personal Capabilities Progression Framework, 
illustrating possible progression for pupils in this aspect of their 
development (also at www.nicurriculum.org.uk). 

Then, in May 2008, the group selected schools interested in exploring 
how to implement The World Around Us. Teachers and co-ordinators 
met for a two-day conference to think about the processes involved, then 
returned to their schools to explore the issues with management and 
staff. The schools then documented their journey over the first six months 
of implementation. 

The project involved different sized urban and rural schools from 
throughout Northern Ireland. The largest school had 600 pupils, with 
three classes in a year group. The smallest had 18 pupils and composite 
classes. Some of the schools had already started the process of 
implementing The World Around Us; others were just beginning.

Some of the schools involved in the project were:

•	 Antrim Primary School;
•	 Braid Primary School;
•	 Cookstown Primary School;
•	 Newtownards Model Primary School;
•	 Portadown Integrated Primary School;
•	 Star of the Sea Primary School (Belfast); and
•	 St. Oliver Plunkett Primary School (Beragh).

CCEA gratefully acknowledges the help and assistance of the principal 
and staff of each school.

Implementation of The World Around Us
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Approach to Planning
The WAU project group recommended using a four-stage process 
detailed in the DENI publication School Development Planning 
(June 2005). This process involved applying the following steps when 
developing planning for The World Around Us:

•	 The confirmation of the school’s ethos, culture and aims – Schools 
involved in the project were asked to note their school ethos and aims.

•	 An audit of current provision and identification of areas for 
improvement – An audit tool was created for schools to consider 
where they were on the journey of implementing The World Around Us. 

•	 Prioritisation for action and the implementation of development 
planning – Based on their audit, schools created a strategy and an 
action plan. They were asked to consider guidance produced by CCEA 
and CASS on interpreting the statutory requirements for The World 
Around Us. They were also asked to construct long and medium term 
plans for a Key Stage that included the guidance for infusing the 
Thinking Skills and Personal Capabilities within The World Around Us.

•	 The determining of the arrangements for monitoring, and the review 
of the plan in the light of that monitoring – Schools carried out 
self-evaluation of how their planning had impacted on their children’s 
learning and reflected on how achievable their plans had been.

During the project, the Department of Education published Every School 
a Good School. This policy sets out a vision of schools that are self-
improving to meet the needs and aspirations of pupils through high 
quality learning. Good planning may help improve the learning and thus 
meet the needs of pupils. Schools should consider the role of literacy 
and numeracy to raise standards in the school. WAU offers a context for 
children to develop literacy and numeracy skills. Schools should take this 
into account when planning the implementation of this Area of Learning, 
for example by showing on planners how the links are made. Literacy 
and numeracy skills are important as they are amongst the indicators of 
effective performance in a school.

Provision is centred around the child, and planning will help ensure that 
the child’s needs are catered for and that he/she is making progress.

Implementation of The World Around Us
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Carrying Out an Audit
The schools involved in the project used the Department of Education 
publication Together Towards Improvement (TTI; 2003) as a starting point 
in their process of self-evaluation. TTI outlines key quality indicators 
and features of good practice that schools can use to evaluate the 
quality of their provision. TTI is currently being reviewed, and an 
updated version will be available. The project focused on Indicator 2.5, 
under the heading of Learning and Teaching:

Indicator 2.5: Implementation of the Curriculum:
•	 curricular breadth, balance, continuity and progression;
•	 integration of learning across the curriculum; and
•	 effectiveness of timetabling/organisation of classes.

The groups designed a self-evaluation tool (see Appendix 1) to assist 
co-ordinators with their audits and help them consider their schools’ 
achievements in implementing The World Around Us. It helped them 
assess what their schools needed to achieve over a period of time and 
what they could incorporate into their School Development Plans.

The audit tool lists the features and characteristics of good practice for 
implementation of the curriculum (shown in the grey columns). Then, 
for each quality feature, it poses key questions and suggests expected 
outcomes (in the white columns) that would demonstrate a school’s 
fulfilment of the indicator.

The tool highlighted that the management of a school need to be 
committed to developing The World Around Us and that the School 
Development Plan should reflect this commitment over a number of years. 
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Developing a Strategy
Developing a strategy for The World Around Us should help schools 
explore what they want to do to achieve success. It involves considering 
the stages necessary to achieve long term goals, giving a vision to help 
clarify how to reach those goals step by step. Looking forward, for 
example three years ahead, can help to ensure that good decisions are 
made in the present. It highlights the issues that need to be addressed 
first in order to lay foundations for future work. 

At this strategy-building stage it is useful for co-ordinators and teachers 
to check that they have a shared understanding of The World Around Us 
and how it will look when implemented. In the project, one activity that 
helped explore this issue involved thinking in pairs: one person in each 
pair asked ‘What is “The World Around Us”?’, then the other explained 
its purpose in one minute. Finally, each pair compared their ideas with 
those of the other groups. Another useful activity was to ask teachers 
to write down what the advantages would be if The World Around Us 
experience was implemented fully for pupils. They also considered what 
the disadvantages of not implementing the experience well would be. 

To help lay foundations for success in implementing The World Around Us, 
it is important to make sure:

•	 planning allows for the integration of the three contributory elements;
•	 a flexible framework that illustrates progression is established for the 

whole school;
•	 the whole school is aware of this framework;
•	 links with the local community are established and embedded within 

the Area of Learning;
•	 resources are available and easily accessible by the whole school; and
•	 practice is developed in WAU and staff development has occurred so 

that policies can be put in place.

As part of the process of thinking through what they would need to 
make the vision work, schools in the WAU project group considered the 
objectives in Appendix 2. The strategy objectives were linked to indicators 
in TTI to demonstrate how the strategy develops on from the audit. This 
helped schools to ensure that they were attempting to address the major 
issues in a logical sequence. For the purposes of the project, the schools 
involved had to address particular areas of The World Around Us in the first 
year of implementation.
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Forming an Action Plan
Schools use action plans to address what they will achieve over a shorter 
time scale (typically a year). They outline the success criteria that will 
be used to ensure their targets are met. They also list the actions that 
will bring about these improvements. Since The World Around Us is a 
focus for development, the action plan should be reflected in the School 
Development Plan. 

In the project, TTI was used to decide on targets that were developed from 
the strategy for implementing The World Around Us (see Appendix 3). 
These formed the basis of schools’ action plans.
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Planning Curriculum Content
While the Northern Ireland Curriculum is designed to give teachers 
more freedom in the content they teach, there are statutory 
requirements that must be met. In planning, schools need to ensure 
that they strike a balance between the contributory elements in The 
World Around Us. Over the course of a year and a Key Stage, children 
should have a range of experiences covering all three elements 
(Geography, History, and Science and Technology). It should be checked 
over the whole school that this is the case. 

To aid schools in ensuring that they cover all the statutory requirements 
for The World Around Us in their planning, CCEA and CASS have 
produced and published guidance on interpreting the requirements 
(Progression Grids available at www.nicurriculum.org.uk).
 
As well as the statutory requirements, it is important to ensure that 
each of the Thinking Skills and Personal Capabilities is addressed 
during the course of a year and Key Stage. Planning gives schools 
an opportunity to consider which of the skills can be developed in a 
particular theme. Guidance on infusing the skills within The World 
Around Us – the Thinking Skills and Personal Capabilities Progression 
Framework – is also available at www.nicurriculum.org.uk. 

For the purposes of this project, schools were asked to develop a long 
term plan for one Key Stage and a medium term plan for a particular 
theme (although some had already decided to focus on The World 
Around Us in their School Development Plan and to work at long and 
medium term plans throughout the school). This was to allow the 

schools to evaluate at the end of the six-month project how useful their 
planners had been and adapt them where necessary. It also meant that 
they could follow the same model and apply their planning for one Key 
Stage to others in the second year of implementation. 

The plans in the case studies document the experiences of Foundation 
Stage, Key Stage 1 and Key Stage 2 teachers, as well as The World Around 
Us co-ordinators. They were developed from a whole school and a teacher 
perspective. 

The schools involved were asked to inform the project of how useful the 
materials produced by CCEA had been in planning for the implementation 
of The World Around Us curriculum. The majority of schools rated the 
materials and information that had been provided for them highly in an 
evaluation carried out at the end of the project.

Long Term Planning
Schools in the project agreed that long term plans should:

•	 provide a ‘big picture’ for all staff to be aware of;
•	 guide, but not detail, the work of individual teachers for The World 

Around Us;
•	 show evidence of breadth and balance between the three contributory 

elements that make up The World Around Us; 
•	 address the statutory requirements, in terms of curriculum delivery, in 

a coherent way across a Key Stage and, ultimately, a whole school; 
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Planning Curriculum Content (continued)

•	 avoid overlap and repetition;
•	 encourage connections across the Areas of Learning; and
•	 meet the requirements of the Northern Ireland Curriculum, in terms 

of both content and skills, to ensure progression.

In developing their long term plans, the schools gave consideration to 
ensuring that their chosen themes would achieve breadth and balance 
between the contributory elements. Schools decided which statutory 
requirements the themes they were developing would address. In 
choosing themes, they considered what was relevant to the children. 
This meant that themes often centred on an activity in the locality, or 
that involved members of the community, which the children would be 
able to relate to. Many schools chose a focus for their Thinking Skills 
and Personal Capabilities when developing long term plans.

Medium Term Planning
A medium term plan should provide more details on learning than a 
long term plan. When considering what to include, it can be useful to 
take into account the purpose of the plan and the processes involved in 
this type of planning. A medium term plan should be used on a regular 
basis, and it may change and evolve from year to year as it is put into 
practice.

When deciding what to include in their medium term plans, the schools 
involved in the project considered who was going to use them. 

The medium term plan may include details on the following:
•	 a theme established in the long term plan, possibly including the 

stimulus activity for the theme or key questions that it addresses;
•	 learning intentions that match the statutory requirements (the 

Progression Grids for strands in The World Around Us may be useful in 
this process);

•	 success criteria aligned to the learning intentions;
•	 detail on the development of Thinking Skills and Personal Capabilities 

in the theme (ensuring that these skills are promoted and infused in the 
learning);

•	 the resources required for the theme, including the use of the locality 
involved and any possible implications;

•	 opportunities for involving the children in the planning process, perhaps 
by using a KWL grid or planning board when developing the theme;

•	 opportunities for home learning;
•	 links to other Areas of Learning, particularly Language and Literacy and 

Mathematics and Numeracy, showing connections beyond The World 
Around Us; and

•	 assessment of the learning, listing forms of recording to make 
improvements in the future.

It is important that the plans for The World Around Us ensure continuity 
between the contributory elements so that children can make connections 
in their learning.
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Implementing a Theme
The schools involved in the project implemented the themes that they 
had selected for their medium term plans. Some of the schools detailed 
the work they had carried out and their pupils’ responses to it. The 
case studies of these schools illustrate possible ways of addressing 
particular themes and detail any significant issues that arose for them.

The action plan should note times during the year when actions should be 
checked. Schools need to verify that the actions have occurred. Practice 
should be reflected on and the pace of change monitored on a regular 
basis in order to ensure that staff are adapting to the changes being 
made.

For the purposes of this project, schools carried out monitoring and 
evaluation over a period of six months. In most school contexts, it will 
take place over a year. This allows schools to set new targets, add new 
details to their action plans and incorporate their targets into their School 
Development Plan for the following year.  

After staff development, it may be useful to review where the school has 
got to and what it has achieved. This may include observation of activities 
in the classroom, where possible, and observation of the learning taking 
place. Interviewing children about the learning and planning that has 
taken place might also be useful.

Monitoring and Evaluating
Although creating plans for themes to be developed by teachers can 
be an important starting point in the process of implementation, it is 
important to monitor work and evaluate progress. Schools need to 
monitor the success criteria outlined in their initial action plans to 
survey what has been achieved. They should consider if there have been 
improvements in both the quality of learning and teaching and in the 
experiences of pupils. The standards that pupils are attaining should be 
higher. 

Reflecting on specific successes may lead to changes in a school’s plan 
of implementation for subsequent years. As staff gain insight into how to 
make improvements in particular areas, it may be necessary to review 
some of the work carried out from one year to the next. Of course, 
change needs to take place at the optimum pace for a school. Targets 
should be realistic.
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Braid

Ethos

Audit

Long Term Planning

Medium Term Planning

Key Stage 2 Long Term Planner (Year 1)

Medium Term Planner (KS2)

Implementation

Evaluation

Antrim

Ethos

Audit

Long Term Planning

Medium Term Planning

Key Stage 2 Long Term Planner (P6)

Medium Term Planner (P6)

Implementation

Evaluation

Newtownards Model

Ethos

Audit

Long Term Planning

Medium Term Planning

Foundation Stage Long Term Planner (P1)

Medium Term Planner (P1)

Implementation

Evaluation

Cookstown

Ethos

Audit

Long Term Planning

Medium Term Planning

Key Stage 1 Long Term Planner (P3)

Medium Term Planner (P3)

Implementation

Evaluation

Portadown Integrated

Ethos

Audit

Long Term Planning

Medium Term Planning

Foundation Stage Long Term Planner

Medium Term Planner (P2)

Implementation

Evaluation

Star of the Sea

Ethos

Audit

Long Term Planning

Medium Term Planning

Key Stage 2 Long Term Planner (P7)

Medium Term Planner (P7)

Evaluation

St. Oliver Plunkett

Ethos

Audit

Long Term Planning

Medium Term Planning

Key Stage 1 Long Term Planner

Medium Term Planner (P3)

Strategy and Implementation

Evaluation



Introduction Reports from Project Schools Appendices

Implementation of The World Around Us

Appendices

Appendix 1: Audit Tool

Appendix 2: Strategy Example

Appendix 3: Action Plan Example
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Type of school:  Controlled

Size of school:  600 pupils

Ethos
At Antrim Primary School we aim to provide each child 
with a happy and secure environment in which he/she 
has the opportunity to develop intellectually, socially 
and physically to the maximum of his/her potential.

As a staff we aim to work closely together as a team 
and in partnership with parents to provide pupils with a 
wide range of experiences and opportunities both within 
and beyond the classroom.

We expect each of our pupils to feel valued and, in 
return, to work hard, behave well and play an important 
part in school life.

Aims
1.	 Acquire skills, knowledge and practical abilities, 

and the confidence to use them independently 
within all subject and cross curricular areas.

2.	 Develop communication skills appropriate to all 
areas of the curriculum.

3.	 Develop an enquiring mind.
4.	 Develop a reasoned set of attitudes, values, beliefs 

and moral standards.
5.	 Appreciate and take an active interest in the 

environment both locally and throughout the world.
6.	 Develop a sense of:

•	 self-respect, self-discipline and self-confidence;
•	 respect for others and their property;
•	 tolerance and appreciation of the opinions of 

others;
•	 good manners and politeness; and
•	 care and responsibility towards all living things.

7.	 Prepare for teenage and adult life with reference to 
home, health, work, leisure, and as a responsible 
citizen and consumer.

8.	 Develop a knowledge of the Bible and follow the 
principles of Christian ethics.

Audit
There are three classes in each year group. Each year 
group has a representative on the curriculum group 
for History, Geography, and Science and Technology. 
A new curriculum group was set up, with one teacher 
representing each year group and two co-ordinators for 
The World Around Us (one for each Key Stage).

Years 1 – 3 teachers take a thematic approach to 
teaching the contributory elements of The World Around 
Us, whereas the other year groups mostly teach them 
as discrete subjects.

Foundation Stage have incorporated themes in play and 
activity based learning. Year 5 are using some of the 
support materials from CCEA’s Year 5 Thematic Units.

These year groups, as well as Year 6, are now reviewing 
their long and medium term planning to identify The 
World Around Us strands of Interdependence, Place, 
Movement and Energy, and Change Over Time.

Years 3, 4 and 7 will change their medium term plans 
after receiving their CASS training.

The teaching and learning of Science & Technology 
in Year 7 until now has been directed by Transfer Test 
requirements. At present there is no reference made to 
the strands of Interdependence, Place, Movement and 
Energy, and Change Over Time in curriculum planning.

Each year there is a planned Science and Technology 
week to engage children in this area of learning and 
hopefully to encourage pupils to choose these subjects 
for GCSE and A Level.

The audit was conducted with staff using the tool 
provided at the conference (see Appendix A). As a result 
of the audit, we found that:

•	 all staff are aware of The Northern 
Ireland Curriculum book and the statutory 
requirements for The World Around Us;

•	 all staff know that The World Around Us is made 
up of three contributory elements – Geography, 
History, and Science and Technology – and 
is organised as four interrelated strands: 
Interdependence, Place, Movement and Energy, 
and Change Over Time;

•	 Year 1, 2, 5 and 6 teachers have attended CASS 
training on NIC;

Section 2:  Reports from Project Schools

Antrim Primary School

Antrim Primary School
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•	 all staff have had school based training on AfL 
and TSPC; and

•	 some year groups have received Thematic Units 
and Ideas for Connected Learning (ICLs) and 
will refer to these when reviewing their planning 
for The World Around Us.

In terms of teaching and learning, we found that:

•	 pupils are involved in planning to different 
degrees in the different year groups;

•	 all year groups have planning boards and mind 
maps that are referred to throughout the topic, 
but these are not necessarily based on The 
World Around Us;

•	 all staff use WALT and WILF strategies in their 
Teaching and Learning;

•	 staff are beginning to use a variety of 
Assessment for Learning methods, including 
peer and self-assessment;

•	 there are some links with the local community, 
occasionally identified in planning; and

•	 resources are available to all year groups, and 
money will be made available for new resources 
to support the Teaching and Learning of The 
World Around Us.

The audit was useful, as it gave a clear view of where 
each year group was at and raised the awareness and 
the need for planning for The World Around Us.

A curriculum group was set up for The World Around 
Us from the pre-existing curriculum groups for History, 
Geography, and Science and Technology. The audit was 
used to start The World Around Us long term planning 
by putting agreed topics on a school overview for P1, 
P2, P5 and P6. Possible topics or themes were then 
suggested by P3, P4 and P7 to ensure that there was 
breadth and balance over each Key Stage.

All staff have had school based training in Thinking 
Skills and Personal Capabilities (2007/08) and 
Assessment for Learning (2008/09). These curriculum 
areas have also been targeted for whole school 
Performance Review and Staff Development (PRSD) in 
the respective academic years.

Years 1 – 3 teachers take a thematic approach to 
planning, and when they reviewed their planning with 
the recommendations for The World Around Us they 
were reassured that the teaching and learning was in 
line with the Northern Ireland Curriculum.

Year 4 and 7 teachers have not had training coming 
into this academic year but will review their long and 
medium term plans in the spring term. 

The Year 4 and 7 teachers are asked to refer to the 
following criteria when considering topics or themes in 
their planning:

•	 What topic/theme do you want to consider?
•	 What will not change?
•	 What changes can be made to existing content?
•	 Where are the opportunities for connected 

learning?
•	 What could be merged?
•	 What could be excluded?
•	 How will you incorporate Thinking Skills and 

Personal Capabilities and Assessment for 
Learning?

Year 5 have planned and put in place resources for two 
thematic units of work. Year 6 are in the process of 
reviewing possible topics and themes and are planning 
the first unit of work.

After the audit had been conducted, the co-ordinator 
met with The World Around Us curriculum group 
to discuss issues arising from the school long term 
overview and identify possible overlaps. 

Antrim Primary School
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Long Term Planning
A format for long term planning was considered by The 
World Around Us curriculum group within the school. 
Taking into consideration the elements that should be 
considered in a long term plan, the headings below 
were chosen.

•	 Theme Title

•	 Statutory Requirements:	
o	 Strands 

	Interdependence
	Place
	Movement and Energy
	Change Over time
	 (Colour coded for ease of use)

•	 Contributory Elements:
o	 Science and Technology
o	 Geography
o	 History

•	 Focus:
o	 Communication
o	 Using Mathematics
o	 Using ICT

•	 Skills Development:
o	 Managing Information 
o	 Thinking, Problem-Solving and 

Decision-Making 
o	 Being Creative
o	 Working with Others 
o	 Self-Management 

The whole school developed their themes in order to 
ensure breadth and balance throughout all Key Stages 
and to avoid unnecessary repetition. The colour coding 
for the strands within the statutory requirements made 
it easy to see which strand a statutory requirement had 
been taken from.

Medium Term Planning
It was decided to make medium term plans that 
split the academic year into five main ‘blocks’. The 
plans needed to consider learning intentions, Cross 
Curricular Skills that could be assessed, Thinking Skills 
and Personal Capabilities, teaching approaches and 
activities, and the four strands and the contributory 
elements that make up The World Around Us.

We considered why a medium term plan was needed 
and wanted to ensure that the following were noted:

•	 to have resources in place, including Interactive 
White Board activities and relevant websites;

•	 to allow for differentiation, including for gifted 
and talented pupils;

•	 to identify the skills incorporated into the unit of 
work; and

•	 to incorporate Assessment for Learning 
activities to enable future planning.

The medium term plan was needed for teachers and 
co-ordinators to detail the learning that was taking 
place in class. Senior management in the school would 
need the plans to make connections with other Areas 
of Learning. The Education and Training Inspectorate 
would also require planning to show what was expected 
in the learning being carried out. The learning taking 
place would impact on the pupils, and the importance of 
keeping parents informed and involved was noted.

The process for medium term planning involved 
selecting a theme or topic, identifying the Statutory 
Requirements that may be covered through the 
topic, and selecting and adapting what could be used 
from existing plans. Infusing the Thinking Skills and 
Personal Capabilities into the learning also needed to 
be planned. Ensuring that contributory elements were 
covered, but not in a contrived manner, was also put 
into the process.

The World Around Us committee met to discuss the 
issues and agree a way forward. It was agreed that 
the same planners be used throughout a Key Stage. 
However, while the Key Stage planners might vary in 
the way they were presented, they contained the same 
information.

Antrim Primary School
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Implementation
The theme chosen was My World, P6. I chose a plan that 
would be user friendly and a working document. The 
children were involved in the planning process.

Starting point

The theme was introduced to the pupils through a trip 
to the Round Tower in Antrim, which is located very 
close to the school.

Questions for the pupils to consider when looking at 
the landscape

•	 What did the landscape look like at the time of 
the first monastic settlement?

•	 What was the purpose of the Round Tower?
•	 What natural resources were used, and what 

type of food was available?
•	 What are the local myths and legends?

This engaged the pupils in the early history of their local 
area and developed their curiosity about how and why 
this area has changed over time.

Development

1) Round Tower

The trip to the Round Tower was used as a stimulus. 
Stories of local myths and legends were shared. Pupils 
were involved in the planning board, listing:

•	 what they already knew;
•	 what they wanted to learn;
•	 how they would find out; and
•	 what they had learned.

Visiting the sites within our locality gave the pupils first 
hand experience and knowledge, and therefore a better 
understanding of their area in the past. The children 
could then make comparisons between their area in the 
past and today.

2) Map Work

In groups, the children explored land use in the local 
area using aerial photographs and Ordnance Survey 
(OS) maps. They drew routes on maps and drew missing 
features on plans of the grounds. An OS map was used 
to plan the route and identify features. Pupils were 
able to describe and compare features of the local 
area, identify changes and combine information from 
different sources to find out about aspects of the history 
of their locality.

3) Archaeology Dig

Group work: Pupils gained practical experience of the 
role of an archaeologist. They worked in pairs to explore 
a variety of interactive sites to find out information 
about the Vikings. This was used to illustrate how we 
use evidence to validate historical information and 
to encourage the pupils to research more detailed 
information about how the Vikings travelled and lived.

4) Explore a Local Habitat

Group work: The children discussed the types of 
minibeasts they might find in the various areas of the 
school. They had to agree on a way to collect minibeasts 
so that they were not harmed. The children used 
identification keys to identify minibeasts. They carried 
out a survey noting location, size, number of legs and 
classification.

5) Castle Grounds Trip

Group work: The children worked in groups to explain 
why some animals and plants are well suited to their 
habitat. They explored local habitats and investigated 
animals and trees native to Northern Ireland.

Individual work: The children researched animals native 
to Northern Ireland using topic books or the Internet 
and reported back to class using presentation software. 
They found out about main stages in the life cycle of 
some animals, including a butterfly, flower and tree.

They carried out a bird and tree survey.

6) Interdependence

Group work: The children discussed the place of plants 
and different animals within a food chain and examined 
the differences between a food chain and a food web. 
They conducted thinking skills activities based around 
the theme of a frog. Each group conducted a different 
task, for example taking on the role of an explorer, a 
scientist finding out as much as possible about frogs, 
or an estate agent writing about a frog home, or using 
hot seating to think about what life was like as a frog or 
think about science.

Contributory elements

History:
•	 Understand some of the ways in which change 

takes place over time;
•	 Know about the impact of significant changes that 

have taken place over time in their locality; and
•	 The impact of the Viking legacy in Northern 

Ireland.

Geography:
•	 Understand the impact that people can make on 

habitats and ecosystems.
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Science & Technology:
•	 Know about the relationship between animals 

and plants within the natural world;
•	 Know about the interrelationships between 

animals and plants in a habitat and the 
conditions necessary for their survival; and

•	 Understand the effects that people’s actions 
have on the natural environment.

Focus
The overall focus was to encourage the children to take 
pride in where they live and appreciate that they have a 
responsibility within their community to help look after 
the environment and protect habitats. 

Communication:
•	 Locate relevant information and use it 

appropriately;
•	 Structure and sequence their writing, using 

paragraphs where appropriate; and
•	 Articulate and explain information, ideas 

and opinions clearly using an appropriate 
vocabulary.

Using Mathematics:
•	 Understand and use scale in the context of 

simple maps and drawings;
•	 Know how to use the eight points of the 

compass; 
•	 Represent and interpret data using a decision 

tree to identify minibeasts; and
•	 Estimate and measure length, introducing 

measuring circumference.

Using ICT:
•	 Research, select, edit and use assets from a 

range of digital sources; and
•	 Process found or self-produced assets, 

including text, data, sound, and still or moving 
images, and combine these to create, present 
and communicate their work, showing an 
awareness of audience and purpose.

How did the children demonstrate their learning?

Round Tower: Pupils made a 3D structure of the Round 
Tower and recorded information in a The World Around 
Us activity book. A display was created, including details 
of the first settlement and the Round Tower. Pupils 
wrote a recount of the myth and legend of the Witch’s 
Stone (which is next to the Tower).

Map work: Pupils identified places on aerial 
photographs and planned a route on OS maps. They 

identified features and compared natural and man 
made characteristics on maps and plans.

Archaeological Dig: Pupils wrote an archaeologist’s 
report on their findings and researched information 
from a variety of resources to support their findings.

Explore a Local Habitat: Pupils used diagrams, charts 
and graphs to record and display information.

Castle Grounds Trip: Pupils shared information 
using presentation software on native animals. They 
completed sheets asking questions for them to solve.

Interdependence: Groups presented their findings on 
A3 sheets and reported these back to the class. The 
A3 sheets and pupils’ thoughts on activities were then 
presented on a display board.

Self and peer assessment sheets

Photographs:	 Trip to Round Tower
	 Castle grounds
	 Map work
	 Antrim Then and Now  
	 Archaeological dig

Drama:	 Patrick Cavanagh
	 The Vikings in Ireland
	 Myths and stories told through  
	 drama and music

Evaluation of My World

•	 The pupils were engaged in and enthusiastic 
about the activities. They wanted to talk more 
about their experiences.  

•	 The pupils demonstrated increasing confidence 
when talking and reporting back in class. 
They were keen to find out information for 
themselves and share it with others.

•	 They were more actively involved in learning  
and assessing their own work and that of 
others. They could evaluate work by praising 
each other’s work or making suggestions on 
how their work could be improved.

•	 There was more movement and noise in the 
classroom, as pupils could be working on 
different tasks at different times. I had to be 
more organised and it took more planning, as 
well as greater consultation with other teachers 
in the year group. However, now that I have 
resources in place I can gradually change or 
build these up. 

•	 Units of work are now stored in boxes, not files.
•	 What was interesting was that many of the 
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children did not see the activities as work but 
did say that some of the tasks really made them 
think. I am still learning to give the children 
more time to explore areas that they find 
interesting and not be worried that I am not 
covering the same content I have in the past. 

•	 I can see a development in pupils’ talking and 
listening skills, especially when they are giving 
presentations or reporting back in class. I 
listen more to the pupils now, rather than them 
listening to me, and in some cases I am learning 
from them.

•	 More feedback came from parents about class 
activities during parent interviews, including 
comments about things they did not know about 
their locality. Children had been discussing what 
they were doing in class at home.

•	 I will try to incorporate more active learning and 
assessment activities in my future planning, 
and I am applying these to other areas of the 
curriculum.

Comments from pupils

•	 We think it is boring when just the teachers talk, 
but when we get involved it is fun.

•	 We liked doing the frog activities and hope to do 
more things like that again. 

•	 I found the trip to the Round Tower interesting 
and finding out about the first people who lived 
in Antrim and how Antrim got its name.

•	 I liked the way we went to places to find out 
about them and using the maps to show us the 
way to get there.

•	 We liked finding out about the roads in Antrim.
•	 Being an archaeologist was fun and how we had 

to discover what had happened to the things 
that were buried.

•	 I liked finding out information on the Internet 
and listening to others giving their PowerPoints.

•	 I liked going home and telling my Mum things 
about Antrim she didn’t know.

•	 What really made us think was when we had to 
interview a frog about how it lived and what its 
habitat was like.

•	 Our group liked being estate agents for the frog 
pond and making an advert on why frogs would 
like to live in the pond we advertised.

•	 I would like to be able to use the moon and stars 
to find my way at night the way the Vikings did.

•	 I like working with friends because sometimes 
they can help me when I get stuck. 

Evaluation 
The process has been useful as it gave a framework 
for work. A new curriculum group is now in place, and 
themes and topics are identified in the school’s long 
term planner. It has promoted discussion on the format 
that medium term planning should take, although this 
has not been finalised. We agreed that the medium 
term planners should be flexible so that the format can 
be adapted to suit each Key Stage while also showing 
progression.
Agreement had been reached in some changes to 
themes or topics to avoid overlaps. All year groups 
cover either school or locality but focus on different 
aspects:

•	 P5 Where I Live – Locality in the Recent Past
•	 P6 My World – First Settlers in Antrim
•	 P7 Thinking through the Past – The Workhouse 

in Antrim.

P3 teachers reported that the aspects of The World 
Around Us that are taught through play or activity 
based learning would be enhanced if they each had a 
classroom assistant to oversee other groups while they 
concentrate on one group.

Overall, I, as co-ordinator, believe the school has 
benefited as I have been able to pass on my experience 
in the planning process and recommend what resources 
I have found useful.

Planning for The World Around Us at Key Stage 2 has 
been time consuming and is still ongoing. Most of 
the year group planning is conducted in after-school 
meetings. It would be useful for some time to be 
allocated on training days to meet other year groups. 
However, some of the Thematic Units and Progression 
Grids have been helpful in choosing themes and in the 
planning process.

Future Implementation

•	 Meet curriculum group to review long term 
planners.

•	 Make final decisions on medium term planning 
format for each Key Stage.

•	 Discuss the use of Progression Frameworks 
when planning with P4 and P7.

•	 Start drafting policy for The World Around Us.

Antrim Primary School



Reports from Project Schools Home

Type of school:
Maintained school situated near the base of Slemish 
mountain

Size of school:
Two-teacher school with 18 pupils currently on the roll. 
There are two classrooms. Pupils in Foundation and Key 
Stage 1 are taught in one room by the same teacher. 
Key Stage 2 are taught by the principal in the other. The 
principal has a principal’s release teacher, who teaches 
two days a week.

Ethos
School vision/values:
‘Make me glad to have known and met you’

It is our policy to: 

•	 promote the spiritual and moral values of the 
Catholic faith through co-operation between 
home, school and the community;

•	 help pupils to respect and value themselves and 
others;

•	 provide a safe, happy and welcoming 
environment where parents are pleased to send 
their children;

•	 provide a broad, balanced curriculum, thus 
fulfilling the requirements of the Northern 
Ireland Curriculum within a caring school 
community that recognises the needs of each 
individual child;

•	 help children develop lively, enquiring minds in 
order to cope with the problems of living in a 
rapidly changing society;

•	 assist pupils in the development of self-
confidence and independence combined with 
consideration for and sensitivity towards others;

•	 establish and maintain acceptable forms of 
behaviour within a secure, organised school 
environment by encouraging self-discipline;

•	 develop good home/school links so that children 
can benefit from teachers, parents and Board 
of Governors working as partners in education; 
and

•	 teach children to have an awareness of their 
own spiritual development and to understand 
right from wrong.

Audit
Foundation Stage and Key Stage 1 were taught as a 
unit. Foundation Stage children were taught themes as 
a single subject through the structured play curriculum. 
Key Stage 1 children are beginning to be taught The 
World Around Us subjects as one element.

Key Stage 2 were still taught the three subjects of 
Geography, Science and Technology, and History as 
discrete subjects. Connections had not been made 
between the contributory elements. The principal’s 
release teacher covers Science and Technology and 
Geography, and the principal covers the History 
element. The Science is almost exclusively content 
based.

Technology is quite well covered – offering the pupils 
opportunities to solve problems and to be creative, 
and thus covering elements of the Thinking Skills and 
Personal Capabilities.

The Foundation Stage and Key Stage 1 teacher is using 
the Northern Ireland Curriculum document, but not 
the non-statutory ICLs as yet. The Key Stage 2 teachers 
require time to look at this published guidance. 

Strengths

The staff are aware of statutory requirements, and 
these are taught throughout the school. 

The new support materials and ICLs are beginning to be 
used within the school.

Technology is often guided by the pupils’ interests/
choices.

Pupils’ learning has been structured through the 
WALT and WILF board. Other Assessment for Learning 
methodologies are beginning to be used.

Occasionally, appropriate community engagement is 
used to enhance the pupils’ learning. This includes the 
church community, which the children meet during 
the sacramental and other religious activities. We 
also engage in the local farming community, and local 
farmers come into the school to be interviewed by the 
pupils. Local sporting communities are also used, and 
some individuals are invited to be interviewed in the 
school.

The subjects do get adequate space on the timetable for 
both Key Stages, and each child is given opportunities 
to experience success, most notably through 
investigative and technical work.

Braid Primary School
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Areas for Development

Developing themes that integrate the three contributory 
elements at Key Stage 2 is one area for development.

School planning is required for The World Around 
Us, involving the whole staff in discussions to ensure 
breadth and balance is achieved.

Long term planning needs to highlight links between 
Areas of Learning and also to curriculum skills and 
capabilities.

Pupils need encouragement to make connections 
between learning and the world around them.

Long Term Planning
As part of a small school, the three members of staff 
were able to negotiate the format of the long term 
planner. With a small number of staff, decisions were 
reached fairly quickly on the format. To ensure the 
decisions were not made hastily, it was decided to 
review the planners in April: to use them for one term 
and to review them before we became too close to 
them, when changes would be more difficult.

The choice of themes took more thought, but we 
adapted some themes that had been used before. 
Activities that involved cookery became the basis of the 
unit of work in ‘Food Glorious Food’, as previous year 
groups of children had expressed how they had enjoyed 
the lessons. 

The long term plan assists staff and co-ordinators with 
their teaching, enabling them to ensure the curriculum 
is being delivered in a balanced and coherent way and 
that all elements are being covered adequately. 

The strands were given prominence to ensure that the 
statutory requirements were covered in the planners. 
The planners noted the contributory elements that were 
the focus of each theme to ensure breadth and balance. 
The Thinking Skills and Personal Capabilities that were 
a focus for each theme were also noted.

The planners were created in a two-year cycle. These 
cover Foundation Stage and Key Stage 1, but further 
plans will be made next year to make Key Stage 2 a 
three-year cycle. Themes were chosen to utilise the 
locality, making use of canteen staff, parents at work, 
Slemish mountain and the school itself.

Medium Term Planning
As part of The World Around Us project, we were 
given substitute cover to work on the implementation 
of the Area of Learning. As the school has a small 
staff, we were able to use a substitute teacher in both 
classrooms during each day of planning to liaise with 
myself. Having time to discuss the issues involved 
in what needed to be in the planners was extremely 
useful. Being able to liaise with one teacher and then 
the other was useful, as issues raised by one could 
be discussed later with the other. We did not have to 
organise meetings after school. 
 
The school had identified planning as an area of 
development, and WAU was a useful area to develop. 
We adapted planners that we had seen. The opportunity 
to plan together and to plan the direction that themes 
might take place was constructive. The entire staff was 
enthusiastic about the planning process and having the 
time to implement the Northern Ireland Curriculum. 
The Foundation Stage/Key Stage 1 teacher found 
the time to plan particularly useful; she was able to 
adapt many of the themes that had been developed for 
structured play, as they often had a WAU context. This 
helped to ensure that connections were made across 
the Areas of Learning. 

We intend to review the planners after a couple of 
themes, to ensure that they are suitable, and as we 
develop other Areas of Learning. We plan to evaluate 
each theme after it has been used and write notes on 
the blank side of each planner. We also hope to monitor 
work by taking photos of skills being developed and of 
activities conducted, and we will need to list these in 
future plans.
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Implementation
Starting Point

The planning process initiated through the project was 
very different from what the school was used to. In the 
past, planning was almost solely about content delivery, 
but now it set out what the pupils were going to learn/
find out about. 

The class were given time to find out what they already 
knew about the subject. Then, they had to decide 
what they wanted to find out, using a KWL grid. The 
pupils discussed in groups and their findings were all 
displayed. We also began a Graffiti Board, where pupils 
could write questions as the theme progressed. 

The starting point to engage pupils was a cooking 
session where all the pupils got a chance to cook. It 
was an exhausting task making sure the pupils were 
all aware of the safety aspect of boiling and frying and 
keeping them far enough away from the danger but 
close enough to participate in the learning process. 
Using a practical activity seemed to stimulate the 
pupils into wanting to find out more themselves. The 
activity made connections to Mathematics, as it involved 
measuring both liquid and solid ingredients. 

Development

The whole way through the theme the Graffiti Board 
was used to find out what the pupils wanted to learn. 
As the pupils investigated one aspect of the theme, 
they wanted to find out other things or explore 
different aspects of the topic, and more questions were 
generated. Knowing the statutory requirements we 
intended to deliver for the theme helped, as we were 
able to ensure that the teaching and learning linked to 
the requirements for assessment.

We were able to use locality in a small way in this 
theme. We discussed and found out a little about what 
foods were grown locally and what could not be grown 
because of our cold climate. This linked to geographical 
work in the theme, as the pupils found out where 
certain foodstuffs were grown. Science was covered by 
exploring the changes in materials when baking, and 
also thinking about decay. The focus of the theme was 
through the contributory elements of Geography and 
Science and Technology. History was only touched upon 
through work on The Irish Famine.

The pupils were always actively engaged throughout 
this theme with activities, such as measuring 
ingredients, cooking, gathering information from the 
school community about their favourite foods, using 
the information to produce databases and graphs, and 
accessing books and the internet to find answers to the 
questions on the Graffiti Board.

One of the skills which we attempted to develop was 
independent learning, either individually or in a small 
group. The pupils were used to receiving information 
that they just had to learn. Now, they were being asked 
to decide what information they wanted to find out 
and to find it, addressing the Managing Information 
and Thinking, Problem-Solving and Decision-Making 
aspects of the Thinking Skills and Personal Capabilities. 

We also hoped this theme would start the pupils 
thinking about what they eat themselves. We examined 
the ingredients and contents of food packages to 
analyse what exactly is in the food they eat.

How did children demonstrate their learning?

Because there is a small number of children in the 
class, they have good access to computers, and much 
of what they learned was demonstrated through 
the cross-curricular skills of Using ICT and Using 
Mathematics. They gathered information about the 
school community’s likes and dislikes, and produced 
graphs (the younger pupils) and databases (older 
pupils). The classroom display boards were awash with 
graphs and interpretations of the information in the 
graphs, using data that was meaningful to the pupils. 
They used PowerPoint to create their mini projects 
on various foods. Each child was able to stand up and 
present their PowerPoint to the class. The pupils also 
used Publisher to advertise their own food creations. 
Some of the more able accessed Learning NI/music 
library and put their own music background to their 
adverts.

The pupils were asked to invent a food that would be 
healthy, in order to demonstrate how well they had 
understood the lesson on ingredients. Some of them, 
being children, found it difficult to consider eating 
food without sugar added. This addressed elements of 
Personal Development and generated discussion about 
making good choices. It also helped make connections 
between Areas of Learning.

Technology was used during this series of lessons 
to create packaging for food. This type of activity 
was excellent for developing pupils’ thinking skills, 
particularly their problem-solving skills.

A few children opened out the packaging of the 
prepared foodstuffs and use it as a template for 
their own, showing creativity in being able to utilise 
something that already existed when creating their own 
product and packaging.
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Evaluation
The pupils did comment on the different style of 
learning and teaching adopted during this theme. 
Learning was very much at the pupils’ own pace. We 
found that there was not nearly enough time to cover 
many of the ideas that had been suggested. It was quite 
surprising how much slower the teaching/learning 
process was using this method. Obviously, teachers 
need to take this into account when planning; on 
reflection we had tried to do too much in a theme. The 
pupils’ own interests were the focus of the direction 
of the theme. This gave the pupils ownership of what 
was being taught/learned and provided impetus for the 
children who would tend to be less involved.

The emphasis was much more on the skills involved, 
as children had to find information for themselves 
to answer some of the questions generated. They 
were analysing and putting this information into their 
own words so that they could understand it, solving 
problems in suitable ways, and organising themselves, 
thus developing their organisational skills.

Previously, as a class teacher and co-ordinator I had 
been concerned about the content to be covered with 
the children and that I did not get everything done.

My future planning will be much less rigid – leaving 
more room for those things that I found couldn’t be 
planned for, for example a pupil bringing in an object of 
interest, or a news item/event that either I or they felt 
should be covered. The statutory requirements in the 
long term planners give me a focus to ensure that the 
block of learning is always focused, yet allows for those 
unplanned events.

We found benefits from participating in the project, as 
it helped us implement improvements to our planning. 
The readiness of the whole staff to embrace the new 
system of connecting the three contributory elements 
was important to the success of the implementation. 
The removal of the constraints of teaching Science 
for the transfer exam meant that at Key Stage 2 
teaching and learning was not driven by it, making the 
implementation much easier. 

In our strategic route map for academic year 08/09 we 
agreed on a format for long term plans for the school, 
which we were able to accomplish. We were able to plan 
our themes for The World Around Us in these planners.

We found the Progression Grids, which illustrated 
the statutory requirements as suggested learning 
intentions, extremely helpful. We used them to help 
plan Learning, Teaching and Assessment in our 
medium term planners. The substitute cover given was 
invaluable as it allowed me to liaise with the rest of the 
staff, and the first stages of our planning occurred more 
easily. 

The pupils benefited from the teaching and learning. 
Science and Technology had always been used to 
set problems for solving, but Geography or History 
were rarely used for such learning. Integrating the 
contributory elements helped to do this, but it could 
only be achieved with careful planning. The planners 
allow me to gain an overview of The World Around Us 
themes in the school and have helped staff understand 
how their medium term planner relates to the long 
term planner. The pupils are given much more 
opportunity to become independent learners, more 
responsibility for what and how they learn, and are 
more mature in the way they manage themselves. This 
method also allows me to make connections to Literacy 
and Numeracy, and to develop the Cross-Curricular 
Skills and ICT skills.

In 09/10, we are to continue with the second year of our 
two-year cycle plan and will agree upon and write up a 
policy for The World Around Us. For this we may ask for 
help and guidance from curriculum support, but we feel 
confident that we will be able to do this.

We found that we included too many statutory 
requirements in the planning. We need to review this 
and focus on delivering a small number well in each 
theme, rather than delivering lots of requirements 
in a small way. This needs to be considered over the 
two-year cycle of planned themes, so that balance and 
breadth of requirements is still achieved.
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Type of school:  Controlled

Size of school:   388 pupils 

Ethos
School vision/values:
‘Educating today’s child for tomorrow’

Cookstown Primary School endeavours to offer 
a curriculum that is balanced, broadly based and 
promotes the spiritual, moral, cultural, intellectual 
and physical development of the pupils. No pupil is 
debarred from any part of the curriculum on grounds of 
sex, handicap or ability. Every effort is made to provide 
the maximum access to the curriculum, through 
integration, for children who have a physical or learning 
difficulty.

The school seeks to prepare the pupils for the 
opportunities, responsibilities and experiences of adult 
life. It endeavours to maximise the potential of each 
pupil, to develop self-confidence and independence and 
to promote a spirit of tolerance towards others.

The school provides a caring and trusting atmosphere 
in which children and teachers can work happily 
together. The school strives to provide a secure working 
environment in which an acceptable standard of 
behaviour is agreed.

Audit
The audit was very useful, as it helped focus thinking on 
how we were implementing The World Around Us within 
the new curriculum. It ensured that the new curriculum 
showed breadth, balance, continuity and progression. 
It promoted thought about teaching methodologies and 
classroom organisation to promote active, connected 
learning across the curriculum. It encouraged us to 
think about our planning and the resources available to 
us to assist with that planning.

We have both a Foundation Stage/Key Stage 1  
co-ordinator and a Key Stage 2 co-ordinator for  
The World Around Us. The Foundation Stage/  
Key Stage 1 co-ordinator used the audit, discussed and 
reviewed it with the Key Stage 2 co-ordinator, and then 
reviewed the findings with the principal. We worked 
together in developing planning and our long term 
strategy for the implementation of The World Around Us 
within our school.
 
We learned from the audit that the teachers in our 
school were thinking about their planning, moving 
forward in developing a thematic approach, and trying 
to make relevant connections across the curriculum. 
We are working towards more skills based teaching. 

As a staff, we are evolving our planning to meet the 
requirements of the Northern Ireland Curriculum. Our 
principal has been very supportive by allocating time for 
teachers to work together in planning and developing 
their topics during directed time. The principal also 
linked a Performance Review and Staff Development 
(PRSD) target to the development of The World Around 
Us throughout the school.

Summary of Audit

Staff, especially those whose training has been 
completed, are aware of the Education Order, the 
Northern Ireland Primary Curriculum, and the 
curriculum resources, such as ICLs, thematic units and 
primary implementation boxes. 

Years 3, 4 and 7 were aware of changes but are looking 
forward to developing and expanding their knowledge 
when further training is undertaken.

The whole staff have been involved in planning schemes 
of work for their year groups and are all moving towards 
a more connected approach to the teaching of History, 
Geography, and Science and Technology as the three 
contributory elements of The World Around Us. They 
are also aware of the statutory requirements that are 
delivered through the four strands of Interdependence, 
Movement and Energy, Place, and Change Over Time.

Co-ordinators are engaged in raising awareness and 
in planning and developing progression throughout the 
school. Meetings have occurred with the co-ordinators 
and members of staff to encourage breadth and balance 
across the curriculum. 

Teachers are trying to move towards the inclusion of 
planning boards and mind maps. They are also trying to 
allow flexibility in their planning to accommodate pupil 
interests. 

Teachers are again moving towards developing Thinking 
Skills and Personal Capabilities and Assessment 
for Learning methodologies. They are evolving their 
teaching practice to promote a more skills based 
approach. All staff are working to develop a more 
thematic approach, especially in year groups where 
the three contributory elements are being taught as 
individual subjects, by adapting existing planners and 
developing meaningful connections. Staff are also 
aware of the need to incorporate the four strands of The 
World Around Us in their planning. 

Co-ordinators are working towards developing long 
and medium term planners that will show breadth and 
balance between History, Geography, and Science and 
Technology. They are also highlighting cross-curricular 
links and skills in planning materials. 

Cookstown Primary School
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There is an emphasis on trying to encourage the pupils 
to connect Areas of Learning by focusing not only 
on The World Around Us but also across all Areas of 
Learning within the Northern Ireland Curriculum.

Teachers felt there was a need to further develop the 
strong links our school already has with the community. 
Some year groups had more experience of this than 
others, but all staff felt that this was an area that could 
be developed in planning.

As a school we felt that we do review current practice 
and adapt to the changes in the Northern Ireland 
Curriculum, and that this is ongoing.

As year groups receive their training, they further 
amend their planning to suit their needs and the 
statutory requirements.

We want to focus on our long term planning to allow for the 
provision of each of the four strands of The World Around Us.

We believe that we do allow for differentiated learning, and 
we hope to provide all children with meaningful learning 
experiences and opportunities to achieve success.

Long Term Planning
A long term plan was needed because some of our 
existing schemes of work were outdated. The existing 
schemes tended to be more content driven and had less 
emphasis on skills. 

They were also subject based and did not take into 
consideration the four strands of Interdependence, 
Change over Time, Movement and Energy, and Place 
that are now the statutory requirements for the three 
contributory elements of History, Geography, and 
Science and Technology. 

Teachers have been adapting existing schemes to 
recognise the importance of the process in creating 
work, but it is necessary to update our schemes to 
include Thinking Skills and Personal Capabilities, as 
well as the four strands of The World Around Us.

As co-ordinators we also needed to ensure that all 
aspects of the four strands were being covered and that 
there were no omissions in planning. This would allow for 
the development of skills, knowledge and understanding 
within The World Around Us provision in our school.

Our planning therefore needed to reflect the changes 
in the curriculum, with the four strands and skill 
development as our main focus, whilst showing 
progression, continuity and balance throughout the school.

The long term plan was for staff (principal, teachers 
and classroom assistants) to be aware of how and what 
the children should learn.

The plan is particularly useful in promoting the growth 
and development of The World Around Us in our school. 
It informs our decision making process as to how we 
move forward. It helps us with monitoring and evaluation, 
informs our action plans and will guide us as we develop 
a policy for The World Around Us for our school.

The planner needed to:

•	 be a broad, balanced yearly programme of work 
for each year group across the whole school;

•	 provide continuity and progression in learning 
experiences;

•	 highlight the skills and knowledge that the 
children are expected to attain;

•	 allow for the individual needs of the pupils 
– taking into account differing stages of 
development, ability and attainment;

•	 allow for assessment of the child’s progress and 
for the evaluation of pupil responses to inform 
future planning;

•	 be clear and concise; and
•	 be flexible and evolve to meet changes if 

necessary.

Medium Term Planning
In our school a medium term plan usually covers a 
period of half a term and is linked to our long term 
plan. It is usually topic based and tries to link different 
contributory elements (such as History, Geography, and 
Science and Technology) but also includes Literacy, 
Numeracy, and other Areas of Learning, providing 
worthwhile learning experiences can be promoted.

The medium term plan is needed to outline the 
activities and resources necessary to achieve the 
learning intentions. It makes connections between 
Areas of Learning and promotes the development of 
cross-curricular skills. It outlines success criteria and, 
once evaluated, informs future planning.

The medium term plan is for the class teacher and 
classroom assistants so that they understand what 
and how the children should learn and how they can 
promote a successful learning environment. However, 
plans must be flexible and can be adapted depending on 
the pupils’ responses and interests.

When developing a medium term planner, teachers 
needed to be aware of the Thinking Skills and Personal 
Capabilities progression framework and try to promote 
its use through their planning across the curriculum. 
Activities should be flexible, with the emphasis on 
developing skills that can be employed in all Areas 
of Learning – skills will dictate the types of activities 
carried out in the classroom. Active learning is 
encouraged.
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The planner attempted to move towards having a 
more skills based approach to learning and teaching. 
Teachers focused on getting the children interested and 
engaged in their own learning. They thought about the 
purpose of their questioning and explored possibilities 
for home learning. Consideration was given in meetings 
to using the locality as a valuable resource, and this 
will be explored in greater detail in future years of 
implementation.

Teachers have moved away from the old subject based 
curriculum and are making relevant links across all 
Areas of Learning. This is continuing to evolve and 
develop so that children can see the links between 
History, Geography, and Science and Technology.

Our original planner was designed to be printed double 
sided on an A3 page.
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Implementation

(Thematic unit ‘Fire’ implemented at classroom level.)

The starting point for this was the use of a KWL grid 
This allowed pupils to show what knowledge they 
already possessed, highlighted any gaps in that 
knowledge, and allowed analysis of any new information 
they had gained by the conclusion of the topic. The 
children worked in groups on a post-it activity before 
their combined ideas were written on the grid. They 
were also asked to consider things that they would like 
to know, and we recorded these in the ‘W’ column. 

This was followed by a visit to Cookstown Fire Station, 
which is close to the school. It was good to use the 
locality, as the children could relate to it. The children 
photographed some other prominent buildings on 
our route to use in a mapping activity later. We are 
very fortunate in that our school has strong, well-
established links with the local Watch Commander in 
Cookstown Fire Station, and we are always very well 
received and looked after. The pupils were given the 
chance to see inside the station, sit inside a fire engine, 
and see first-hand all the fire fighting equipment, 
including the modern uniforms. 

The pupils were able to ask the questions they had 
written directly to a local firefighter, which really 
brought the topic to life. 

It was a very useful topic in delivering the three 
contributory elements of History, Geography, and 
Science and Technology, as well as developing the four 
strands. The examples below show how some of the 
strands were covered in this topic:

Interdependence

•	 How we depend on the Fire Service and the 
important job they do

•	 People who helped us in the past

Place, Movement and Energy

•	 How the fire engine worked
•	 Awareness of light and sound being used in 

their environment, for example the flashing blue 
lights and the siren 

•	 How the fire engine has changed over time 

Place

•	 How some features of the area may be different 
from the past

•	 The jobs of familiar people in the locality
•	 The variety of buildings in our locality and their 

purpose
 

Change Over Time

•	 The jobs people did in the past
•	 Similarities and differences between firefighting 

in the past and the present
•	 How things have changed over time
•	 The history of people and places

Through the topic we were able to focus on the 
following skills:

•	 Working With Others 
The children had opportunities to work both in 
groups and in pairs.

 
•	 Being Creative 

The children:

-	 designed and made their own model fire 
engine; and

-	 suggested ways of recording their work.

•	 Self Management

The children:

-	 completed ‘three stars and a wish’  
self-assessment on the fire engines they 
made;

-	 had opportunities to talk about their 
learning throughout the topic; and

-	 completed a KWL grid by comparing what 
they had learned with their first thoughts on 
the topic. 

The pupils recorded their learning in a wide variety of 
ways, including:

Drawings

The children drew:

•	 buildings they passed on the walk to the fire 
station;

•	 fire fighting equipment from the past;
•	 the materials used in our popcorn investigation;
•	 the findings of our investigation; and
•	 designs for a model fire engine, labelling the 

key features and the materials they were going 
to use to make them.

Poems, reports, recounts, descriptions

The children wrote:
•	 an acrostic poem about fire, using ICT;
•	 interview questions for the firefighters; and
•	 about the effects of heat on popcorn.
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Diagrams and charts

The children:
•	 made a firefighter timeline to show change over 

time;
•	 labelled a picture of a firefighter’s uniform;
•	 made a flow chart showing the route they took 

to the fire station; 
•	 used Painter to draw pictures of fire engines; 

and
•	 completed ‘three stars and a wish’ evaluations.

ICT: Photographs
The children took digital photos of things they had 
seen and activities throughout the course of the 
topic to illustrate their work.

Drama and role-play
The children:
•	 dressed up as firefighters and engaged in role 

play during play; and
•	 role played making an emergency phone call 

using 999.

Art
•	 The children made model fire engines.

Display
•	 The children were able to put a display in the 

foyer of the school showing their artwork, 
writing, and photographs that had been taken 
during the topic.

Review of Theme

Pupils were particularly engaged in this topic, and 
being able to visit and meet with local firefighters really 
brought it to life. There were many children who had 
relations in the Fire Service, and it gave them a chance 
to share information with their classmates. 

The KWL grid was very useful as an introduction, and 
the post-it activity was a great way of stimulating group 
work. The grid on the wall really helped the children to 
think about their learning. It would have been useful to 
give a copy to each individual child.

The children also had so much to contribute to the final 
column of the grid. Through discussion we realised 
that we had learned much more than we had initially 
hoped in our completion of the ‘What we want to know’ 
column. Some of the smallest details of their visit to the 
fire station were recalled, such as the ingredients for 
the foam used on certain types of fire. It brought home 
to me just how much the children had benefited from 
being actively engaged from the outset.

Evaluation
Planning time was most useful during the process of 
implementing The World Around Us in school. Each day 
was busy but ultimately rewarding because I, as  
co-ordinator, could see planners taking shape and 
coming together. There was time to talk to other 
teachers and get their input and feedback, which was 
invaluable to me and our school (although this luxury of 
time is something that not all teachers planning for The 
World Around Us would have). 

We received excellent guidance and support throughout 
the project, which again was invaluable. 
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Type of school: 	Urban primary school (with several 
major roads running alongside the 
building) situated near a shopping 
centre

Size of school: 	 381 pupils – two stream intake

Ethos
School vision/values:

‘Working as a team within a safe, caring, respectful and 
secure environment, we will challenge the intellectual, 
physical, moral and creative abilities of all our pupils so 
that each child develops to their full potential.’

Audit
After day one at the conference about The World Around 
Us project, I, as co-ordinator, met with the Senior 
Management Team in school and we decided that we 
should carry out an audit to find out how staff viewed 
The World Around Us. It was a useful exercise to find 
out where the school was at and what changes we 
needed to make to improve our teaching and learning in 
that area.

The audit was used to baseline my planning and to 
organise an action plan for The World Around Us. When 
I met with staff, I made them aware of new ideas on the 

delivery of The World Around Us and gave out copies of 
guidance to interpret the statutory requirements across 
the four strands and the thinking skills grids. It was 
decided that staff would be given a month to choose up 
to six themes for their year group and that I would meet 
with them at a later date to see if their topics addressed 
the statutory requirements and included the three 
contributory elements.

I learned that all staff knew of the area of The World 
Around Us, but further training was needed in the 
planning of the Area of Learning. Some teachers 
were aware of the statutory requirements, though 
work had not begun on including them in planning. 
Some teachers ensured that connected learning was 
promoted, but most needed more guidance on this. 
Most teachers thought pupils would be very interested 
in learning through a thematic approach.

Following the audit we were ready to move on to the 
next stage, so we decided to identify topics for each 
year group. Arrangements were made to meet with all 
teachers to guide long term planning, and teachers 
worked on a medium term planner to pilot at the start 
of term two. Connecting the Areas of Learning was 
important for co-ordinators, especially those with 
responsibility for Personal Development and Mutual 
Understanding.

Newtownards Model Primary School

Results of Audit

Question Yes No Unsure

Are teachers aware of the area of The World Around Us (WAU)? 100%

Are teachers aware of the statutory requirements in WAU for their year group? 20% 60% 20%

Does current planning ensure breadth and balance across the four strands and 
contributory elements of WAU?

100%

Do teachers think pupils would be more interested in their learning through a 
topic approach?

70% 20% 10%

Do teachers ensure connected learning is promoted through WAU? 40% 60%

Do teachers give appropriate time to the teaching of WAU? 20% 40% 40%

Do teachers organise their class effectively to promote best practice in the 
delivery of WAU?

60% 20% 20%

Do teachers include differentiation in their current planning for WAU? 70% 30%

Do teachers think planning and delivering WAU through a thematic approach will 
improve the pupils’ learning?

40% 10% 50%
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Long Term Planning

The principal and the staff decided that we wanted a 
long term planner for each year group. The long term 
plan was needed to provide an overview for all teachers 
to give the titles of their themes for each term and to 
ensure that there were no overlaps or repetition.

We decided that each teacher would have the long 
term plans for the whole school and not just their year 
group. This allowed them to see the progression and 
themes the children had done previously. The long term 
plans helped guide the work for individual teachers 
throughout the year and helped them to see what 
connections there are across the key elements.   

Meetings were held with the teachers in each year 
group to discuss their long term plans. We found The 
World Around Us progression grids across the four 
strands (available on www.nicurriculum.org.uk) very 
useful at this time. We looked at these to see which of 
the statutory requirements were being addressed by 
each theme. Teachers also used these to decide which 
learning intentions they might use in their medium 
term planners for The World Around Us. They were 
also used to check that there was balance between the 
three contributory elements. The principal and I, as 
co-ordinator, decided that we wanted to keep the long 
term yearly planners as a more general yearly overview, 
and all details about learning potential, activities and 
skills to be developed would be included in our medium 
term plans. After all teachers have completed medium 
term planners for a year, I will meet with the The World 
Around Us team to see what links there are within each 
topic and what the focus in Thinking Skills and Personal 
Capabilities is. We may then incorporate these into our 
long term plans.

The planner shows the themes covered in each term 
and the statutory requirements for each theme listed by 
strands. Colour coding for each contributory element 
was used on the Key Stage 1 and 2 plans to indicate if 
a requirement was being met and to show if a balance 
between the elements had been achieved.

Medium Term Planning

Our medium term plans organise the finer details 
of each topic. After I had met with each year group, 
teachers had their learning intentions organised for 
each The World Around Us topic. They were then asked 
to complete a medium term plan for their first topic to 
be piloted in January. Our medium term plan is done in 
a topic web layout. In Foundation and Key Stage 1 we 
have a topic web planner for our learning intentions and 
a similar one for suggested activities. In Key Stage 2 
we use a topic web planner for learning intentions only; 
suggested activities are listed on a different planner, 
which also shows resources and evaluation.

The medium term plan is needed to show how each 
topic is executed, and it helps the teachers to decide 
exactly what they want the children to achieve. All our 
teachers now have their learning intentions for The 
World Around Us and, using these as a starting point, 
they were able to decide what other Areas of Learning 
could be connected. The progression grids with learning 
intentions were useful for staff when developing their 
plans.

The medium term plan is for both teachers and 
pupils. After our staff have completed the topic web 
of learning intentions for each theme, these are 
discussed with the children. Planning boards and 
mind maps are used with the children to decide how 
these learning intentions might be achieved in class. 
Planning sheets are displayed in the classroom and 
can be seen by teachers, pupils and parents. They are 
working documents and are written over and referred to 
regularly. Any activities written on planners by teachers 
are a starting point, and others are hand written on as 
suggested by the children. Children must feel they have 
an ownership of their learning for the most success 
to be achieved. Parents are also kept informed about 
the learning in school and how they can be involved. 
A weekly news sheet is sent home informing parents 
what our topic is and suggesting activities they could do 
with the children.

We have two teachers in each year group, and they 
worked together on the medium term planners. I worked 
with my P1 partner, and the first thing we did was to 
fill in our learning intentions for The World Around Us 
on our topic web. We then thought about the Literacy, 
Numeracy and Cross-Curricular Skills that we could 
connect. We decided upon any other Areas of Learning 
that could also be connected. For some topics Personal 
Development and Mutual Understanding, Art, Music, 
Drama, R.E. and P.E. could be connected, but not for all. 
After we had decided on all the other Areas of Learning 
we wanted to include, we thought of the one area of 
Thinking Skills and Personal Capabilities that would be 
most suitable to focus on for each topic. We then thought 
of some activities that we would start with, and these 
were written on the suggested activities topic web.

The work carried out resulted in the learning intentions 
for The World Around Us and the connected Areas 
of Learning being on one planner, with suggested 
activities on another. Success criteria are included on 
our short term weekly plans.
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Implementation
(Thematic unit ‘At the Farm’ implemented at classroom 
level.)

Starting Point

For one of the thematic units we decided to develop 
the topic of ‘At the Farm’ with P1. We thought this topic 
would be of interest to the children as we have many 
farms in our locality and we have children attending the 
school from farms nearby.

As a starting point to our topic we took the children to 
visit Streamvale Farm, which is quite close to our school. 
Here the children could feed the animals, talk about the 
food we get from them and even learn how to milk a cow.

Development

On our return to school after the farm visit, the children 
were very enthusiastic. Experiencing life on the farm 
first hand was so much more meaningful than just 
showing pictures. We started a planning board with the 
children, and we talked about what we had seen on the 
farm. Then we listened to the children’s ideas of what 
they would like to do at play time. Some ideas included 
painting pictures, making tractors, and having a vet’s 
corner for role play. The first week was planned for on 
the play planner. After this, many of the children’s ideas 
guided the planning, and these ideas were hand written 
on the planner.

Most of the The World Around Us activities were carried 
out in our learning through play. However, connections 
to other Areas of Learning were formed at PDMU circle 
time, shared reading and writing, Mathematics, PE, 
RE and ICT. The family of one child in the class had an 
allotment, and he brought in a selection of vegetables 
for us to sample.

The children thoroughly enjoyed all aspects of this 
topic, and through the language used the lower group 
of children were able to learn so much. Although I 
would say Geography was the main focus for this 
topic, Science and Technology were included through 
such things as making 3D models and baking scones. 
Learning how farmers used to plant and harvest 
their crops also showed the children how things have 
changed over time.

Although many Thinking Skills and Personal 
Capabilities were involved in this topic, it was decided 
as a main focus to concentrate on Problem-Solving 
and Decision-Making. The children had to decide what 
materials were best to choose to make their craft 
animals. They had to find in the classroom what they 
needed to make their 3D models. Next, they worked in 
pairs or small groups to complete large floor jigsaws. 
Parents were kept informed on a weekly basis about the 
topics and ways in which they could help. Many sent in 
useful items, including pictures, books and toy animals. 

How did children demonstrate their learning?

Plenary sessions at the end of play provided the ideal 
opportunity to discuss our success criteria again and 
to find out what the children had learned. We filled 
in what we had learned on our planning board as we 
progressed. 

Review of Theme

As a teacher, I thoroughly enjoyed this topic and hope it 
will be as successful with my class next year. 

Evaluation
The substitute cover provided during the project 
allowed the co-ordinator to meet with all the teachers 
in school. The staff felt they had more of an ownership 
of The World Around Us because of these meetings. 
The importance of having the support of the principal 
and Senior Management Team was invaluable. Meeting 
other teachers to discuss issues before planning also 
proved beneficial.

Conducting the process of implementing The World 
Around Us was useful, as it helped to focus teachers 
when planning for connected learning. The school 
benefited, as medium term planners were developed 
that should help the children’s learning.

The principal noted that the work to date had assisted 
in creating an inspiring atmosphere, with teachers keen 
to start the innovative style of teaching.

The school intends to implement the plans for one year. 
During this time, staff will be asked to identify new 
resources and also any problems they encounter. The 
aim will be to establish The World Around Us as an Area 
of Learning. As co-ordinator, I will need to check the 
planners for progression.

Newtownards Model Primary School
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Type of school:
Grant Maintained Integrated, set in a suburban area
The school has pupils attending from outside the town 

Size of school:
One form entry for each year group (P1–P7) and 
Nursery Total of 235 children in October 2008

Ethos
School vision/values:   ‘Be Happy   Be Yourself   Belong’

Vision Statement

A progressive and forward thinking school, Portadown 
Integrated Nursery and Primary responds positively 
to the rapidly changing world in which we live. We 
strive to ensure that the children develop respect for 
themselves, each other, their families, the community 
and the environment.

Integration is at the centre of our work. By welcoming 
and respecting diversity, we learn together for life and 
the good of society. 

By nurturing each individual in an enjoyable, secure 
environment, we aim to develop honest and respectful 
people with high self-esteem and the motivation and 
attitudes to live life to the full.

We encourage an enthusiasm for learning through 
an atmosphere that supports and challenges each 
individual to make their best effort and to become 
creative, imaginative and skilful lifelong learners.

Audit
The audit was useful to focus us on what we were 
already doing and for pinpointing what we needed to do 
next. As staff had already begun to look at the strands 
that make up The World Around Us in the Northern 
Ireland Curriculum document in Key Stages, we were 
already looking at curricular breadth and balance, 
continuity and progression.

The key questions in the audit have encouraged us to 
look closely at and modify our planning to highlight 
links between Areas of Learning, include skills and 
capabilities in our plans and ensure breadth and 
balance between the three contributory elements. 
We also need to try to include and make use of the 
community and our local area more. This is something 
we will need to investigate further, as most staff are 
not from the local area and may be unaware of what is 
readily available or relevant. Using the locality would 
enhance the learning potential in their planning.

Initially, I, as co-ordinator, used the audit to look at my 
own plans (as all teachers in the school use the same 
format for planning) and then in discussion with the 
principal. The audit tool was used at a staff meeting, 
and current practice was reviewed.

We learned that we were already making progress in 
terms of curricular breadth but needed to check for 
balance between the three contributory elements within 
each year group, preferably within each theme or topic 
and also within Key Stages. I also realised I could adapt 
our current planning format to include what needed to 
be added to our plans.

In order to decide our next steps, we invited our 
Primary Curriculum Advisor in CASS into school. The 
advisor came into school and spent time looking at 
current plans with each teacher. She gave advice on 
any additions or changes that could be made to help 
balance out the topics in each year group.

I worked with my colleague in Foundation to draw up 
a long term planner for Foundation Stage. Through 
this we considered breadth, balance, continuity and 
progression within The World Around Us and also within 
Thinking Skills and Personal Capabilities and connected 
learning. We came up with a planner that works for us 
in Foundation, and we will use this to help the rest of 
the staff with the planners for their Key Stages.

Portadown Integrated Primary School
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Results of the Audit

Features Key questions Outcomes/Current position

Curricular 
breadth, 
balance, 
continuity and 
progression

Is there awareness of 
statutory requirements and 
support materials available 
from statutory bodies?

Staff are aware of the Northern Ireland Curriculum (NIC) 
document. A staff development day in January 2008 was used 
to develop awareness and understanding of the document. Staff 
view it as a reference tool for developing understanding and 
guiding learning and teaching.

Self-evaluation strategies are used to develop learning and teaching.

All staff are aware of the ICLs, thematic units and the Curriculum 
Support and Implementation Box.

How will planning/ 
schemes of work ensure 
breadth and balance across the 
four statutory strands and the 
three contributory elements?

How is progression ensured?

Staff meetings and timetabled teacher discussions enable 
teachers to share good practice, discuss learning and teaching, 
and develop planning, breadth and balance. 

Teachers will communicate to ensure that progression is 
established. An appointed co-ordinator will liaise and plan with 
teachers to develop progression, building on previous learning.

Are pupils’ interests 
accounted for when planning 
learning and teaching?

Pupils are involved in planning throughout the school. Planning 
boards and KWL displays are used effectively.

Teachers allow children’s interests to develop during thematic 
work. Choice and autonomy are catered for.

Is independent/ 
collaborative learning 
encouraged? 

How?

Assessment for Learning (AfL) is well established throughout the 
school. Pupils are involved in setting their own targets.

Open-ended challenges are set and effective questioning used. 
Pupils have opportunities to develop TSPC.

Integration of 
learning across 
the curriculum

How does knowledge of the 
school’s aims and ethos 
affect planning for learning 
and teaching?

How do teachers ensure 
that connected learning is 
promoted?

This is an area for development. Planning will need to be developed 
to move away from delivering content to developing skills.

Foundation Stage teachers have explored connected learning in 
relation to The World Around Us. Key Stage 1 and 2 teachers will 
develop and consider connected learning approaches through 
planned teacher discussion sessions.

Planning will highlight links between Areas of Learning and 
TSPC. Long and medium term planning will illustrate breadth and 
balance between the contributory subjects.

Teachers do encourage the children to see connections between 
learning and the world around them.

The potential of community engagement and use of the children’s 
locality to enhance learning could be developed further.

Effectiveness 
of timetabling/ 
organisation of 
classes

How do we ensure 
that management and 
organisation of learning and 
teaching is effective?

How do we provide for equal 
access for all children?

Clarity of issues concerning timetabling needs to be sought 
through discussion, planning activity and external advice.

School ethos promotes the development, opportunity and success 
of every pupil. 

Differentiation of learning is planned to ensure all pupils have 
equal access to the curriculum.

Portadown Integrated Primary School



Reports from Project Schools Home

Long Term Planning
The long term plan was needed to show that when 
planning had taken place it had not been done for each 
half term in isolation. It was important to remember 
that the year’s plans needed to be considered so that 
skills were built on what had gone before. The plan gave 
a general overview of the topics, showing continuity, 
progression and the statutory requirements being 
focused on. It ensured balance within and across the 
topics. It also showed the Thinking Skills being focused 
on within each topic or theme and the balance of these 
skills within the theme and across the year. 

The long term plan is a starting point for the teacher 
to develop medium and short term planners. It is also 
useful for other teachers in that Key Stage and for 
each year’s teacher to see the skills and content that 
the children have been focusing on during the previous 
academic year.

The key features of the long term plan were to:

•	 give a general overview or big picture;
•	 show themes or topics;
•	 ensure statutory requirements are met;
•	 ensure a balance between strands;
•	 ensure balance between the three contributory 

elements; 
•	 focus Thinking Skills and Personal Capabilities; 

and
•	 show progression and continuity.

Medium Term Planning
Each plan was designed for six weeks’ work to show the 
knowledge and skills to be taught, sample activities, 
taking account of Thinking Skills and Personal 
Capabilities, learning intentions and outcomes, 
cross curricular links, ICT, Assessment for Learning, 
resources, and space for evaluation of the plan. It is 
evaluated to inform future planning.

The medium term planner was needed to show how 
to teach the learning intentions from the long term 
planner across the six weeks. It outlines the planned 
activities and the resources required, and in our school 
the planner is detailed enough to include short term 
plans as well. 

The plan is designed for the teacher and includes 
Assessment for Learning. It is a work in progress, as it 
will take account of the children’s needs and interests, 
as well as children’s differing stages of development, to 
ensure needs are met.

We began with stating learning intentions and the 
stimulus to start the topic.

When working with the children, a KWL grid was started 
to discuss what the children already knew and what 
they wanted to find out about the topic, through careful 
questioning by the teacher. The finer details of the short 
term planning could then take account of what the 
children are interested in.

The planner shows the home learning that may occur. 
Children are encouraged to talk to their parents, 
and parents are informed of the topic theme at the 
beginning of each term in a letter from the class 
teacher. This ensures we get resources, information 
and parents coming forward to give information or help 
out as a theme is developed. The links to the locality 
can be established through parents and children, and 
also local industries who reply to our requests.

Portadown Integrated Primary School
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Implementation
(Implementation of thematic unit ‘The Farm’ at 
classroom level.)

Starting Point – the Story of ‘The Pig’s Curly Wurly 
Tail’

Planning was very general at the beginning until a 
KWL grid was performed with the children to find out 
what their interests were. Finalised planning was then 
conducted to take the children’s questions and interests 
into account. The children were very engaged, as they 
were finding out what they really wanted to know.

Development

There is an annual ‘Country Comes to Town’ fair in 
Portadown in September. During the fair, children in the 
area are encouraged to come to town with their parents 
to find out about farming, animals and local products, 
and how they are grown and made. There are displays 
of old and new farming equipment and tractors, and 
children are encouraged to have hands-on experience. 
This fair is always extremely well attended every year, 
and the children love to talk about what they have seen 
when they come to school the following Monday. As 
many of our children also travel in from the countryside 
and live on or beside farms, they and their parents were 
able to give town children, who wanted to find out more, 
information and experiences of the countryside.

Different children within the class were able to bring 
their experiences into school. James lives next to a 
farm, and the farmer sent apples in for the whole class. 
We studied their colour and pattern with magnifiers, 
drew them, wrote poems about them and, of course, 
tasted them.

Abby’s granny has a farm, and she brought potatoes, 
with the soil still on them, in a sack for us to look at. We 
used magnifiers and left them in the dark because we 
found out they go green and shrivel up in the light. We 
used the sack of potatoes to ‘sell’ in our farm shop, and 
the children used plastic gloves and weighing scales to 
weigh out the potatoes for their customers.

Matthew’s aunt lives on a farm in Enniskillen. She took 
lots of photos for us and put them in a big scrapbook 
with captions so we could see all of the parts of her 
dairy farm and the different buildings with different 
purposes.

Anna-Kate lives in the country and keeps a goat as 
a pet. Her mum and dad brought the goat to school, 
which caused great excitement. The children found out 
the answers to the questions they had prepared and 
were able to pet and feed the goat. Afterwards they 
wrote about the experience and answered questions by 
recording their own voices on Textease.

How did Children Demonstrate their Learning?

Children’s shared writing – poems about apples brought 
in from James’ neighbour’s farm.

Review of Theme

The children really enjoyed the topic of the farm and 
especially liked the role play of the vet area and the 
farm shop. They learned a lot from the children who 
told of their experiences and brought in resources 
and photos of living on a farm. The children’s skills 
of listening and asking/answering questions during 
these sessions really improved. The children learn far 
more about what they are really interested in, and they 
thoroughly enjoyed all of the practical activities, such 
as making butter and scones. Following on from this, 
we would still plan the same way in the next topic, as 
using a KWL really focuses your planning on what the 
children want to find out about.

Using a local event and theme that the children could 
relate to was important, and it is useful for adding 
contacts, as parents who helped us last year were 
willing to bring in artefacts again this year. 

When we discussed the topic at the end and asked 
children what they had learned from it, we added it to 
our KWL board. During the topic, children were given 
lots of opportunities to give opinions or comment on 
their own and other children’s work.

I like apples
I like apples
They grow on trees
They are red or green
The horses eat the apples when they fall on the 
ground
Some people make apple tarts to eat
We like gathering apples when they fall
Some people take an apple for their lunch
We can put them in a fruit salad. 
By Yellow Table

Apples
Ben eats green apples
Geoffrey likes green and red
Matthew grows apples in his garden on two trees
Little stalks hold them on the tree
Emaline’s granny grows apples
Her mummy stews them and makes apple tarts
Bright red, sweet and juicy
Mummy picks them at Laura’s cousin’s farm. 
By Blue Table
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Evaluation
During the process of implementation, I, as  
co-ordinator, found that principal and staff co-operation 
were important and that the time given for planning and 
researching was invaluable. It was encouraging to have 
parental involvement and see the children’s enthusiasm 
in their learning. I enjoyed seeing the results of the 
effort in implementing the Area of Learning, as the 
children were very excited about their learning.

The sample formats of planners and discussion 
were useful, as they helped save time and gave 
good guidance. We were able to adapt the planners 
to suit our school. We found that time out of class 
was invaluable to focusing on the Area of Learning. 
Constructing an action plan helped us to focus on the 
key parts of the project and provided a systematic 
way to implement each of the parts logically within a 
realistic time frame.

The principal noted that this has proven to be a very 
worthwhile project for our school to be involved in 
and has provided a starting point for the development 
of The World Around Us throughout the school. The 
co-ordinator has been able to explore, consider and 
share approaches to planning that integrate learning 
across the curriculum and infuse the Thinking Skills 
and Personal Capabilities. It has enabled staff at the 
school to engage in professional dialogue and begin 
the process of developing the learning and teaching 
of The World Around Us area. The use of Together 
Towards Improvement self-evaluation and the Route 
Map planning have enabled us to plan and prioritise for 
the development of The World Around Us through the 
School Development Plan for the future. 

The success of the implementation of The World Around 
Us at Foundation Stage has meant we are ready to work 
on the long term planners for Key Stages 1 and 2 next 
year. We are also ready to work on medium term plans 
for The World Around Us in each of the year groups. 
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Type of School:
Star of the Sea is an all-girl Catholic maintained school. 
It was founded 119 years ago on Halliday’s Road and 
was replaced by a new school on Churchill Street, 
just off the lower Antrim Road in Belfast. Most of the 
children come from the immediate locality of the New 
Lodge area.

Size of School:
The enrolment has remained stable in recent years – 
currently 326. 

Ethos
School Vision/Values:

‘It is the mission of the Catholic school to liberate pupils 
to achieve their full potential and awaken in them a 
sense of dignity and worth.’ (Life to the Full – CCMS).

In Star of the Sea Primary School we expect children, 
staff and all who come into the school daily to give 
and receive the very best academically, socially 
and personally. This is achieved in a calm, secure 
environment where successes are celebrated, positive 
behaviour rewarded, and there are good relations 
among staff and children. Our work will be reviewed, 
monitored and evaluated consistently to ensure that 
there is always improvement. Therefore every individual 
in the school must take responsibility to achieve their 
personal vision and that of the school. 

Star of the Sea is committed to ensuring that each child 
realises her full potential, and we expect high standards 
of behaviour and courtesy from all our pupils. We strive 
to promote Christian values in keeping with the Catholic 
ethos and provide a broad and balanced curriculum to 
meet the needs of each individual pupil.

Audit
As a school we found the audit very useful, as it opened 
up a variety of issues. 

Firstly, the key questions helped us identify awareness 
of what we were doing as a school already and also 
what needed to be addressed.

As a co-ordinator it helped me define exactly what 
teachers knew in terms of the revised curriculum and 
what areas needed to be developed. The features were 
also useful to ensure my monitoring and evaluating was 
effective. This information was then fed into the school 
development plan so we could focus on any issues as a 
whole school.

I examined the features, characteristics and key 
questions, and drafted the outcomes I expected in my 
school. At the end of September, I arranged an inset 
afternoon to disseminate the information with the whole 
staff and principal. We then added to the outcomes. 
After this, all staff were much clearer about the focus 
for The World Around Us.

All staff were made aware of the project and how it 
would benefit the school as a whole. Each teacher was 
made aware of the revised planning implementation, 
including long and medium term planning. The audit 
also gave an opportunity to examine resources, 
in particular the ICLs, and ideas to develop in the 
classroom.

Star of the Sea Primary School
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Results of Audit

Key Questions Outcomes for Star of the Sea Primary
Is there an awareness of statutory requirements and support 
from statutory bodies?

How will planning/schemes of work ensure breadth and 
balance across the four statutory strands and the three 
contributory elements?

How is progression ensured?

How are pupils’ interests accounted for?

Is independent/collaborative learning encouraged, and how?

How do schools ensure that management and organisation of 
learning and teaching is effective?

How do schools provide equal access for all children?

How does knowledge of school aims and ethos affect planning 
for teaching and learning?

How do teachers ensure that connected learning is promoted?

All year groups are aware of the Northern Ireland Curriculum 
Primary. Teachers have the curriculum boxes relating to the 
ICLs, thematic units and implementation boxes. P1 and P2 will 
seek guidance from ‘Learning Through Play’. All year groups 
have had their three training days. Assessment for Learning is 
covered in Mathematics, Language and Literacy, and The World 
Around Us.

As The World Around Us co-ordinator, I pick a focus each term to 
monitor and evaluate. I also look at short term planning. I have 
established a World Around Us team, and last year we reviewed 
our planning to ensure continuity and progression throughout 
topics. This is included in our school development plan.

Last year was our first year of looking at topics/themes. We 
hope to build upon this next year. We are adapting a more topic 
based approach and including learning outcomes with success 
criteria in our 6–8 week plans. As The World Around Us  
co-ordinator, I monitor and evaluate termly.

As co-ordinator I am involved with a lot of outside agencies 
including Bryson House, Action Renewables, Groundworks and 
Newlodge to help create a more exciting learning environment 
throughout the school. Each class uses a planning board, and 
the children are involved in this process. Our school piloted the 
ICLs in 2006.

All year groups use AfL, and I have given inset days in thinking 
skills in my capacity as science co-ordinator. More training on 
thinking skills from the relevant agencies would be needed.

Long term planning ensures the management of learning. 
Co-ordinators monitor and evaluate termly to ensure this is 
effective. The Senior Management Team (SMT) also look at 
policies and results of NFER tests to ensure raising standards.

It is part of our school policy to include differentiation in our 
teaching. There is an emphasis on pastoral care to ensure our 
school meets the needs of all our children. A team of special 
needs teachers cater for every ability. We also include team 
teaching to make the best use of every skill and expertise.

As the World Around Us co-ordinator I provide training and 
samples of work, and lead in planning to ensure efficient 
teaching and learning. 

Teachers plan together in year groups to meet the needs of 
their pupils. Children themselves are encouraged through 
planning boards to make connections. At Star of the Sea we 
have strong community links that we avail of to bring more 
meaningful teaching to our children. As the World Around Us 
co-ordinator I oversee this.
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Long Term Planning
Initially, the whole staff met to discuss planning and 
the topics we might like to use in our teaching. We 
also looked at the CCEA boxes that contain ICLs 
and Thematic Units. We hadn’t had an opportunity 
to investigate them fully before, so we spent two 
afternoons exploring their content. 

Teachers decided to meet in year groups to decide 
which topics they would like to implement. As a whole 
school we thought it beneficial to try to incorporate the 
good practice and topics that were already in place and 
disregard any that we found totally irrelevant. We kept 
in mind the locality; in P7 there is a famine graveyard 
around the corner, and there seemed little need to 
change this topic. Other teachers wanted to try ‘The 
Blue Planet’. Topics were carefully chosen to meet the 
needs of the children, building on experiences, and 
topics that had been successful were developed. It was 
important, as a co-ordinator, to oversee the year groups 
deciding on topics to ensure that a balance between the 
contributory elements was being achieved.

The long term planning gives an overview of the entire 
year and the work to be covered. When all year groups 
engage in long term planning, teachers can ensure 
a broad and balanced curriculum, ensuring both 
continuity and progression. As co-ordinator, I can look 
at the yearly plans and see that there are no overlaps in 
themes. I can ensure balance between the contributory 
elements and that all pupils are given equal access to 
the curriculum.

The long term plans are used for teachers in the school 
and to assist teachers who move to different year 
groups. New teachers who come into the school can see 
exactly the areas that must be covered. The principal 
can use these plans to know what is being taught at a 
particular time of the year. Co-ordinators can also use 
long term plans for monitoring and evaluating termly.

Key features of our long term plans include statutory 
requirements, skills covered, and a degree of flexibility. 
In terms of The World Around Us, the statutory 
requirements will remain the same but the themes may 
vary from year to year and within year groups. The plans 
must also show continuity and progression.

Medium Term Planning
Having decided on themes, each year group worked 
together on medium term planning. Teachers were 
often already thinking of some of the activities they 
might use, as some themes were adaptations of work 
we had been doing, 

As co-ordinator, I led the staff in two inset days to 
ensure we were all in agreement as to the format of the 
medium term plan. I also put together a sample to see 
how it might work and showed it to the staff, who were 
happy with the detail in it. Each year group worked on a 
theme and developed it in their medium term planner.

The learning intentions are clearly listed in a column, 
as are the learning activities that children might be 
engaged in. We felt it was useful to list how children 
might successfully meet the learning intentions, and 
we also listed cross-curricular skills that were being 
developed through the theme. 

Asking staff to think about the activities that children 
might be engaged in was useful, as it led to resourcing 
the themes. It is something that will be developed, 
though I focused on ensuring that people who might 
come to school were contacted this year.

At the start of each theme, teachers use KWL with the 
children to find out what they already know about a 
theme and what they would like to find out. The children 
are encouraged to think how they might research and 
manage information they acquire.

The planners would be used for six months, and then 
a review would take place to find out if there were any 
areas for improvement in them. These planners were 
important, as teachers would be using them on an 
ongoing basis and submitting them to our principal for 
reference.
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Evaluation
I valued the support from CCEA in outlining an action 
plan and route map. The process of implementation was 
aided by the time given to plan and being able to help 
other colleagues.

This process has really helped to get The World Around 
Us up and running in our school. We would not be as far 
on with planning without having had time to consider it. 
We have been able to explore possible themes from the 
ICL boxes and add to our own resources.

The principal noted that this project had enabled 
the school to meet as a whole staff and evaluate 
where they were and what they see in the future with 
reference to the revised curriculum. It has facilitated 
the teachers’ planning in an exciting and challenging 
way and in developing their lessons with confidence and 
enthusiasm. The school feels much more prepared for 
the next few years, as the initial plans are in place. 

As co-ordinator, I found that teachers were motivated 
to implement The World Around Us and that they had 
started thinking about developing The World Around Us 
throughout the school. 

We intend to allow the plans created to run through 
to June of this academic year. Our long and medium 
term planning will be reviewed in September. After a 
whole school evaluation, we will review our plans and 
update them yearly, and this will feed into our school 
development plan. 

At present we have long term plans in place and 
are in the process of completing our medium term 
planning. As co-ordinator, I have reviewed the plans to 
ensure continuity and progression. We are continuing 
to develop the idea of connected learning, taking into 
account the children’s experiences and making use of 
our local resources. This will of course continue over 
the next two years.
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Type of School:
St. Oliver Plunkett Primary School is a medium-sized, 
maintained school situated on the outskirts of the 
village of Beragh, approximately eight miles from 
Omagh, in a rural setting.

It has a teaching staff of six, as well as five classroom 
assistants. Composite classes are a constant feature 
of the school, and this has implications for teaching 
and learning. This year, our classes take the following 
form: Year 1 & 2, Year 3, Year 4 & 5, Year 5 & 6, and Year 
7. Despite the majority of classes being composite, we 
are fortunate this year to have small class sizes and a 
classroom assistant in almost every classroom. I am 
teaching the Year 3 class, which after several years of 
teaching composite classes is a reminder of the joys 
and delights of teaching (and planning for) a single 
year group. The composite classes create issues for 
planning, and it is necessary to liaise with colleagues in 
other year groups when planning.

Size of School:
St. Oliver Plunkett Primary School presently has 
an enrolment of 102 pupils, which classifies it as a 
medium-sized school. 

Ethos
School Vision/Values:

St. Oliver Plunkett Primary School is an important part 
of the Catholic Community where:

•	 staff provide a stimulating, secure,  
child-centred learning environment;

•	 parents are active partners in their child’s 
education;

•	 the Church works together with the school to 
hand on the faith; and 

•	 the Community is committed to the aims 
and values of the school and helps in 
communicating these. 

The school ethos promotes an awareness of the 
immediate environment and a knowledge and 
understanding of the wider world in which we live.

Audit
The audit was useful, in that the key questions in the 
tool prompted the school into thinking about our present 
position with regard to The World Around Us. Planning, 
progression, integration of learning across the curriculum 
and organisation of classes were key components of the 
audit and provided the basis for discussion.
The audit was undertaken at a staff meeting after 
school at which all staff were present. Each teacher 
had a copy of Indicator 2.5: Implementation of the 
Curriculum. The key questions were asked and 
discussion followed.

After the audit, we were able to identify the school’s 
present position and our strengths and weaknesses. We 
learned that the Foundation Stage and part of Key Stage 
1 adopt a thematic approach based on the interests 
of the children. The latter stages of Key Stage 1, as 
well as Key Stage 2, still view The World Around Us as 
three separate elements taught in isolation. The ICL 
boxes and Thematic Units, when brought to teachers’ 
attention, highlighted how the Areas of Learning 
within the curriculum could be connected through 
successful topic work. As a result, learning becomes 
more meaningful and children are enabled to develop 
as individuals.

In Key Stage 2, we realised that teachers should involve 
the children in the choice of topics that interest them 
and that current events in the media and in the world 
around them should be addressed through connected 
learning. 

The audit highlights the significance of breadth, 
balance, continuity and progression in planning for The 
World Around Us. We discovered how we can make 
improvements to our planning, particularly by referring 
to Thinking Skills and Personal Capabilities. This area 
is currently omitted in most teachers’ medium term 
planning. Thinking Skills and Personal Capabilities is 
an area that requires further ongoing development. 
There are certainly opportunities to develop the five 
strands of the framework, and these will continue to be 
addressed. 

Although the local area is used to some extent, we 
realised that it is not being used to its full potential. The 
use of the locality and the people who live there needs 
to be developed. 

St. Oliver Plunkett Primary School
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Long Term Planning
We decided to focus the work of implementing The 
World Around Us with teachers in Key Stage 1. The long 
term planning was designed to indicate the work that 
would take place around particular themes during the 
year. The plan can also be used by teachers in other Key 
Stages, as it outlines the themes already covered in Key 
Stage 1 (avoiding repetition).

The planning was based upon the four strands of 
Interdependence, Movement and Energy, Place, 
and Change over Time. The CCEA non-statutory 
guidance that provided suggested learning intentions 
was a valuable resource in detailing these statutory 
requirements. We also had to consider breadth and 
balance between the three contributory elements.

Our plans detail the statutory requirements in terms 
of both content and skills. Continuity and progression 
are thus ensured throughout the Key Stage. Teachers 
were challenged to make meaningful links across other 
Areas of Learning with The World Around Us themes in 
place.

We chose the themes by using the ICLs box for Years 3 
and 4. We took care to ensure a broad balance between 
the three contributory elements when choosing the 
elements for each theme that we were developing. In 
choosing themes, teachers took the interests of the 
children into consideration in an attempt to keep the 
children engaged.

The difficulty of teaching in a school with composite 
classes meant that the long term planner would have to 
be rotated on a two-year cycle. This will be dependent 
on structure of year groups, which can vary from year to 
year. The plans created may need to be adapted further 
if the format of composite classes is altered due to 
fluctuating numbers in each year group.

We decided to focus on the Thinking Skills and Personal 
Capabilities in the future and include them in our 
School Development Plan.

Medium Term Planning
We had to decide what the purpose of a medium plan 
would be. We felt it would help structure the detail of the 
theme identified within the long term plan. It would usually 
cover a 6–8 week period of work, and most importantly 
we evaluated at the end of each period to improve on the 
planning for the next time the theme was used.

The plans were important, as they provided detail 
of the teaching and learning in each classroom and 
allowed the teachers and classroom assistants to think 
and talk about what and how children should learn. 
We were able to match our learning intentions to the 
statutory requirements using the CCEA progression 
grids with suggested learning intentions. The non-
statutory learning intentions indicate which contributory 
elements may be covered, ensuring breadth and 
balance between the contributory elements and helping 
to make connections in learning. 

The medium term plan shows learning outcomes 
through which skills may be developed, as well as the 
planned activities. The plans allow for children to be 
involved in the process of planning using a variety of 
planning boards according to the theme. The themes 
were chosen to engage the interest of the pupils and 
provide activities that the children could relate to.

The medium term plan shows how the theme links to 
other Areas of Learning and demonstrates connected 
learning through a theme. Understanding and skills in 
The World Around Us, for instance, may be applied to 
another context.

It was important for our plan to map the Thinking Skills 
and Personal Capabilities that were to be developed in the 
theme. This would allow a focus to be developed in the 
Thinking Skills and Personal Capabilities being conducted, 
rather than attempting to cover everything at once. 

The theme ‘Safe and Sound’ in a medium term plan 
was developed. We got the idea for this theme from the 
Ideas for Connecting Learning box, which was used 
as a basis for the long term plan. We also felt that it 
was a theme that would appeal to the children in the 
class, having taught a similar topic in the past that 
the children had responded to. The theme provided 
opportunities to develop road safety and personal 
safety through PDMU, which is a focus in our school 
development plan for this year. Road safety could be 
demonstrated around the school so children could 
easily relate to this. The theme provided children with 
opportunities to become involved in planning. Through 
this particular theme, we could incorporate a visit to 
the local fire station. Although not in our village, the fire 
station is a vital service to our local community, as well 
as to many surrounding areas. The children enjoyed 
this stimulus in the theme, and a lot of activities were 
conducted around the visit.
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Strategy and Implementation
Developing a strategy was a useful step in the process 
of implementation. Initially, we found the strategy route 
map for The World Around Us difficult to comprehend. 
But, as time progressed, we began to gain some 
understanding of the definition of ‘strategy’ which, in 
turn, gave greater clarity to the route map.

The strategy eventually proved useful when we 
considered our school and where we envisaged going 
with regard to The World Around Us. It helped us to 
create a vision for the next few years, and it ‘shone a 
light’ on the future journey. It will hopefully guide us in 
the development of The World Around Us, initially in Key 
Stage 1 and ultimately throughout the whole school. 
This is expected to develop over a four year period. 

In our school’s context, having composite classes, the 
consideration of themes for each year group was more 
difficult. We have decided to embark on developing 
themes that are taught once every two years. Planning 
for the future is important and is fundamental to 
ensuring that there is breadth and balance between the 
three contributory elements that make up The World 
Around Us. The strategy helps look to the future and 
helps to try to focus thoughts on achievable outcomes.

Locality is already used as a resource in themes 
developed in the school, but it is hoped that it can be 
used more extensively and that links with the local 
community will continue to be strengthened. By 
2011/2012, we feel that our objectives will have been 
achieved if a well-planned thematic approach to The 
World Around Us, in which the local community is used 
to develop themes in a relevant and purposeful way, is 
in place. One of our aims in St. Oliver Plunkett Primary 
School is to develop The World Around Us to foster the 
curiosity and fascination of each child.

For the project we focused on implementing The World 
Around Us at just one Key Stage – Key Stage 1. As the 
Year 3 teacher and having previously taught in Years 
1 and 2, I felt that I am in a strong position to build on 
the teaching and learning in the Foundation Stage. By 
liaising with my Key Stage 1 colleague and sharing the 
vision with her, I am confident that we can deliver the 
objectives together. 

After using the audit and looking at its results, we found 
that there are some resources in each classroom. This 
occurred even though a central resource area already 
exists and is easily accessible by the whole school. 
These resources will probably need to be updated 
during the next few years. We do not presently take 
account of resources in our medium term planning, but 
we realise that it is an area that could be given further 
consideration.

The action plan outlined how the strategy was to be 
addressed in 2008/09. During this year, the objectives 
were to develop planning in order to allow for the 
integration of the three contributory elements of The 
World Around Us and to establish a flexible framework 
for Key Stage 1 which illustrated progression. The focus 
was on planning in the long and medium term to try to 
ensure breadth, balance and progression. 

The action plan helped us focus on agreeing themes 
for each year group within Key Stage 1 to ensure 
progression. These themes will ensure breadth and 
balance across the contributory elements of History, 
Geography, and Science and Technology.

The action plan kept the principal informed of the focus 
for the work in The World Around Us. Implementing 
it involved the whole staff, the Key Stage, individual 
participation during directed time, and days given to us 
as part of the project.

Evaluation
This implementation project has been useful in 
providing a starting point for addressing planning for 
The World Around Us. 

The long term planner has been agreed and sets out 
themes for Key Stage 1. The school identified the 
value of producing long term planners for Foundation 
Stage and Key Stage 2; this is an area for future work. 
The predominance of composite classes throughout 
the school means that flexibility will be important 
when choosing themes in the planners, in order to 
avoid overlap. This is particularly the case because 
the composite classes may change from year to year 
due to fluctuations in the numbers in each year group. 
The experiences gained in the planning process have 
allowed me to pass on valuable information to teachers 
within the school and to attempt to create long term 
planners to accommodate this. Working with one other 
colleague in the Key Stage had its advantages: it gave 
someone to reflect on ideas and suggest improvements, 
and it was fairly easy to meet.

Staff found the Thematic Units and Ideas for Connected 
Learning extremely useful resources in the choice of 
themes. We tried to adapt themes to suit the children in 
our context and begin to use the locality where possible. 
The material was useful to help grasp the concept of 
connected learning and incorporate other Areas of 
Learning in a The World Around Us theme.

The implementation of WAU has been aided by having 
non-contact days to work on the project. Further school 
INSET days will be necessary to continue this work, 
allowing us to reflect on the planners that have been 
created and planned themes, and adapt them where 
necessary. The sample planners and discussions were 
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very valuable at the outset to help us think about how 
to implement WAU, and we were able to adapt the 
planners to the needs of our school. It was useful to 
have a discussion about what needed to be in planners 
for WAU to ensure there was breadth and balance. 
The action plan has been informative and helped us to 
remain focused on our targets throughout the project. 
It helped us focus on what needed done and when to 
ensure that the work was completed. It was worthwhile 
to spend time on working out an action plan and on 
development of long term plans, as these helped 
ensure that issues were tackled in a logical manner.

The school principal has realised the value of this 
project for our school, as it has provided a realistic 
starting point for the development of The World Around 
Us throughout the school.

At the end of the year we will reflect on the planners to 
see if any improvements can be made. We look forward 
to working on long term planning in Foundation Stage 
and Key Stage 2, and also on medium term plans in 
each year group for The World Around Us.
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Appendix 1: Audit Tool
The audit tool used Quality Indicator 2.5: 
Implementation of the Curriculum from Together 
Towards Improvement for The World Around Us. The 
features expected in this indicator are:

2.5	 Implementation of the Curriculum
•	 curricular breadth, balance, continuity and 

progression;
•	 integration of learning across the curriculum; 

and
•	 effectiveness of timetabling/organisation of 

classes.

The tool was designed to consider the features 
and characteristics for the implementation of the 
curriculum, based on Together Towards Improvement. 
These are shown in the first two columns, coloured 
grey. The tool then poses questions that schools 
may consider for each feature, suggesting expected 
outcomes if the quality indicator is fulfilled in the fourth 
column.
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Features Characteristics Key Questions Outcomes

Curricular breadth, 
balance, continuity and 
progression

The curriculum is broad 
and balanced. It is in 
line with the NIC and 
relevant guidance and 
circulars from DE. The 
various elements are 
linked together to create a 
coherent programme that 
progresses steadily across 
years 1–12 (14). It caters 
for the range of pupils’ 
interests, strengths and 
needs. It provides for their 
growing independence 
as pupils. Where extra-
curricular activities are 
provided, they are well 
planned to complement the 
whole curriculum.

Is there awareness of 
statutory requirements 
and the support materials 
available from statutory 
bodies?

How will planning/ 
schemes of work ensure 
breadth and balance across 
the four statutory strands 
and the three contributory 
elements?

How is progression 
ensured?

How are pupils’ interests 
accounted for?

Is independent/ 
collaborative learning 
encouraged? How?

Staff are aware of The 
Education Order, Northern 
Ireland Curriculum 
Primary (NIC), Together 
Towards Improvement 
(TTI), curriculum resources 
such as Ideas for 
Connected Learning (ICLs), 
Thematic Units, Primary 
Implementation Box, etc.

Whole staff will be involved 
in discussion for planning. 
Each teacher will ensure 
breadth and balance. 
Curriculum leader(s) to 
monitor overall breadth 
and balance.

Curriculum leader(s) 
liaise with teachers and 
plan together to develop 
progression building on 
previous learning.

Pupils are involved in 
planning (for example 
planning board and 
mind maps). Planning is 
flexible to allow pupils to 
develop their interests 
within themes. Choice and 
autonomy are catered for 
within teachers’ planning.

Thinking Skills and 
Personal Capabilities, as 
well as Assessment for 
Learning methodologies, 
are embedded at all levels 
of planning.

Appendices
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Features Characteristics Key Questions Outcomes

Integration of learning 
across the curriculum

(The focus for this project 
is WAU)

Key elements of the pupils’ 
development have been 
identified in line with 
the school’s aims. For 
example, application of 
number, communication, 
ICT, problem-solving, and 
personal and social skills 
are integrated fully within 
the curriculum and are 
promoted consistently 
across the subject areas.

How does knowledge of 
school aims and ethos 
affect planning for learning 
and teaching?

How do teachers ensure 
that connected learning is 
promoted?

Curriculum leader for 
WAU can describe how the 
planning is derived in line 
with the school aims and 
ethos.

A thematic approach 
is adopted which takes 
cognisance of the four 
strands of WAU. Long/
Medium term planning 
illustrates breadth and 
balance between the 
contributory subjects. 
Teachers highlight links 
between Areas of Learning, 
curriculum skills and 
capabilities in their 
planning.

Teachers encourage 
children to make 
connections between 
learning and the world 
around them to better 
understand the links 
between the different 
aspects of learning. 
Appropriate community 
engagement is embedded 
within planning to enhance 
these experiences.

Appendices
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Features Characteristics Key Questions Outcomes

Effectiveness of 
timetabling/ 
organisation of classes

(The focus for this project 
is WAU)

The organisation of the 
classes and timetables 
enables the curriculum 
to be delivered efficiently, 
giving appropriate time 
and emphasis to each 
curricular area and 
subject. All pupils have 
equal access to the full 
range of the curriculum. 
Specific arrangements 
(for example support for 
special education needs 
or music tutorials) are 
organised efficiently and 
in the best interests of the 
pupils.

How do schools ensure 
that management and 
organisation of learning 
and teaching is effective?

How do schools provide 
equal access for all 
children?

Teachers and curriculum 
leader(s) review current 
practice in timetabling and 
resourcing, and adapt, if 
necessary, to best meet the 
needs of all children.

Long term planning 
indicates the time and 
emphasis provided for each 
contributory subject within 
the WAU.

Teachers give every 
child the opportunity to 
experience success in 
learning and to achieve as 
high a standard as possible 
through relevant and 
challenging work.

Differentiation of learning 
is planned to ensure all 
pupils have equal access to 
the curriculum.
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Appendix 2: Strategy Example

Strategy Objective
TTI Quality 
Indicator 2.5 
Features

2008/2009 2009/2010 2010/2011

A policy is in place 
for The World 
Around Us 

Curricular breadth, 
balance, continuity 
and progression

By prioritising, you 
may choose to tackle 
this one this year 

An action plan will 
outline how

Planning allows 
for the integration 
of the three 
contributory 
elements of The 
World Around Us

Integration of 
learning across the 
curriculum

By prioritising, you 
may choose to tackle 
this one this year 

An action plan will 
outline how

A flexible 
framework is 
established for 
the whole school 
that illustrates 
progression

Curricular breadth, 
balance, continuity 
and progression

By prioritising, you 
may choose to tackle 
this one this year 

An action plan will 
outline how

The whole school 
is aware of the 
framework for The 
World Around Us

Curricular breadth, 
balance, continuity 
and progression

By prioritising, you 
may choose to tackle 
this one this year 

An action plan will 
outline how

Links with the local 
community are 
established and 
embedded within 
The World Around 
Us

Integration of 
learning across the 
curriculum

By prioritising, you 
may choose to tackle 
this one this year 

An action plan will 
outline how

Resources are 
available and easily 
accessible by the 
whole school

Effectiveness of 
timetabling/ 
organisation of 
classes

By prioritising, you 
may choose to tackle 
this one this year 

An action plan will 
outline how

Appendices



Reports from Project Schools
Ap

pe
nd

ix
 3

: A
ct

io
n 

Pl
an

 E
xa

m
pl

e

PR
IO

R
IT

Y	
Im

pl
em

en
ta

tio
n 

of
 T

he
 W

or
ld

 A
ro

un
d 

U
s 

(W
AU

)

PR
ES

EN
T 

PO
SI

TI
O

N
 (a

s 
in

fo
rm

ed
 b

y 
au

di
t)

TA
R

GE
TS

(t
ak

en
 d

ir
ec

tl
y 

fr
om

 th
e 

st
ra

te
gy

)

SU
CC

ES
S 

CR
IT

ER
IA

AC
TI

O
N

W
H

O
TI

M
ES

CA
LE

R
ES

O
U

R
CE

S
M

O
N

IT
O

R
IN

G 
&

 
EV

AL
U

AT
IO

N

(1
) F

le
xi

bl
e 

fr
am

ew
or

k 
is

 
es

ta
bl

is
he

d 
fo

r 
th

e 
w

ho
le

 
sc

ho
ol

/K
ey

 S
ta

ge

(2
) C

ur
ri

cu
lu

m
 b

re
ad

th
, 

ba
la

nc
e,

 c
on

tin
ui

ty
 a

nd
 

pr
og

re
ss

io
n 

w
ith

in
 T

he
 

W
or

ld
 A

ro
un

d 
U

s 
fo

r 
th

e 
K

ey
 

St
ag

e

(3
) I

nt
eg

ra
tio

n 
of

 le
ar

ni
ng

 
ac

ro
ss

 th
e 

co
nt

ri
bu

to
ry

 
el

em
en

ts
 o

f T
he

 W
or

ld
 

Ar
ou

nd
 U

s 
w

ith
in

 p
la

nn
in

g

Lo
ng

 te
rm

 p
la

n 
de

ve
lo

pe
d 

fo
r 

a 
K

ey
 S

ta
ge

M
ed

iu
m

 te
rm

 p
la

n 
de

ve
lo

pe
d 

fo
r 

on
e 

th
em

e 
w

ith
in

 th
e 

lo
ng

 te
rm

 p
la

n

Pl
an

ni
ng

 w
ill

:
•	

pr
ov

id
e 

a 
‘b

ig
 p

ic
tu

re
’ 

fo
r 

al
l s

ta
ff 

to
 b

e 
aw

ar
e 

of
;

•	
gu

id
e 

th
e 

w
or

k 
of

 
in

di
vi

du
al

 te
ac

he
rs

 fo
r 

Th
e 

W
or

ld
 A

ro
un

d 
U

s;
 

•	
ill

us
tr

at
e 

th
at

 th
er

e 
is

 
br

ea
dt

h 
an

d 
ba

la
nc

e 
be

tw
ee

n 
th

e 
th

re
e 

co
nt

ri
bu

to
ry

 e
le

m
en

ts
 

th
at

 m
ak

e 
up

 T
he

 W
or

ld
 

Ar
ou

nd
 U

s;
•	

gu
id

e 
th

e 
‘w

ha
t’ 

in
 

te
rm

s 
of

 c
ur

ri
cu

lu
m

 
de

liv
er

y 
in

 a
 c

oh
er

en
t 

w
ay

 a
cr

os
s 

a 
K

ey
 S

ta
ge

 
an

d 
ul

tim
at

el
y 

a 
w

ho
le

 
sc

ho
ol

;
•	

av
oi

d 
ov

er
la

p 
an

d 
re

pe
tit

io
n 

an
d 

en
co

ur
ag

e 
co

nn
ec

tio
ns

 
ac

ro
ss

 th
e 

ke
y 

el
em

en
ts

; a
nd

•	
ill

us
tr

at
e 

th
e 

re
qu

ir
em

en
ts

 o
f t

he
 

N
or

th
er

n 
Ir

el
an

d 
Cu

rr
ic

ul
um

 in
 te

rm
s 

of
 

bo
th

 c
on

te
nt

 a
nd

 s
ki

lls
 

to
 e

ns
ur

e 
pr

og
re

ss
io

n.

Ca
rr

y 
ou

t a
 s

el
f e

va
lu

at
iv

e 
au

di
t b

as
ed

 o
n 

TT
I, 

As
pe

ct
 

2.
5:

 Im
pl

em
en

ta
tio

n 
of

 th
e 

Cu
rr

ic
ul

um

Cr
ea

te
 a

 s
tr

at
eg

y 
fo

r 
Th

e 
W

or
ld

 A
ro

un
d 

U
s

M
ak

e 
te

ac
he

rs
 a

w
ar

e 
of

 th
e 

re
qu

ir
em

en
ts

 fo
r 

Th
e 

W
or

ld
 

Ar
ou

nd
 U

s 
in

 th
e 

N
or

th
er

n 
Ir

el
an

d 
Cu

rr
ic

ul
um

M
ak

e 
te

ac
he

rs
 a

w
ar

e 
of

 
CC

EA
/C

AS
S 

gu
id

an
ce

 
on

 T
SP

C 
an

d 
St

at
ut

or
y 

R
eq

ui
re

m
en

ts

W
ho

le
 s

ch
oo

l d
is

cu
ss

io
n 

on
 

lo
ng

 te
rm

 a
nd

 m
ed

iu
m

 te
rm

 
pl

an
ni

ng
 fo

rm
at

 fo
r 

Th
e 

W
or

ld
 A

ro
un

d 
U

s

Id
en

tif
y 

th
em

es
 fo

r 
ea

ch
 

ye
ar

 g
ro

up
 w

ith
in

 a
 K

ey
 

St
ag

e 
as

 p
ar

t o
f t

he
 lo

ng
 

te
rm

 p
la

n

U
se

 C
CE

A/
CA

SS
 g

ui
da

nc
e 

on
 T

SP
C 

an
d 

St
at

ut
or

y 
R

eq
ui

re
m

en
ts

 to
 in

fo
rm

 
co

he
re

nc
e 

an
d 

pr
og

re
ss

io
n

Cr
ea

te
 a

 m
ed

iu
m

 te
rm

 p
la

n 
fo

r 
at

 le
as

t o
ne

 th
em

e 
to

 
ill

us
tr

at
e 

th
e 

de
ta

il

Co
-o

rd
in

at
or

Pr
in

ci
pa

l
St

af
f

Co
-o

rd
in

at
or

St
af

f

Co
-o

rd
in

at
or

St
af

f

Co
-o

rd
in

at
or

St
af

f

Co
-o

rd
in

at
or

St
af

f

Co
-o

rd
in

at
or

Ye
ar

 G
ro

up
s

Te
ac

he
rs

Co
-o

rd
in

at
or

Te
ac

he
rs

Se
pt

em
be

r 
08

O
ct

ob
er

 0
8

O
ct

ob
er

 0
8

O
ct

ob
er

 0
8

N
ov

em
be

r 
08

N
ov

em
be

r 
08

Ja
nu

ar
y 

09

Ja
nu

ar
y 

09

EL
B

 c
ur

ri
cu

lu
m

 a
dv

ic
e 

an
d 

su
pp

or
t f

or
 T

he
 

W
or

ld
 A

ro
un

d 
U

s

CC
EA

 p
ro

je
ct

 s
up

po
rt

R
ev

ie
w

 a
ud

it 
at

 e
nd

 o
f 

ye
ar

 to
 n

ot
e 

pr
og

re
ss

St
ra

te
gy

 in
 p

la
ce

, t
o 

re
vi

ew
 a

nn
ua

lly

R
ev

ie
w

 p
la

nn
er

s 
te

rm
ly

 to
 

en
su

re
 th

at
 re

qu
ir

em
en

ts
 

ar
e 

us
ed

 in
 p

la
nn

in
g

G
ui

da
nc

e 
us

ed
 in

 te
rm

ly
 

pl
an

ni
ng

St
af

f d
is

cu
ss

io
n

Pl
an

ne
rs

 im
pl

em
en

te
d 

an
d 

re
vi

ew
ed

 b
y 

ye
ar

 
gr

ou
ps

 e
ac

h 
te

rm

Th
em

es
 re

vi
ew

ed
 e

ac
h 

te
rm

Te
ac

he
r 

sh
ow

 u
se

 o
f 

gu
id

an
ce

 in
 p

la
nn

er
s.

 
R

ev
ie

w
ed

 e
ac

h 
ye

ar

Te
rm

ly
 re

vi
ew

 o
f p

la
ns

Appendices


