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The information contained in this guidance booklet is also available as a 

CPD Unit for use in whole-staff training. The CPD Unit, which comprises a 

PowerPoint presentation, appears on the CPD disc included in your Revised 

Curriculum Support and Implementation Box.
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Overview
The Revised Curriculum seeks to prepare 
young people for a rapidly changing world. 
It does this by retaining the best of current 
practice whilst building in areas of change.

This document (and its accompanying CPD Unit) can assist you as you carry 

out School Development Planning (SDP) for implementation of the Revised 

Curriculum. It provides you with practical strategies and resources that can 

be used to plan the Learning for Life and Work, Thinking Skills and Personal 

Capabilities, Assessment for Learning, Areas of Learning, and Connected 

Learning elements of the Revised Curriculum. Sample units of work are 

also available in your Revised Curriculum Support and Implementation Box to 

illustrate how teachers can collaborate to deliver the aims and content of the 

Revised Curriculum. 

We don’t expect you to implement all the changes of the Revised Curriculum 

at once, or to the same degree of detail, by the close of 2007. We recognise 

that implementation needs to be planned, incremental and facilitated in ways 

that take account of your school’s individual circumstances and readiness. 

What’s more, your teachers need time to access training and support to 

develop confi dence with and expertise in all of the areas of curriculum 

change. To help you with the transition, we’ve scheduled training and 

support for implementation over 2005 – 2010. Your CASS link offi cer will have 

communicated details on these to your school.
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Key Stage 3

Starting to Plan for the
Revised Curriculum – Big Wheel
This ‘Big Wheel’ model shows the range and scale of issues that you must 

focus on and how these issues are inter–connected. The model also reveals 

the centrality of the learner – pupils are the reason for change and the Revised 

Curriculum is designed to best meet their needs.

Although all the ‘pods’ are inter-related and moving at once, you can decide 

which pod (area of curriculum change) to jump on as a starting point. You may 

have your own starting points not named here – hence the ‘?’ pods. 

Because the areas of curriculum change are so inter-related, whichever pod 

you begin with should inevitably lead you to planning for the other pods. To 

ensure manageability and thoroughness, however, we do recommend that 

you devise a plan for each pod. Each individual pod’s plan will eventually 

contribute to an overall Year 8 master plan, but constructing a plan for each 

pod will ensure that you have a clear understanding of your school’s state of 

development and readiness for change in relation to each. It will also provide 

you with a planned approach to continuous and connected development 

in each area. As planning is an ongoing process, and because the areas of 

change are intrinsically linked, you can (and should) then revisit each pod’s 

plan (and the Year 8 master plan) to add detail and amend as plans for the 

other pods develop, staff’s confi dence grows and implementation is underway.
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The 4A’s Model for Planning 

• whole-school • department/Area of Learning

• key stage  • year groups 

• subject/individual teachers. 

The 4A’s planning approach offers an incremental process that you can repeat 

as you plan the various elements of the Revised Curriculum. The 4A’s language 

may be new but the processes aren’t. They harmonise with best practice being 

advocated by the Education and Training Inspectorate (ETI) and SDP. Each 

one of these stages is driven by a belief that schools must be in control of the 

change and that leadership within schools is the key to making a real difference 

for teachers and pupils. 

Schools involved in pilot studies have reported that the 4A’s approach provides:

a deeper understanding of the changes in the Revised Curriculum;

opportunities for staff to identify creative opportunities to meet the 

requirements of the Revised Curriculum;

increased engagement and commitment from staff; and

vital information to inform decision-making about a number of important 

issues such as:

– staff training and development needs;

– key stage planning; and

– models of implementation for Learning for Life and Work.

We encourage you to adapt and amend the model in ways that harmonise with 

your existing SDP and best suit the needs and interests of your pupils. A sample 

approach to planning using the 4A’s model appears in Appendix 1.

•

•

•

•

Once you choose your starting point, you can begin to plan change.

We recommend using the 4A’s planning model, shown here. This model has 

been developed as a result of schools’ experiences in trial and pilot work. The 

4A’s model comprises four steps (Aspire, Audit, Adapt, and Action) and can be 

used to carry out planning across the following levels:

Audit
Review your provision in relation to 

what you currently do.

Adapt
Review your Year 8 provision against 

the new requirements. 

Action
Develop action plans in relation

to your starting point.

Aspire
Clarify your vision in relation 

to your chosen starting point.

4A’s Cycle for Implementation
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Aspire 
During the Aspire stage, you must clarify
your vision for the Revised Curriculum in
relation to your chosen starting point (pod).

You can use the following questions to encourage staff involvement:

• ‘What do we want our pupils to know about?’

• ‘What do we want our pupils to be (attitudes, dispositions and values)?’

• ‘What do we want our pupils to be able to do (skills and capabilities)?’

Outline of Planning Activities for Aspire

Objectives Suggested Activities Resources

Ensure all staff understand 

the changes in the Revised 

Curriculum, its aim and its 

objectives.

Get staff to think carefully 

about the Revised 

Curriculum in relation to 

your school’s vision.

Create conditions to support 

the implementation of the 

Revised Curriculum.

Provide a focus for Year 8 

planning. 

Present and discuss planning for Key 

Stage 3 using the ‘Planning for the Revised 

Curriculum at Key Stage 3’ CPD unit.

‘Planning for the Revised 

Curriculum at Key Stage 3’ 

CPD Unit (on CPD disc)

Flip Chart

The ‘Planning for 

Implementation’ DVD and 

booklet questions

Your school’s mission 

statement

Appendix 2: Aspire Activity 

•

•

•

•

•

View and discuss the ‘Planning for 

Implementation’ DVD and booklet. Your 

school will already have a copy of this 

resource.

Review and discuss the school’s mission 

statement asking:

‘In what ways do we develop our pupils as: 

individuals and contributors to society, the 

economy and the environment?’

Complete the Aspire Activity.

Agree a starting point for change.



Planning for the Revised Curriculum

5

Audit 
During the Audit stage, you must review 
your current provision in relation to the 
pod you have chosen to start with. We 
recommend that you audit your current 
provision on a departmental subject level. 

A template for the Departmental Audit is included in Appendix 3.

Each department’s audit should show: 

the department’s and/or subjects’ focuses for learning;

what learning is being delivered and when (the knowledge, understanding 

and skills that your Area of Learning currently delivers); 

the learning experiences that are currently being delivered to pupils 

(examples of the types of learning experiences are described for you on the 

‘Big Picture’ of the Revised Curriculum);

the learning outcomes (Thinking Skills and Personal Capabilities); and

how pupils are being assessed.

Please note that when you audit Learning for Life and Work, you will also need 

to audit any whole-school Learning for Life and Work initiatives or activities and 

any discrete provision and integrate your fi ndings into your Curriculum Map. 

A sample template of how to audit Learning for Life and Work is included in 

Appendix 4. 

You then use these audit fi ndings to create a Year 8 Curriculum Map. Record 

everything that is happening in every subject on the Year 8 Curriculum Map 

– don’t worry about duplication at this stage. A Curriculum Map template 

is included in Appendix 5. Your Curriculum Map should replicate all of the 

information obtained in the departmental audits. In addition, once collated, you 

will also be able to see:

where and how Connected Learning is currently taking place across Areas of 

Learning; and 

existing links to Learning for Life and Work. 

•

•

•

•

•

•

•
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Outline of Planning Activities for Audit

Objectives Suggested Activities Resources

Support departmental 

planning.

Identify and build on current 

good practice.

Ensure that staff understand 

the Statements of Minimum 

Requirement.

Provide all staff with a 

holistic view of Year 8 

learning experiences.

Have each department audit what they 

currently do in Year 8.

Existing schemes of work

KS3 ‘Big Picture’ poster

Appendix 3: Departmental 

Audit template

Appendix 4: Learning 

for Life and Work Audit 

template (if you are starting 

your planning with Learning 

for Life and Work)

Appendix 5: Curriculum 

Map template

Statements of Minimum 

Requirement (available at 

www.nicurriculum.org.uk)

•

•

•

•

•

•

Create a Year 8 Curriculum Map to show 

what is currently being delivered. Base 

this on the audit information provided by 

each department. Assign a coordinator 

to collate the information and create the 

map.

It is likely that other areas of curriculum 

change will be represented by the 

Curriculum Map even though you start at 

one ‘pod’.

Present all information gained from 

audits.
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Adapt 
At the Adapt stage, you need to review the
Year 8 Curriculum Map you created during
the Audit stage against the requirements
of the Revised Curriculum. 

For some starting points, you will compare your map against the Revised 

Curriculum’s Statements of Minimum Requirement. If your pod has no 

Statements of Minimum Requirement, then you could perhaps review your 

Curriculum Map against the advice in your pod’s guidance booklet, the ‘Big 

Picture’ or the Statutory Orders. Your goal is to identify:

duplications and/or gaps in learning; and 

strengths and weaknesses. 

In the Adapt stage, you also begin to look forward at how you can revise 

what you currently offer in order to meet the requirements of the Revised 

Curriculum in relation to the pod you have chosen as your starting point.

You need to consider:

what you want your pupils to know, understand and be able to do;

what learning experiences you want to deliver to pupils; and 

what can be done better.

In addition, you may see natural opportunities in your Curriculum Map to also 

implement some of the other areas of change. If so, take advantage of this by 

identifying:

what Thinking Skills and Personal Capabilities you want to deliver to pupils;

opportunities for Assessment for Learning;

opportunities for Connected Learning (for example through topics such as 

health, the environment or identity); and

opportunities for Learning for Life and Work. 

•

•

•

•

•

•

•

•

•
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Outline of Planning Activities for Adapt

Objectives Suggested Activities Resources

Develop knowledge 

and understanding of 

colleagues’ work.

Create conditions 

for collaboration and 

encourage creativity.

Examine the Year 8 Curriculum Map against 

the Statements of Minimum Requirement to 

determine:

strengths and weaknesses of your Year 8 

learning programme; and

duplication of content, contexts and 

activities.

•

•

Relevant Statements of 

Minimum Requirement 

(available at 

www.nicurriculum.org.uk)

Your Year 8 Curriculum Map 

Key Stage 3 ‘Big Picture’ poster

Question prompts for group 

discussions about the ‘Big 

Picture’

Feedback sheets/fl ip chart

Your SDP

•

•

•

•

•

•

Discuss and evaluate the map’s Year 8 

learning experiences in relation to the Key 

Stage 3 ‘Big Picture’. 

For example, evaluate current learning 

provision in terms of how it promotes: 

curriculum objectives

key elements

learning experiences

attitudes and dispositions.

How can you maximise learning connections 

between Areas of Learning?

Where are there further opportunities for 

promoting Connected Learning?

Are there elements of your Year 8 

programme that can be excluded?

•

•

•

•

Discuss potential areas for change and then:

agree on areas for change; and

agree on aims and scope of proposed 

change.

•

•

Identify whole-school/inter-departmental/

Connected Learning initiatives.

Add details on the agreed changes to your 

SDP. Ensure your SDP meets the needs of all 

pupils.
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Action 
During the Action stage, you must develop
action plans in relation to your chosen
starting point and your agreed areas of
change and aims/scope of change. 

Separate action plans should be prepared for each of the following:

the whole school;

departments;

Areas of Learning;

individual subjects; and

individual teachers.

For example, School A decides to implement the Revised Curriculum by fi rst 

focusing on Learning for Life and Work. In the Action stage, School A should:

schedule whole-school Learning for Life and Work events and activities; 

identify opportunities for collaboration across Areas of Learning to meet the 

curriculum requirements for Learning for Life and Work; 

identify which teachers will plan the discrete delivery of Learning for Life and 

Work; and

plan common thematic units for a specifi c period of time.

A Departmental Action Plan template is available in Appendix 6. You can 

adapt this to action plan for the other tiers of planning as well (whole-school, 

teachers etc.). 

•

•

•

•

•

•

•

•

•
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Outline of Planning Activities for Action

Objectives Suggested Activities Resources

Develop detailed 

knowledge of 

the Revised 

Curriculum at 

subject level.

Produce a revised 

Year 8 course 

that meets 

departmental 

aspirations.

Provide detailed 

guidance for each 

Year 8 subject.

Use the decisions made during the Adapt stage and 

have each department prepare a Departmental Action 

Plan. Include the following information:

existing schemes;

your revised Year 8 curriculum map;

SDP targets;

agreed action points to realise your agreed areas of 

change; and

a timeline for departmental review. 

A template is provided that mirrors the Audit 

template. It leaves room to identify Thinking Skills and 

Personal Capabilities as well as plans for Assessment 

for Learning, depending on your school’s readiness.

Each department can agree their Year 8 Department 

Action Plan in one of two ways:

1. Read the Statements of Minimum Requirement and 

relate these to your existing practice. Discuss and 

identify: 

what is currently covered;

what needs to change/be adapted and how; 

what needs to be added to meet the Statements 

of Minimum Requirement; and 

what is no longer relevant.

OR

2. Have each department’s staff discuss what they 

want their pupils to: 

– know

– be

– do

in relation to their subject.

They then must agree fi ve outcomes for each.

Finally, departments use the Statements of Minimum 

Requirement to create a Year 8 Departmental Action 

Plan that matches these aspirations.

•

•

•

•

•

–

–

–

–

Relevant Statements of 

Minimum Requirement 

(available at

   www.nicurriculum.org.uk)

Your school’s agreed areas 

of change

‘Connecting the Learning: 

Thematic Units’ (located in 

your Revised Curriculum 

Support and Implementation 

Box)

Information on Thinking 

Skills and Personal 

Capabilities and Assessment 

for Learning (located in your 

Revised Curriculum Support 

and Implementation Box)

Schemes of Work for Year 8

Appendix 6: Departmental 

Action Plan

•

•

•

•

•

•

Add detail and depth to action plans for all areas of 

curriculum change on an ongoing basis.
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Sequence of the 4A’s 
It is very important to realise that the 4A’s process of Aspire, Audit, Adapt and 

Action is fl exible and can be carried out in a few different sequences. While 

Adapt and Action always need to be the fi nal two steps of the planning process, 

either Aspire or Audit can be used as the fi rst stage of planning. For example, 

you might decide to start the planning process with an Audit and then focus on 

your aspirations for the new curriculum (Aspire) by asking, ‘How can we use 

the Statements of Minimum Requirement to develop a Year 8 programme that 

will refl ect our aspirations for our pupils?’. The answer to this question will 

help inform the Action planning stage. 

Additional Resources to 
Support the 4A’s Planning 
Process
Additional information and resources are 
provided to support you throughout your 
planning for the Revised Curriculum.
These include:

‘Planning for Implementation’ DVD and staff discussion booklet (already with 

your school);

Case studies of school planning and implementation

 (available on www.nicurriculum.org.uk);

CPD materials on Learning for Life and Work, Thinking Skills and Personal 

Capabilities and Assessment for Learning (available on the CPD disc included 

in your Revised Curriculum Support and Implementation Box); and

‘Connecting the Learning: Thematic Unit’ booklets (available in your Revised 

Curriculum Support and Implementation Box).

•

•

•

•
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As illustrated by the ‘Big Wheel’ diagram, 
your school must choose one of the areas 
of curriculum change to start planning the 
Revised Curriculum.

In this example, Statements of Minimum Requirement for Areas of Learning 

is the starting point, and a head of department would lead his or her team 

through the stages. Please note that you could follow the exact same process 

for planning any of the other cross-curricular changes in the Revised 

Curriculum: Learning for Life and Work, Thinking Skills and Personal Capabilities 

or Assessment for Learning. 

 

Aspire
The advantage of starting with the Aspire stage is that it gives your 

departments a chance to gain clarity, build confi dence and retain current good 

practice. Experience from pilot schools tells us that this can be an inspiring 

experience that builds commitment right at the outset.

During the Aspire stage, each head of department needs to identify goals.

He or she can get staff involved by asking the following questions: 

‘What do we want our pupils to know?’

‘What do we want our pupils to be?’

‘What do we want our pupils to do?’

The answers to these questions will help each head of department identify 

what elements they want to see embedded across their revised Key Stage 3 

curriculum, including:

the knowledge;

the opportunities to develop dispositions and values; and

the skills (subject specifi c and skills and capabilities in general).

•

•

•

•

•

•

Appendix 1: A Departmental Approach 
to Planning Minimum Requirements
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Audit
Once your departments have decided on their aspirations, they need to decide 

how their current learning programme and the curriculum’s changes are 

going to impact their ability to realise those aspirations. At the Audit stage, 

departments can examine those issues in depth using one of two approaches:

decide how the Statements of Minimum Requirement can be used to meet 

their aspirations; or

audit existing schemes of work in terms of the Statements of Minimum 

Requirement in order to identify the areas where most change will be 

needed. 

With the latter, each department should try to identify:

which Statements of Minimum Requirement are covered by their current 

curriculum;

which Statements of Minimum Requirement are not covered by their 

current curriculum;

how well their goals are currently being achieved;

what in their schemes of work can be adapted; and

what should be excluded.

Departments wanting to take full advantage of the Revised Curriculum’s 

fl exibility will likely choose to begin with the fi rst option to fashion their new 

curriculum. Here, they work towards their vision and see how the Statements 

of Minimum Requirement can meet their aspirations. Alternately, departments 

that feel that much of what they have in place fulfi ls the requirements of the 

Revised Curriculum and refl ects their aspirations may choose to work back 

from what they already have and begin with the second option – auditing their 

existing schemes of work against the Statements of Minimum Requirement. If 

all departments carry out an Audit, your school will have vital information for 

the next stage and a very clear view of its Year 8 curriculum. 

Adapt
After all Audits are complete, each department will have information about the 

Year 8 curriculum. We suggest that you share this information with all staff to 

reward their investment of work and to provide everyone with a comprehensive 

view of the current whole-school Year 8 learning programme. When examined 

collectively, you should be able to see:

coverage and duplication – within and across Areas of Learning;

existing, but perhaps unexploited, links – between both topics and Areas of 

Learning;

•

•

•

•

•

•

•

•

•
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current contributions to Learning for Life and Work as well as gaps;

potential for connections to be made across Areas of Learning – for example 

themes that can be extended into collaborative projects; and

existing whole-year/school activities.

Schools involved in pilot studies have shared information from audits through:

 

a master audit template that each department contributes to during its 

Audit process;

a curriculum map that is collated after completion of Audits; and 

departmental/subject curriculum maps that are displayed to all staff (in the 

assembly hall). 

Once the information is available to everyone, all members of staff should 

then make suggestions as to how each department’s curriculum needs to be 

amended to fi t into the revised Year 8 plan. 

To complete the Adapt stage, you must agree on the aims and scope of 

changes to your Year 8 programme. 

Action 
At this fi nal stage, activity moves back into the hands of the departments. 

With the big picture of your revised Year 8 programme agreed, departments 

now move into the Action stage of planning and begin to build detail and depth 

around their interpretation of the Statements of Minimum Requirement. They 

may choose to do this in layers, for example building in skills development and 

Assessment for Learning practices gradually and increasingly, year on year, as 

teachers’ confi dence grows.

•

•

•

•

•

•
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The purpose of this activity is to help 
highlight the many components that make 
up your whole-school community and to 
help you determine:

what your school would look like if your chosen starting pod underpinned 

the work of the school; and 

how your school would be different.

Instructions
Divide your school’s planning team into four groups and assign each group a 

letter – A, B, C or D. Circulate the relevant activity sheet to each group. Each 

group will be responsible for the following areas of investigation:

Group:   Areas of Investigation

A  Senior Management

  Staff and auxiliary staff

B   Pupils

  The learning environment 

C  The curriculum and school day 

  Assessment

D  Governors

  Parents and local community 

  Education Board and others

Step 1 – (15 minutes)
For each of their areas of investigation, have each group consider the following 

questions:

What would this area look like if the objectives of our starting pod for whole-

school planning underpinned the work of our school?

How would this area differ from now?

Give each group 15 minutes to discuss the questions and record their answers 

on the activity sheet. 

•

•

•

•

Appendix 2: Aspire Activity



16

Key Stage 3

Step 2 – (10 minutes)
Have each group pass their activity sheet clockwise to the next group. Then 

ask each group to comment on what points they agree or disagree with and 

add any information they feel is missing. For example, Group A must comment 

on Group D’s answers about governors, parents and the local community, and 

the Education Board and others. Group B must comment on Group A’s answers 

about senior management and staff and auxiliary staff.

Steps 3 and 4 – (5 minutes)
Once again, have each group pass the activity sheets clockwise, review 

the information, indicate whether or not they agree with the other groups’ 

responses, and add comments. Repeat this step for Step 4 so that all groups 

have the opportunity to comment on all of the areas of investigation. 

Step 5 – (20 minutes) 
Pass the activity sheets one last time so that each group receives their 

original activity sheet. Have each group review their areas of investigation in 

light of comments from other groups. Finally, have each group pick the most 

important fi ndings and present feedback to the entire team. 



Planning for the Revised Curriculum

17

Ac
tiv

ity
 S

he
et

 fo
r 

As
pi

re
 A

ct
iv

ity
 –

 G
ro

up
 A

G
ro

u
p

A
re

a
 o

f 
in

ve
s

ti
g

a
ti

o
n

W
h

a
t 

w
o

u
ld

 t
h

is
 a

re
a

 l
o

o
k

 l
ik

e
 i

f 
o

u
r 

s
ta

rt
in

g
 

p
o

in
t 

u
n

d
e

rp
in

n
e

d
 t

h
e

 w
o

rk
 o

f 
o

u
r 

s
c

h
o

o
l?

H
o

w
 w

o
u

ld
 t

h
is

 a
re

a
 b

e
 d

if
fe

re
n

t 
th

a
n

 i
t 

is
 n

o
w

?

A
S

e
n

io
r 

M
a

n
a

g
e

m
e

n
t

S
ta

ff
 a

n
d

 a
u

x
il

ia
ry

 s
ta

ff

B
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

C
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

D
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s



18

Key Stage 3

Ac
tiv

ity
 S

he
et

 fo
r 

As
pi

re
 A

ct
iv

ity
 –

 G
ro

up
 B

G
ro

u
p

A
re

a
 o

f 
in

ve
s

ti
g

a
ti

o
n

W
h

a
t 

w
o

u
ld

 t
h

is
 a

re
a

 l
o

o
k

 l
ik

e
 i

f 
o

u
r 

s
ta

rt
in

g
 

p
o

in
t 

u
n

d
e

rp
in

n
e

d
 t

h
e

 w
o

rk
 o

f 
o

u
r 

s
c

h
o

o
l?

H
o

w
 w

o
u

ld
 t

h
is

 a
re

a
 b

e
 d

if
fe

re
n

t 
th

a
n

 i
t 

is
 n

o
w

?

A
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

B
P

u
p

il
s

T
h

e
 L

e
a

rn
in

g
 

E
n

vi
ro

n
m

e
n

t

C
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

D
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s



Planning for the Revised Curriculum

19

Ac
tiv

ity
 S

he
et

 fo
r 

As
pi

re
 A

ct
iv

ity
 –

 G
ro

up
 C

G
ro

u
p

A
re

a
 o

f 
in

ve
s

ti
g

a
ti

o
n

W
h

a
t 

w
o

u
ld

 t
h

is
 a

re
a

 l
o

o
k

 l
ik

e
 i

f 
o

u
r 

s
ta

rt
in

g
 

p
o

in
t 

u
n

d
e

rp
in

n
e

d
 t

h
e

 w
o

rk
 o

f 
o

u
r 

s
c

h
o

o
l?

H
o

w
 w

o
u

ld
 t

h
is

 a
re

a
 b

e
 d

if
fe

re
n

t 
th

a
n

 i
t 

is
 n

o
w

?

A
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

B
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

C
T

h
e

 c
u

rr
ic

u
lu

m
 a

n
d

 

s
c

h
o

o
l 

d
a

y

A
s

s
e

s
s

m
e

n
t

D
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s



20

Key Stage 3

Ac
tiv

ity
 S

he
et

 fo
r 

As
pi

re
 A

ct
iv

ity
 –

 G
ro

up
 D

G
ro

u
p

A
re

a
 o

f 
in

ve
s

ti
g

a
ti

o
n

W
h

a
t 

w
o

u
ld

 t
h

is
 a

re
a

 l
o

o
k

 l
ik

e
 i

f 
o

u
r 

s
ta

rt
in

g
 

p
o

in
t 

u
n

d
e

rp
in

n
e

d
 t

h
e

 w
o

rk
 o

f 
o

u
r 

s
c

h
o

o
l?

H
o

w
 w

o
u

ld
 t

h
is

 a
re

a
 b

e
 d

if
fe

re
n

t 
th

a
n

 i
t 

is
 n

o
w

?

A
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

B
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

C
C

o
m

m
e

n
ts

/i
d

e
a

s

C
o

m
m

e
n

ts
/i

d
e

a
s

D
G

o
ve

rn
o

rs

P
a

re
n

ts
 a

n
d

 l
o

c
a

l 

co
m

m
u

n
it

y

E
d

u
c

a
ti

o
n

 B
o

a
rd

 a
n

d
 

o
th

e
rs



Planning for the Revised Curriculum

21

Ap
pe

nd
ix

 3
: D

ep
ar

tm
en

ta
l A

ud
it 

Te
m

pl
at

e
P

e
ri

o
d

F
o

c
u

s
 f

o
r 

L
e

a
rn

in
g

 

(t
o

p
ic

/t
h

e
m

e
/

s
k

il
ls

/k
n

o
w

le
d

g
e

)

L
e

a
rn

in
g

 

O
u

tc
o

m
e

s

(T
h

in
k

in
g

 S
k

il
ls

 

a
n

d
 P

e
rs

o
n

a
l 

C
a

p
a

b
il

it
ie

s)

L
e

a
rn

in
g

 

E
x

p
e

ri
e

n
ce

s

A
s

s
e

s
s

m
e

n
t 

M
e

th
o

d
s

H
o

w
 d

o
e

s
 

th
is

 m
e

e
t 

th
e

 

re
q

u
ir

e
m

e
n

ts
 

o
f 

th
e

 R
e

vi
s

e
d

 

C
u

rr
ic

u
lu

m
?

D
e

p
th

 o
f 

C
o

ve
r 

1
=

li
m

it
e

d

3
=

s
o

m
e

5
=

fu
ll

y

S
u

p
p

o
rt

in
g

 

E
vi

d
e

n
ce

S
e

p
t 

–
 O

c
t

N
o

v 
–

 D
e

c

J
a

n
 –

 F
e

b

M
a

r 
–

 A
p

r

M
a

y 
–

 J
u

n
e



22

Key Stage 3

P
e

ri
o

d
F

o
c

u
s

 f
o

r 
L

e
a

rn
in

g
 

(t
o

p
ic

/t
h

e
m

e
/s

k
il

ls
/

k
n

o
w

le
d

g
e

)

L
e

a
rn

in
g

 O
u

tc
o

m
e

s

(T
h

in
k

in
g

 S
k

il
ls

 a
n

d
 

P
e

rs
o

n
a

l 
C

a
p

a
b

il
it

ie
s)

L
e

a
rn

in
g

 

E
x

p
e

ri
e

n
ce

s

H
o

w
 d

o
e

s
 t

h
is

 m
e

e
t 

th
e

 r
e

q
u

ir
e

m
e

n
ts

 

o
f 

th
e

 R
e

vi
s

e
d

 

C
u

rr
ic

u
lu

m
?

D
e

p
th

 o
f 

C
o

ve
r 

1
=

li
m

it
e

d

3
=

s
o

m
e

5
=

fu
ll

y

S
u

p
p

o
rt

in
g

 

E
vi

d
e

n
ce

S
e

p
t 

–
 O

c
t

W
h

o
le

-s
c

h
o

o
l 

e
ve

n
t 

o
n

 d
ru

g
s
 a

w
a

re
n

e
s
s

L
e

a
rn

 f
ro

m
 a

n
d

 

va
lu

e
 o

th
e

rs
’ 

id
e

a
s

R
e

s
e

a
rc

h
 

a
n

d
 m

a
n

a
g

e
 

in
fo

rm
a

ti
o

n
 

e
ff

e
c
ti

ve
ly

T
h

in
k

in
g

 c
ri

ti
c
a

ll
y 

a
n

d
 fl

 e
x
ib

ly

C
o

m
m

u
n

ic
a

te
 

e
ff

e
c
ti

ve
ly

• • • •

G
u

e
s
t 

s
p

e
a

k
e

r 
to

 g
iv

e
 

D
ru

g
s
 P

re
ve

n
ti

o
n

 

ta
lk

.

C
o

m
p

le
te

 p
ro

je
c
t 

o
n

 

ty
p

e
s
 o

f 
d

ru
g

s
.

C
o

n
s
id

e
r 

th
e

 

in
fl 

u
e

n
c
e

s
 o

n
 

in
d

iv
id

u
a

l 
a

n
d

 g
ro

u
p

 

b
e

h
a

vi
o

u
rs

.

P
re

s
e

n
t 

p
ro

je
c
t 

w
o

rk
 

to
 p

e
e

rs
.

P
e

rs
o

n
a

l 
H

e
a

lt
h

:

In
ve

st
ig

a
te

 t
h

e
 e

ff
e

ct
s 

o
n

 t
h

e
 b

o
d

y 
o

f 
le

g
a

l 

a
n

d
 il

le
g

a
l 

su
b

st
a

n
ce

s 

a
n

d
 t

h
e

 r
is

k
s 

a
n

d
 

co
n

se
q

u
e

n
ce

s 
o

f 
th

e
ir

 

m
is

u
se

. 

S
e

lf
-A

w
a

re
n

e
s

s

E
xp

lo
re

 p
e

rs
o

n
a

l 

m
o

ra
ls

, 
va

lu
e

s 
a

n
d

 

b
e

li
e

fs
. 

In
ve

st
ig

a
te

 t
h

e
 

in
fl 

u
e

n
ce

s 
o

n
 a

 y
o

u
n

g
 

p
e

rs
o

n
. 

4 3 3

P
u

p
il

s
 u

s
e

 

in
fo

rm
a

ti
o

n
 

fr
o

m
 t

a
lk

 a
n

d
 

a
d

d
it

io
n

a
l 

s
o

u
rc

e
s
 t

o
 

p
ro

d
u

c
e

 a
 p

ro
je

c
t 

o
n

 a
 d

ru
g

 o
f 

th
e

ir
 c

h
o

ic
e

 a
n

d
 

p
re

s
e

n
t 

it
 t

o
 t

h
e

 

c
la

s
s
.

C
la

s
s
 d

e
b

a
te

 o
n

 

th
e

 l
e

g
a

l 
s
ta

tu
s
 

o
f 

c
a

n
n

a
b

is
.

P
u

p
il

s
 d

is
c
u

s
s
 

a
n

d
 s

u
g

g
e

s
t 

w
h

y 

yo
u

n
g

 p
e

o
p

le
 u

s
e

 

d
ru

g
s
.

• • •

W
h

o
le

-s
c

h
o

o
l 

P
ro

vi
s

io
n

Ap
pe

nd
ix

 4
: S

am
pl

e 
Le

ar
ni

ng
 fo

r 
Li

fe
 a

nd
 W

or
k

Au
di

t T
em

pl
at

e



Planning for the Revised Curriculum

23

S
u

b
je

c
t 

a
re

a
 P

ro
vi

s
io

n
 

P
e

ri
o

d
F

o
c

u
s

 f
o

r 
L

e
a

rn
in

g
 

(t
o

p
ic

/t
h

e
m

e
/s

k
il

ls
/

k
n

o
w

le
d

g
e

)

L
e

a
rn

in
g

 O
u

tc
o

m
e

s

(T
h

in
k

in
g

 S
k

il
ls

 a
n

d
 

P
e

rs
o

n
a

l 
C

a
p

a
b

il
it

ie
s)

L
e

a
rn

in
g

 E
x

p
e

ri
e

n
ce

s
H

o
w

 d
o

e
s

 t
h

is
 m

e
e

t 

th
e

 r
e

q
u

ir
e

m
e

n
ts

 

o
f 

th
e

 R
e

vi
s

e
d

 

C
u

rr
ic

u
lu

m
?

D
e

p
th

 o
f 

C
o

ve
r 

1
=

li
m

it
e

d

3
=

s
o

m
e

5
=

fu
ll

y

S
u

p
p

o
rt

in
g

 

E
vi

d
e

n
ce

N
o

v 
–

 D
e

c
 

Ye
a

r 
8

 B
io

lo
g

y 

L
a

b
o

ra
to

ry
 s

a
fe

ty
 

a
n

d
 h

a
za

rd
 

s
ym

b
o

ls

C
la

s
s
 c

o
n

tr
a

c
t 

fo
r 

s
a

fe
 w

o
rk

in
g

 

p
ra

c
ti

c
e

 i
n

 a
 

s
c
ie

n
c
e

 l
a

b
o

ra
to

ry

H
o

m
e

 s
a

fe
ty

 

–
 s

p
o

t 
th

e
 d

a
n

g
e

rs
 

a
n

d
 c

o
n

s
id

e
r 

th
e

 

c
o

n
s
e

q
u

e
n

c
e

s

• • •

T
h

in
k

in
g

, 
P

ro
b

le
m

-

S
o

lv
in

g
 a

n
d

 

D
e

c
is

io
n

-M
a

k
in

g

W
o

rk
in

g
 w

it
h

 

O
th

e
rs

 a
n

d
 

D
e

c
is

io
n

-M
a

k
in

g

M
a

n
a

g
in

g
 

In
fo

rm
a

ti
o

n
 a

n
d

 

P
ro

b
le

m
-S

o
lv

in
g

 

• • •

U
n

d
e

rs
ta

n
d

 t
h

e
 

p
u

rp
o

s
e

s
 o

f 
va

ri
o

u
s
 

a
p

p
a

ra
tu

s
.

D
is

c
u

s
s
 h

o
w

 t
o

 u
s
e

 

a
p

p
a

ra
tu

s
 a

p
p

ro
p

ri
a

te
ly

 

a
n

d
 s

a
fe

ly
.

H
a

n
d

s
-o

n
 p

ra
c
ti

c
e

 

u
s
in

g
 a

p
p

a
ra

tu
s
 s

a
fe

ly
.

P
re

s
e

n
t 

s
o

lu
ti

o
n

s
 t

o
 

s
c
e

n
a

ri
o

s
 d

e
p

ic
ti

n
g

 

a
c
c
id

e
n

ts
 i

n
 t

h
e

 l
a

b
.

Id
e

n
ti

fy
 h

a
za

rd
 s

ym
b

o
ls

.

D
ra

w
 u

p
 a

 c
la

s
s
 

c
o

n
tr

a
c
t 

b
y 

c
h

a
ll

e
n

g
in

g
 

id
e

a
s
, 

d
ra

w
in

g
 

c
o

n
c
lu

s
io

n
s
 a

n
d

 

n
e

g
o

ti
a

ti
n

g
 w

it
h

 p
e

e
rs

.

In
ve

s
ti

g
a

te
 d

a
n

g
e

rs
 i

n
 

th
e

 h
o

m
e

.

F
o

re
c
a

s
t 

d
a

n
g

e
ro

u
s
 

s
c
e

n
a

ri
o

s
 a

n
d

 

p
re

s
e

n
t 

s
o

lu
ti

o
n

s
 a

n
d

 

p
re

ve
n

ta
ti

ve
 m

e
a

s
u

re
s
.

P
e

rs
o

n
a

l 
H

e
a

lt
h

:

D
e

ve
lo

p
 p

re
ve

n
ta

ti
ve

 

st
ra

te
g

ie
s 

in
 r

e
la

ti
o

n
 

to
 a

cc
id

e
n

ts
 in

 t
h

e
 

h
o

m
e

, 
sc

h
o

o
l 

a
n

d
 o

n
 

th
e

 r
o

a
d

.

4
In

-d
e

p
th

 c
o

ve
r 

o
f 

s
a

fe
ty

 i
n

 t
h

e
 l

a
b

 

a
n

d
 h

o
w

 t
o

 w
o

rk
 

s
a

fe
ly

. 

E
x
a

m
in

e
 h

a
za

rd
s
 

in
 t

h
e

 h
o

m
e

 a
n

d
 

s
u

g
g

e
s
t 

h
o

w
 t

h
e

y 

c
a

n
 b

e
 a

vo
id

e
d

.

Id
e

n
ti

fy
 h

a
za

rd
 

s
ym

b
o

ls
 a

n
d

 

w
h

e
re

 t
h

e
y 

a
re

 

fo
u

n
d

.

• • •



24

Key Stage 3

D
is

c
re

te
 P

ro
vi

s
io

n

P
e

ri
o

d
F

o
c

u
s

 f
o

r 
L

e
a

rn
in

g
 

(t
o

p
ic

/t
h

e
m

e
/s

k
il

ls
/

k
n

o
w

le
d

g
e

)

L
e

a
rn

in
g

 O
u

tc
o

m
e

s

(T
h

in
k

in
g

 S
k

il
ls

 a
n

d
 

P
e

rs
o

n
a

l 
C

a
p

a
b

il
it

ie
s)

L
e

a
rn

in
g

 E
x

p
e

ri
e

n
ce

s
H

o
w

 d
o

e
s

 t
h

is
 m

e
e

t 

th
e

 r
e

q
u

ir
e

m
e

n
ts

 

o
f 

th
e

 R
e

vi
s

e
d

 

C
u

rr
ic

u
lu

m
?

D
e

p
th

 o
f 

C
o

ve
r 

1
=

li
m

it
e

d

3
=

s
o

m
e

5
=

fu
ll

y

S
u

p
p

o
rt

in
g

 

E
vi

d
e

n
ce

J
a

n
 –

 F
e

b
 

Ye
a

r 
8

 P
e

rs
o

n
a

l 

D
e

ve
lo

p
m

e
n

t 

F
ri

e
n

d
s

h
ip

 

C
h

a
ra

c
te

ri
s
ti

c
s
 o

f 

fr
ie

n
d

s
h

ip
s

T
yp

e
s
 o

f 
fr

ie
n

d
s
.

B
e

in
g

 a
 g

o
o

d
 

fr
ie

n
d

S
c
e

n
a

ri
o

s
 a

ro
u

n
d

 

fr
ie

n
d

s
h

ip
s

• • • •

W
o

rk
 e

ff
e

c
ti

ve
ly

 

w
it

h
 o

th
e

rs
 w

h
e

n
 

d
e

ve
lo

p
in

g
 r

o
le

 p
la

y 

a
c
ti

vi
ti

e
s
 

C
o

m
m

u
n

ic
a

te
 

e
ff

e
c
ti

ve
ly

 i
n

 o
ra

l 

fo
rm

a
t 

w
h

e
n

 

d
e

b
a

ti
n

g
 i

s
s
u

e
s
 

a
ro

u
n

d
 f

ri
e

n
d

s
h

ip

• •

P
a

ir
e

d
 a

n
d

 g
ro

u
p

 

d
is

c
u

s
s
io

n
 o

n
 ‘

W
h

a
t 

I 

va
lu

e
 i

n
 a

 f
ri

e
n

d
.’

P
e

rs
o

n
a

l 
re

fl 
e

c
ti

o
n

s
/

w
ri

ti
n

g
. 

R
o

le
 p

la
ys

 o
n

 

c
h

a
ra

c
te

ri
s
ti

c
s
 o

f 

fr
ie

n
d

s
h

ip
.

E
x
p

lo
re

 a
 r

a
n

g
e

 o
f 

li
te

ra
tu

re
 t

h
a

t 
d

e
a

ls
 

w
it

h
 a

s
p

e
c
ts

 o
f 

re
la

ti
o

n
s
h

ip
s
.

E
va

lu
a

te
 a

d
vi

c
e

 

a
rt

ic
le

s
 i

n
 t

e
e

n
a

g
e

 

m
a

g
a

zi
n

e
s
 t

h
a

t 
d

e
a

l 

w
it

h
 f

ri
e

n
d

s
h

ip
. 

C
re

a
te

 

a
 c

la
s
s
 a

d
vi

c
e

 p
a

g
e

.

R
e

la
ti

o
n

s
h

ip
s

E
xp

lo
re

 t
h

e
 q

u
a

li
ti

e
s 

o
f 

re
la

ti
o

n
sh

ip
s 

in
cl

u
d

in
g

 

fr
ie

n
d

sh
ip

s.

3
C

o
ve

r 
fr

ie
n

d
s
h

ip
 i

n
 

s
ig

n
ifi

 c
a

n
t 

d
e

ta
il

, 

b
u

t 
d

o
 n

o
t 

e
x
a

m
in

e
 

o
th

e
r 

re
la

ti
o

n
s
h

ip
s
 

o
r 

g
e

n
d

e
r 

is
s
u

e
s
.



Planning for the Revised Curriculum

25

Ap
pe

nd
ix

 5
: C

ur
ri

cu
lu

m
 M

ap
 T

em
pl

at
e 

S
e

p
t 

–
 O

c
t

N
o

v 
–

 D
e

c
J

a
n

 –
 F

e
b

M
a

r 
–

 A
p

r
M

a
y 

–
 J

u
n

e

D
e

p
a

rt
m

e
n

t 
A

D
e

p
a

rt
m

e
n

t 
B

D
e

p
a

rt
m

e
n

t 
C

D
e

p
a

rt
m

e
n

t 
D

D
e

p
a

rt
m

e
n

t 
E

D
e

p
a

rt
m

e
n

t 
F

In
c
lu

d
e

:

th
e

 d
e

p
a

rt
m

e
n

t’
s
 a

n
d

/o
r 

s
u

b
je

c
ts

’ 
fo

c
u

s
e

s
 f

o
r 

le
a

rn
in

g
;

w
h

a
t 

le
a

rn
in

g
 i

s
 b

e
in

g
 d

e
li

ve
re

d
 a

n
d

 w
h

e
n

 (
th

e
 k

n
o

w
le

d
g

e
, 

u
n

d
e

rs
ta

n
d

in
g

 a
n

d
 s

k
il

ls
 t

h
a

t 
yo

u
r 

A
re

a
 o

f 
L

e
a

rn
in

g
 c

u
rr

e
n

tl
y 

d
e

li
ve

rs
);

th
e

 l
e

a
rn

in
g

 e
x
p

e
ri

e
n

c
e

s
 t

h
a

t 
a

re
 c

u
rr

e
n

tl
y 

b
e

in
g

 d
e

li
ve

re
d

 t
o

 p
u

p
il

s
 (

e
x
a

m
p

le
s
 o

f 
th

e
 t

yp
e

s
 o

f 

le
a

rn
in

g
 e

x
p

e
ri

e
n

c
e

s
 a

re
 d

e
s
c
ri

b
e

d
 f

o
r 

yo
u

 o
n

 t
h

e
 ‘

B
ig

 P
ic

tu
re

’ 
o

f 
th

e
 R

e
vi

s
e

d
 C

u
rr

ic
u

lu
m

);

th
e

 l
e

a
rn

in
g

 o
u

tc
o

m
e

s
 (

T
h

in
k

in
g

 S
k

il
ls

 a
n

d
 P

e
rs

o
n

a
l 

C
a

p
a

b
il

it
ie

s)
; 

a
n

d
 

h
o

w
 p

u
p

il
s
 a

re
 b

e
in

g
 a

s
s
e

s
s
e

d
. 

• • • • •



26

Key Stage 3
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