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Section 01
Purpose of this Guidance

The statutory requirements for Religious Education are set out in the Core Syllabus for
Religious Education. The core syllabus can be found at www.deni.gov.uk.

This guidance for Religious Education is part of the support and implementation package
for the Northern Ireland Curriculum already with your school that includes:

e The Statutory Curriculum at Key Stage 3: Supplementary Guidance; and
e The Curriculum Support and Implementation Box.

Both these resources and additional learning and teaching materials are also available at
www.nicurriculum.org.uk.

Religious Education is part of the minimum requirement for every pupil at Key Stage 3.
This guidance seeks to build on good practice and to provide heads of department with
information and practical approaches to help them plan and roll-out the requirements for
Religious Education within the context of the Northern Ireland Curriculum.

There are departmental questions and activities after each section which can help you
and the members of your department to reflect on and evaluate your current practice and
identify actions for departmental planning.

The questions and activities follow The 4A’s Model for Planning as documented in the
booklet, Planning for the Revised Curriculum at Key Stage 3, in your school’'s Curriculum
Support and Implementation Box. Working through this guidance and its accompanying
activities means that your department will be well on course for rolling out the Northern
Ireland Curriculum.
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1.1 The Core Syllabus for Religious Education

The core syllabus for Religious Education has been developed by the four main
Christian Churches and outlines statutory Religious Education content at all key stages.
Teachers are encouraged to supplement the core syllabus with further provision which
complements the ethos of the school and the society in which we live. The learning
objectives of the core syllabus are:

¢ The Revelation of God;

e The Christian Church;

e Morality;

e World Religions other than Christianity (at Key Stage 3 only).

‘Changes in the Core Syllabus for Religious Education’ (Appendix 3) highlights the content
changes in the core syllabus at Key Stage 3. Some of the language has changed making

it difficult to completely align both syllabi. However this is a general approach to the
changes that have been made under the objective headings of the syllabus.

The main development is the inclusion of learning objective 4, World Religions other than
Christianity. Teachers should provide opportunities for pupils to develop their knowledge
and understanding of two world faiths other than Christianity. The emphasis is on the
beliefs, practices and lifestyles of the followers of these religious faiths within Northern
Ireland giving a local and global dimension to the content base. In learning about various
faiths pupils develop a number of skills and are able to value the beliefs and lifestyles of
others in a positive way.

Departments can choose which religious faiths they wish to include in the key stage and
how they will integrate them within their schemes of work. They may choose to focus on
a religious faith within one specific unit or to integrate the teaching of religious traditions
within broader unit contexts.

The following are six world religions other than Christianity that teachers may consider
including in their schemes of work at Key Stage 3:

e Baha'i;

e Buddhism;
e Hinduism;
e |slam;

e Judaism;
e Sikhism.

This is not an exhaustive list and teachers can include any world faith other than
Christianity that may be represented within their school or local community.
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1.2 The challenges of the Northern Ireland
Curriculum for Religious Education

Along with the development of the core syllabus, teachers should take into account the
development of the Northern Ireland Curriculum by CCEA.

The Northern Ireland Curriculum places an emphasis on the development of cross-
curricular skills, thinking skills, personal capabilities and ‘Assessment for Learning’ to
enhance motivation and ensure connected learning across the curriculum. This is an
important development in education as it moves the emphasis from the teacher as an
instructor to the teacher as a facilitator.

The aim and objectives of the Northern Ireland Curriculum are embedded in each subject
strand through the statutory requirements. These are single page documents that outline
the knowledge, understanding and skills that should be provided in each subject through
the curriculum objectives and the learning outcomes.

In this guidance Religious Education within the Northern Ireland Curriculum (see
inside back cover] is used to help align aspects of the core syllabus with the Northern
Ireland Curriculum. The purpose of the page is to show how Religious Education can be
developed through the Northern Ireland Curriculum objectives/key elements and how
skills and capabilities are an integral part of learning in Religious Education.

The page highlights the statutory aspects of the Northern Ireland Curriculum that
Religious Education should take account of. These are:

¢ Learning for Life and Work;
* Cross-Curricular Skills (Communication, Using Mathematics and Using ICT);
¢ Thinking Skills and Personal Capabilities.
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Section 02

Religious Education in
the Northern lreland
Curriculum

The Northern Ireland Curriculum aims to empower pupils to achieve their potential and
to make informed and responsible choices and decisions throughout their lives. It is about
helping all pupils prepare for life and work:

¢ as individuals;
e as contributors to society;
e as contributors to the economy and the environment.

Religious Education has a significant role to play in this. It provides pupils with the
opportunities to learn about, discuss, evaluate and learn from religious beliefs, practices
and values by supplying opportunities to engage with challenging questions about:

¢ the meaning and purpose of life;
e our place in society and the world around us.

This presents pupils with chances to develop their personal understanding, moral
character and enhance their spiritual and ethical awareness.

Meeting Curriculum Objectives
Religious Education develops pupils as individuals by:

¢ providing pupils with varying opportunities to develop a positive sense of themselves,
their own beliefs, values and ideas;

e promoting the development of a sense of identity as individuals;

e challenging pupils to consider and analyse religious and moral issues, encouraging
them to develop moral character and to communicate their responses in a sensitive and
respectful manner.

Religious Education develops pupils as contributors to society by:

¢ enabling pupils to develop and reflect on their understanding and awareness of the
influence religious beliefs have on themselves, others and society;

¢ highlighting the diversity of beliefs in our society;

e promoting cultural understanding and sensitivity towards the beliefs and values of
others. By doing this it works against sectarianism, racism and prejudice, fostering a
positive attitude towards reconciliation and inclusion.

Religious Education develops pupils as contributors to the economy and environment by:

e empowering pupils and preparing them for life and work in a rapidly changing and
challenging world;

e helping them to become more aware of the responsibilities they have towards the
world;

e helping them to become more aware of the responsibilities they have towards those
around them and how this can have an impact on their lives now and in the future.

02
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Questions for Departments

In order to contribute to the curriculum objectives during Key Stage 3 what do we want
our pupils in Religious Education to:

¢ know (knowledge and understanding)?

* be able to do (skills)?

* be like (attitudes and dispositions)?

Action

-~
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Section 03

Links to Key Stage 2
and Key Stage 4

3.1 Key Stage 2

It is important that pupils have an understanding of the links in their learning between
and during the key stages. At Key Stage 3 the core syllabus builds on the learning from
Key Stages 1 & 2.

The learning objectives ‘Revelation of God’,'The Christian Church” and ‘Morality’ are
developed with pupils enhancing their knowledge and understanding in these areas and
further developing their own beliefs and values.

The learning objective ‘World Religions (other than Christianity)’ has been included at Key
Stage 3 to encourage pupils to develop a knowledge and understanding of and sensitivity
towards two major world faiths other than Christianity.

Throughout Key Stage 1 & 2 pupils are encouraged to develop the cross-curricular skills
of Communication, Using Mathematics and Using ICT, along with Thinking Skills and
Personal Capabilities. At Key Stage 3 these skills can be built upon through learning and
teaching strategies in all subjects. This links Religious Education closely to the aim of the
Northern Ireland Curriculum and the other areas of learning/subject strands.

3.2 Key Stage 4

The flexible framework at Key Stage 3 allows:

e teachers to establish foundations for Key Stage 4 study by providing opportunities for
pupils to demonstrate deeper understanding;

e pupils to become more independent learners who will be more adept and experienced
in managing their own learning.

Key Stage 3 experiences should provide a robust basis for learning at Key Stage 4. The
knowledge, understanding and skills outlined in Key Stage 3 Religious Education provide
a framework that enables teachers to tailor the breadth and depth of coverage to meet
the needs and interests of their pupils.

Religious Education is a statutory subject at Key Stage 4 and pupils continue to follow
the core syllabus. At Key Stage 4 pupils continue to develop their knowledge and
understanding through the following learning objectives:

¢ Revelation of God;
e The Christian Church;
e Morality.

CCEA offers a range of qualifications, details of which are available on the CCEA website.
At the time of writing, GCSE specifications in all subjects are currently being reviewed.
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Section 04

Understanding Religious
Education in the Northern
Ireland Curriculum

This section includes explanation of:

¢ Religious Education within the Northern Ireland Curriculum;
¢ Knowledge, Understanding and Skills;

e Curriculum Objectives and Key Elements;

e Learning Outcomes;

¢ Thinking Skills and Personal Capabilities.

4.1 Religious Education within the Northern

Ireland Curriculum The curriculum objectives

provide real and relevant contexts
Developing pupils’ (Objective 1) (Objective 2) in which RellglOUS Education
Knowledge, Understanding and Skills Developing pupils as Individuals Developing pupils as Contributors to Socit

knowledge, understanding and
skills are developed. The objectives
should be developed throughout
the key stage.

Exemplar

See back cover for an A3 version of
Religious Education within
the Northern Ireland Curriculum

This relates the learning
objectives from Core Syllabus
for Religious Education to the
Northern Ireland Curriculum.
Gives detail regarding the
knowledge, understanding and
skills to be developed during
Key Stage 3.

The objectives are made up of
Key Elements. These provide
opportunities for subjects
to connect with Learning for
Life and Work and with other
subjects.

Learning Outcomes

Learning Outcomes
These state the skills and
capabilities pupils should be
able to demonstrate throughout
the key stage in the context of
Religious Education.

NB: Teachers may develop activities that combine many of the statutory requii ts highlighted in BOLD (including each of the Key Elements) are met.
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4.2 Knowledge, Understanding and Skills

The first column in Religious Education within the Northern Ireland Curriculum is

headed “Developing pupils’ Knowledge, Understanding and Skills.”

e Everything in bold in this column is a statutory requirement for the key stage as a whole,
not for individual years within the key stage. In Religious Education the context for
knowledge and understanding is the learning objectives of the core syllabus.

e |t is intended that schools interpret and develop these requirements as appropriate to

their own context.

e The recursive nature of Religious Education means that the bullet points in the
knowledge, understanding and skills column are likely to be covered a number of times

in each academic year within the key stage.

Knowledge, Understanding and Skills.

The table below seeks to explain, illustrate and expand on the bullet points under

Developing pupils’ Knowledge,
Understanding and Skills

Supporting notes

¢ an awareness, knowledge, understanding
and appreciation of the key Christian
teachings about God [Father, Son and Holy
Spirit), about Jesus Christ, and about the
Bible; and develop an ability to interpret
and relate the Bible to life.

¢ a knowledge, understanding and
appreciation of the growth of Christianity, of
its worship, prayer and religious language;
a growing awareness of the meaning of
belonging to a Christian tradition, and
sensitivity towards the beliefs of others.

The four learning objectives of the core syllabus for
Religious Education encompass the knowledge and
understanding that pupils should have opportunities to
develop throughout the key stage. Further detail can be
found in the core syllabus document available at www.
deni.gov.uk. Religious Education departments have
flexibility to develop materials that are not included
within the core syllabus in line with the ethos of the
school and the demographics of their area.

The knowledge that pupils acquire throughout this

key stage links closely to the development of their
understanding of religious beliefs and practices.

Through learning about Christian beliefs pupils can
become more aware of the relevance of religious

belief in the 21st century helping them to develop as
individuals as they learn about their own beliefs as well
as learning from the beliefs of others.

Developing pupils knowledge and understanding of

the role Christianity has played and continues to play

in our society can help in the development of pupils as
contributors to society. This draws on the rich diversity
within Christian practice to develop pupil's awareness of
and sensitivity towards the beliefs of others.




Guidance for Religious Education at Key Stage 3

Developing pupils” Knowledge,
Understanding and Skills

Supporting notes

e their ability to think and judge about morality,
to relate Christian moral principles to personal
and social life, and to identify values and
attitudes that influence behaviour.

¢ a knowledge of two world religions other than
Christianity and sensitivity towards the religious
beliefs, practices and lifestyles of their followers
in Northern Ireland.

They should also have the opportunities to develop
and practise the following skills:

e investigate, explain and evaluate the impact of
religious beliefs and teachings on individuals,
communities and society;

¢ analyse, interpret, evaluate and present
information from a range of sources, texts and
authorities;

e develop critical and creative thinking in their
approach to solving problems and making
decisions;

By focusing on moral principles Religious
Education plays an important role in the three
curriculum objectives. This helps pupils to
understand the varying influences on their own
and others behaviour as well as showing how their
own actions can have an effect on others - locally
and globally.

The most important development within the core
syllabus is the inclusion of world religions other
than Christianity at Key Stage 3. In this, Religious
Education helps in the development of cultural
understanding as society develops and changes.
It is important for pupils to develop a knowledge
and understanding of world faiths other than
Christianity promoting tolerance and sensitivity in
all aspects of life.

The skills referred to are seen as specifically
relevant to Religious Education.

Religious Education lends itself to an enquiry
approach, both through visits and the exploration
of relevant issues or events. This encourages
active participation with pupils finding out

for themselves, making choices and drawing
conclusions based on evidence. The starting points
for enquiry can be hypotheses or key questions
that pupils can identify and devise.

The variety of texts and sources relating to
religious belief give pupils the opportunity to
develop their skills in analyse and interpretation.
Source analyse, questioning of the text, noting
bias, recognising and appreciating different
interpretations of religious belief are all important
skills.

There is often more than one answer to questions
posed or issues investigated which gives pupils
the opportunity to develop their problem-solving
and decision-making skills. Pupils should be
encouraged to think creatively when addressing
religious/moral and ethical issues.

"
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Developing pupils” Knowledge,
Understanding and Skills

Supporting notes

be able to discuss, evaluate and empathise
with how religious beliefs and teachings
can inform answers to questions about

the meaning and purpose of life as well as
moral and ethical issues;

reflect on and evaluate their own and
others’ thoughts, feelings, experiences and
beliefs on religious, spiritual and moral
issues, using reasoned and balanced
arguments, and consider how these might
be applied to their lifestyle.

Religious Education provides opportunities for pupils
to ask questions about life, moral and ethical issues
that are often difficult to answer. This leads pupils to
develop their own views through the knowledge and
understanding of the opinions of others.

The impact of religious beliefs on lifestyles in the
modern world has placed importance on the role of
Religious Education. Through Religious Education
pupils develop skills relating to tolerance and respect
for views and beliefs that differ from their own.

Questions for Departments

e What is the current balance between knowledge, understanding and skills in our
department’s provision?

* What are the implications for future learning and teaching at Key Stage 3?

Action

-
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4.3 Curriculum Objectives and Key Elements

The curriculum objectives are broken down into key elements. The key elements are

a vehicle for ensuring that Religious Education directly connects to the curriculum
objectives. The key elements also provide a means for connecting learning in Religious
Education to other subjects and to Learning for Life and Work. Using Learning for Life and
Work to make connections is explored further in 5.3 ‘Connecting the Learning’.

The table below shows how each curriculum objective is linked to specific key elements.

pupil develop as:

The Northern Ireland Curriculum should provide relevant learning opportunities to help each

An individual A contributor to society A contributor to the economy
and the environment
Key Elements Key Elements Key Elements
Personal Understanding Citizenship Employability
Mutual Understanding Cultural Understanding Economic Awareness
Personal Health Media Awareness Education for Sustainable
Moral Character Ethical Awareness Development
Spiritual Awareness

For example developing the pupil as an individual (curriculum objective 1) will require a
focus on the key elements of Personal Understanding, Mutual Understanding, Personal

Health, Moral Character and Spiritual Awareness.

Every subject must contribute to all key elements across the key stage. Some subjects
will have more naturally occurring opportunities to promote certain key elements.

The key elements that Religious Education contributes to more fully are:

e Spiritual Awareness;

e Moral Character;

e Cultural Understanding;

¢ Ethical Awareness;

e Education for Sustainable Development.

For example, Religious Education will have a leading role in the development of Moral
Character. Although every other subject will address an aspect of it, much of what is
already covered in Religious Education can be looked at through the development of Moral
Character. This lends added relevance and significance to existing Religious Education

content.

13



Guidance for Religious Education at Key Stage 3

(8oe1d Janaq e A1a100S ayew am/| UBd MOH
i P14oM 3y3 Jayje 400) 0} Ajigisuodsau

B aABY suewny ey} yulyy suoibnai op Aym
¢JUBWIUOIIAUS

3y} 40} pasned suewny aAey wajqodd Jeyp
;9oe1d 1e1dads e pjaom ayy st Aym
jusawdojaAaa( 91qeuleisns 1oj uoiedanp3

{SSauUaleMe D1WoU0Dd
Buidojanap ul aney suoibijal op 904 1eYp

¢ 9JUaJalIp e ayew spoob aped] Jieq o(

i 91doad

1910 U0 }29}48 UB 9ABY S3210Yd IN0/AW UBD MOH
SS9UAJEMY J]WOoU0d]

idom Aayy asaym oy bulug a1doad op sanjea 1eyp
¢AHoMm/a4)

ut Aeyd yiiey snoibnad e yum aydoad op sajod 1eym
¢ UOIIBDOA SI }BUM

Aniqefoydw3

isanssi
1B21Y32 JuaJIaylp 0} pajoead suolbijal aney moH
i S91eQ9p 1B21Y)e dojanap 03 pauaddey sey jeyp
ssauaJlemy 1ed1yi3

iPp14om uno ul buidojaaap sajeqap 1e21Yle ale MoH
PAEBIVENEINTT o)

9y} 119} 8M/| UBd MOH ¢ uoluldo/}oe) si 1eyp)
{,$924N0S BIP3W 1UBJ3JJIp WOJ) UJBd] 3M/| UBD 1BYAM
SSauUdeMY RIPA

¢591N1INJ JUBIBYJIP WO} UIBS] 9M/| UED JRUYA
¢®4NND JUBISHIP E Ul 8AI 03 ©X1] 8 }I PINOM JEYM
¢ P]4OM BY} Ul S8IN}ND JUBI3IP BY} JO
yuswdo)anap ayj ul paked uoibiad sey ajod 1eYM
Bulpuejsiapun jeanyng

iAe100s

Jo yuswdoyansp ayy ul Aeyd am/| ued 8104 JBYAA
¢Praom

9y} ul suaddey 1eym asuan)jul S3210Yd UBD MOH
diysuaznip

(P09 0} @1B]a] 3M/| URD MOH
¢sn/aw apinb saynJ snoibnas uey
$9) Aw ul aw sauidsul yeyp
£33 Jo asodund ayj si 1eym
ssauaJlemy jemuiids

iBuoum pue 1yb11 usamiaq 11931 | op MOH
¢@NSSI S1Y} Inoge sn/awi 1183} suoibial op 1Jeym
¢3Nss! siy} 3noge yulyy Ajeal | op ey
Ja)oeaey) jeldopn

¢f19sAw uayje %00) | pinoys Aym

(SpuUlW pue salpoq Jno

1eaJ) 0} Moy jnoge sn/awl 1183 suoibijal op 1eypm
U})e9H jeuos.iad

{S90US 5,95]2 9UOBWIOS Ul 8JaM dM/| JI 1BUM
{S92UBJ3YJIP IN0 1J0S BM/| UBD MOH

({5J18Y10 1e81} 9M/| Op MOH

$SN/aw woulj jualtayyip a1doad sayew ey
¢91doad 4ay10 MaIA am/| Op MOH
Bbulpuejsaapuf jeninp

i 91doad Jayjo 03 a1e)8J | Op MOH
¢d1 Ul aney | op 9104 JEYM
imoub pue dojanap | ued moH
ianbiun | we skem jeym uj
Bulpuejlsiapu jeuos.iad

JusWwiuoJdiAuL pue Awouods 9y} 0} suojnqiJjuod "**

>uw_uom 0} sJojnqiJjuod ***

sjenplAlpul - se sjidnd buidojanag

uoljeanp3 snoibnay ul syusawalg Aoy ayy buidojanag

14



Guidance for Religious Education at Key Stage 3

Questions for Departments

e What key elements do we
- address well?
- need to focus more on?
- not address at all?

e Are there any key elements that we could develop with another department to promote
connected learning?

e How could we use the curriculum objectives or key elements to move our departmental
planning forward?

e What are the implications for our resources?

Action

4 )

15
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4.4 Learning Outcomes

Learning Outcomes incorporate the skills and capabilities pupils should be able

to demonstrate throughout Key Stage 3 in each subject strand. These are similar

across each subject strand and promote the infusion of the cross-curricular skills
(Communication, Using Mathematics and Using ICT] (please refer to Appendix 1 for
further guidance on the cross-curricular skills). The learning outcomes also promote the
infusion of Thinking Skills and Personal Capabilities (also refer to Appendix 2 for further
guidance on Thinking Skills and Personal Capabilities).

As with all subjects, it is statutory for teachers to provide opportunities for pupils to
acquire and develop the cross-curricular skills and the Thinking Skills and Personal
Capabilities in Religious Education. Pupils should also be given opportunities to
demonstrate their skills and application of knowledge and understanding of Religious
Education to meet the learning outcomes.

Evidence for Learning Outcomes

Evidence of the application of skills, knowledge and understanding for a learning
outcome can be demonstrated at any point in the learning process. Learning outcomes
can be based on process or product. They may be evidenced by teacher, pupil, or peer
assessment of a range of pupils’ work and performance, including work generated using
ICT. The nature of feedback on learning outcomes can be qualitative, quantitative, verbal
or written to suit the purpose of the assessment.

Using and Recording Evidence

The number of occasions when learning outcomes are internally recorded, the system
for internal recording and the use made of internal records is at the discretion of
departments in line with whole school policy. Learning outcomes can be demonstrated
through formal or informal assessment, formative and/or summative assessment.

Evidence of learning outcomes can be:

e recorded informally, that is, primarily for feedback to pupils and for teacher reference;

e recorded formally, that is, in line with departmental and internal whole school
assessment policy requirements;

e used to inform reporting, for example, in relation to Pupil Profile requirements.
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Skills and the Learning Outcomes

The relationship between the learning outcomes and the cross-curricular skills and
Thinking Skills and Personal Capabilities is set out in the table below.

Learning Outcomes

Cross-Curricular Skills/Thinking Skills and
Personal Capabilities

Research and manage information
effectively to investigate religious, moral and
ethical issues, including Using Mathematics
and Using ICT where appropriate;

Managing Information
Communication
Using Mathematics
Using ICT

Show deeper understanding by thinking
critically and flexibly, solving problems and
making informed decisions, demonstrating
Using Mathematics and Using ICT where
appropriate;

Thinking, Problem-Solving,
Decision-Making.

Using Mathematics

Using ICT

Demonstrate creativity and initiative when
developing ideas and following them
through;

Being Creative

Work effectively with others;

Working with Others

Demonstrate self-management by working
systematically, persisting with tasks,
evaluating and improving own performance;

Self-Management

Communicate effectively in oral, visual,
written and ICT formats, showing clear
awareness of audience and purpose.

Communication
Using ICT

17
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Questions for Departments
¢ How can we plan for learning outcomes?

e How can our existing departmental assessment policy be amended to make reference
to the learning outcomes?

e Which learning outcomes will be the most challenging for our department?

Action

4 )




Guidance for Religious Education at Key Stage 3

4.5 Thinking Skills and Personal Capabilities

The Thinking Skills and Personal Capabilities Framework consists of five overlapping
strands:

e Managing Information;

e Thinking, Problem-Solving, Decision-Making;
e Being Creative;

e Working with Others;

e Self-Management.

Each strand is broken down into further detail. These can facilitate lesson planning and
provide criteria against which pupils’ performances can be assessed and reported, for
example linking cause and effect, examining evidence, planning a task, etc.

Many of the skills are not new and are already being developed across a range of subjects.
This single framework aims to make the development of Thinking Skills and Personal
Capabilities more structured and explicit, to encourage application across a range of
contexts and to provide a common language that pupils and teachers can use to talk
about their thinking and learning.

There are a number of teaching strategies that will promote the development of the
Thinking Skills and Personal Capabilities generally, for example, setting open ended
tasks, effective questioning, using thinking frames and diagrams, talking about thinking
and learning, providing meaningful opportunities for collaborative learning etc.

Many of these activities also support the principles of Assessment for Learning.

The big shift, however, is to focus on opportunities in Religious Education where a specific
thinking skill or personal capability can be used to deepen understanding of a particular
religious concept or context.

The context used provides opportunities for the development and practice of the thinking
skill/personal capability.

This promotes lessons where there is the parallel development of subject knowledge and
understanding as well as the development of a particular mode of thinking. This approach
is referred to as infusion; adding one thing to another to give it a new significance.

Planning for infusion involves, for example:

(a) looking across a series of units of work in a particular year group and identifying
where the most appropriate contexts are to introduce and develop specific skills, such
as evaluating most appropriate information, justifying opinions, reaching agreement
within a group etc;

(b) identifying the specific skills and capabilities best developed through Religious
Education and setting up contexts to introduce and practice them, such as how
exploring the key steps involved in skilful decision making (generating options,
weighing up pros and cons) will help pupils to engage with and think through a
religious/moral or ethical issue.

This explicit approach to developing the Thinking Skills and Personal Capabilities provides
opportunities to observe, record, feedback and report on pupils’ strengths and areas for
future focus in terms of their development. It also enables pupils to transfer particular
thinking skills or personal capabilities to other contexts. Progression in Thinking Skills
and Personal Capabilities is only made through practice and application in a range of
contexts and at increasing levels of challenge and demand. Continuing Professional
Development materials have been developed to promote the infusion of Thinking Skills
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and Personal Capabilities across the curriculum. These materials are available at
www.nicurriculum.org.uk.

See Appendix 1 and Appendix 2 for examples of skills and capabilities in a Religious
Education context.

Questions for Departments

e How can Religious Education meaningfully develop each strand of the Thinking Skills
and Personal Capabilities framework?

e Where are the key opportunities in Religious Education for infusion?

Action

-~




Guidance for Religious Education at Key Stage 3

Section 05
Approaches to Learning
and Teaching

5.1 Key Messages
Flexibility

Teachers now have the opportunity to use the core syllabus and the Religious Education
within the Northern Ireland Curriculum page to devise schemes and units of work in
Religious Education that follow the needs and interests of the pupil. This does not mean
throwing out schemes of work that have been carefully developed over the years. It
provides opportunities for teachers to build on those units that best engage and develop
their pupils and replace or revitalise those units that did not engage the pupils so much.

Relevance

Teachers have opportunities to look for themes or issues that are real and relevant to the
lives of pupils today. The Religious Education skills in the first column of the Religious
Education within the Northern Ireland Curriculum page can be developed through most
of the current religious and moral issues locally and globally or in the media that pupils
express an interest in.

Integrated

The Religious Education within the Northern Ireland Curriculum page is written to help
teachers see alternatives to the teaching of discrete Religious Education themes such as
The Bible/The Early Church and to form units of work that integrate the knowledge and
understanding from discrete themes to help pupils gain a better understanding of the
complexity of religious issues in today’s world. For example - Belonging/Our World.

Value Based

The key elements provide opportunities for pupils to reflect on moral, ethical, spiritual,
social and cultural dimensions of religious and moral issues relating to real people and
real places and to consider their own views and opinions about them.

Action Orientated

There are also opportunities for pupils to be challenged about individual and collective
social and environmental responsibilities. Furthermore opportunities are signposted for
pupils to act - individually or as a whole class/school - on those areas of concern; for
example developing and promoting a Fair Trade policy or involvement in charity work.
Valuable links can be made here to the citizenship action project.

Future Focused

Pupils are challenged to think about the type of world they would like to share in years
to come and how best to achieve it. They will also have opportunities to explore how the
skills developed through Religious Education might help them in the future.
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9.2 Assessment for Learning

‘Assessment for Learning’ is an approach that can support the learning and teaching
process. Assessment for Learning focuses on the learning process (rather than the

end product] and attempts not to prove learning, but rather improve it. It is formative
assessment. It is a way for us to take stock of learning during the process and it can help
inform us of how the learning is progressing.

In ‘Assessment for Learning’:

e there is a high emphasis on transferable learning;

e assessment becomes a much more transparent process because it is based on critical
information that is shared with the learners;

e learners are able to take responsibility for their own learning, and for aspects of
assessment.

‘Assessment for Learning’ is not something extra or ‘bolted on." It integrates with existing
classroom practice. Assessment for Learning involves the following key actions:

Sharing learning A learning intention is a description of what teachers want pupils to know,
intentions understand or be able to do by the end of an activity. It tells pupils what the
focus for learning is going to be. It helps both teachers and pupils to focus on
the learning rather than the activity, for example:

Identify what pupils will be learning (We are learning to.....)

Explain the reason for learning (We are learning this because....... )

Sharing and Success criteria are statements that help pupils recognise if they have been
negotiating success successful in their learning. Pupils may be involved in deciding these. They
criteria summarise the processes or characteristics needed for success, and they

always link directly to the learning intention. They essentially spell out the
steps or ingredients required to achieve the learning intention, offering
specific guidance on how to be successful.

Giving feedback to Quality feedback is essential for effective learning and teaching. Feedback

pupils can motivate pupils by building self-esteem and reinforcing the positive. To

be truly formative the feedback must inform the next steps in the learning

process. For example, when offering written feedback:

1.Find two occasions where they have achieved success (symbols can be
used);

2.ldentify an aspect of their work that they can immediately improve;

3.Provide them with a prompt or strategy on how to improve;

4.Give them time to make this improvement.

Effective questioning Effective questioning is about asking questions in a way that elicits maximum

feedback from pupils, which can then be used to evaluate, plan and extend

learning, for example:

¢ Ask better questions: ask ‘open’ questions or reframe questions where
there is no single correct answer and pupils are rewarded for exploring
options and sharing possible solutions;

e Ask questions better: provide pupils with time to think; by increasing the
wait time to 3 or 5 seconds between posing the question and asking for
the answer, teachers can make a significant difference to the question’s
effectiveness.

Self and peer Pupil reflection promotes independent learning, communication and support
assessment in the classroom. Teachers can develop pupil reflection in the classroom
through the use of peer and self-assessment and self-evaluation.

Continuing Professional Development materials have been provided for schools to promote
Assessment for Learning. See Appendix 4 for examples of Assessment for Learning in Religious
Education.
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Questions for Departments
e What are the benefits of Assessment for Learning actions in our classroom?

e Which of these Assessment for Learning key actions are part of our existing classroom
practice?

e Which do we need to give more attention to?

* How do we do this?

Action

e )
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9.3 Connecting the Learning

The Northern Ireland Curriculum is designed to accommodate links across subjects.
Many natural links exist although they may be under-exploited. Where these links are
identified and planned for, they have the potential to make learning more meaningful,
informed and purposeful. Opportunities to connect the learning can range from small and
informal activities to whole school and formally planned. Any of the following may be used
as drivers for connected learning between two or more subjects:

* Skills/Learning Outcomes;
* Key Elements;

e Themes;

e Knowledge;

e Concepts;

e Learning experiences;

e Learning for Life Work;

e Other suitable approaches.

Questions for Departments

e Which of these could best be used as a starting point to make meaningful connections
with others subjects?

Action
4 N
\_ J

(Examples of connecting learning across subjects are available in the Thematic and
Collaborative Units - see www.nicurriculum.org.uk and the Curriculum Support and
Implementation Box).
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Connecting to Learning for Life and Work (LLW]

One way of beginning to make connections is to use Learning for Life and Work.

The four subject strands within Learning for Life and Work (Personal Development, Local
and Global Citizenship, Home Economics and Employability] contribute directly to the
three curriculum objectives. The other areas of learning also contribute to the curriculum
objectives and Learning for Life and Work. Well planned and organised work within
subjects make a distinctive and natural contribution to Learning for Life and Work and
help to strengthen and enrich Learning for Life and Work provision as a whole. Relevant
key elements within subjects can support learning related to Personal Development,
Local and Global Citizenship, Home Economics and Employability.

Teachers have flexibility to enhance the breadth and depth of their subject’s contribution
to Learning for Life and Work. Subject teachers can therefore:

e raise awareness about the Learning for Life and Work key concepts;

e develop more detailed understanding about the Learning for Life and Work key concepts
within their subject context;

e explore particular Learning for Life and Work key concepts. When delivered in sufficient
depth, an Area of Learning/subject strand can take full responsibility for meeting a
particular statement of requirement.

See Appendix 5 for specific examples in a Religious Education context.
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Questions for Departments
e Which aspects of our current practice promote connected learning?
e What are the issues around the management of connected learning?

¢ How will we know that pupils are learning to make connections?

Action

-~
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9.4 Active Learning

Engaging pupils more in their learning and providing them with opportunities to
demonstrate thinking skills and personal capabilities requires an approach beyond
traditional didactic methods.

The glossary, Active Learning and Teaching Methods for Key Stage 3, is available from
www.nicurriculum.org.uk and is included in the Curriculum Support and Implementation
Box. This resource contains a wide range of active and experiential strategies to promote
pupils” participation and engagement.

Religious Education particularly provides rich contexts to use a range of active learning
strategies. For further information see Appendix 6.

Questions for Departments
e What active learning strategies might work for us?
e How does the climate in our classrooms support the use of active learning?

e What are the implications for classroom management?

Action
4 N
\_ J
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Section 06
Auditing and Planning

It is important to evaluate existing schemes of work in relation to the core syllabus

and the Northern Ireland Curriculum. Departmental planning for the Northern Ireland
Curriculum should be informed by an evaluation process and may result in a completely
fresh approach.

6.1 Conducting a Departmental Audit

When planning to carry out a departmental audit, refer to the training materials Planning
for the Revised Curriculum at Key Stage 3. Used in conjunction with the following guidance,
departments can decide how to evaluate existing and planned provision.

Audits are a starting point for the long term planning process. There are a number of
possible ‘ways-in’ to carrying out an audit. Some of these are outlined in the table below.
Further details are available at www.nicurriculum.org.uk.

Starting Point for Audit | Description of Process

Curriculum Objectives What do we teach and why? Look at how the topics currently
taught address the broad curriculum objectives. The objectives
provide a rationale for the topic. The key elements can provide the
footholds into the objectives.

Key Elements Check where units of work contain aspects of the key elements,
or could be re-focused to suit. Check for coverage across the Key
Stage. Remove excessive duplication, add material to address any

omissions.
Thinking Skills and Starting with current units of work it is possible to audit the
Personal Capabilities provision of Thinking Skills and Personal Capabilities using the

statements from the “From - To Progress Map”. After completing
an audit in this way, gaps in provision can easily be detected and
it will then be possible to develop opportunities to ensure overall
coverage in a year and progression across the Key Stage.

Learning Experiences List the categories of learning experience from the ‘Big Picture’
document in a column. Beside each, match the units of work in

your scheme which fit with the category. Assess the coverage: is
there a good mixture and variety of experience planned?

‘Blue Skies’ Begin with aspirations for a completely new scheme of work,
and work up details so as to match planned experiences with the
Northern Ireland Curriculum requirements.
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6.2 Long, Medium and Short Term Planning

Long Term Planning
In producing long term plans or schemes of work you need to think about:

¢ how Religious Education links with the wider curriculum objectives;
* how and when to develop specific skills and capabilities;

* what range of topics will be studied;

* how Religious Education can actively link with other curricular areas.

Medium Term Planning
In planning units of work you need to think about:

e identifying big questions to engage pupils and promote an enquiry based approach;
e the teaching and learning activities and strategies to best develop the skills;
¢ how to build in time for review, reflection and remediation.

Short Term Planning
In planning a lesson or series of lessons you need to think about:

e making the learning intentions explicit to clarify what you want the pupils to know,
understand and/or be able to do;

agreeing and negotiating with the pupils what success in this task, activity will look like;
using a launch activity to engage the pupils and develop their sense of enquiry;

using a range of actives/challenges;

supporting and prompting pupil performance;

planning plenaries to feedback, reflect on thinking and learning, make connections to
other learning and set up next lesson(s).

Curriculum development is a process and requires ongoing evaluation. Try figuring out why
some lessons work, while others don’t succeed as we would like.

For any scheme of work, it might be useful to ask:

e How well did the pupils respond to that?
- did they enjoy it?
- did they see the relevance?
- were they motivated to learn?

e How well did they achieve?
- what evidence of achievement was there?
- was there evidence of deep learning?
- how did | collect it?

e What modifications could | make
- in the content?
- in the learning materials?
- in the learning activities?

* When did you last experience a “buzz” in the classroom?
- what theme/issue were the pupils learning about?
- what was the big enquiry/key question?
- what activity were they doing?
- what was the purpose of their learning?
- why had you chosen these particular resources to use in this session with those pupils?
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Appendices

Appendix 1
Cross-Curricular Skills

Communication Across the Curriculum

Communication is central to the whole curriculum. Pupils should be able to communicate
in order to express themselves socially, emotionally and physically, to develop as
individuals, engage with others and contribute as members of society.

Pupils should be given opportunities to engage with and demonstrate the skill of
communication and to transfer their knowledge about communication concepts and skills
to real-life meaningful contexts across the curriculum.

The modes of communication include talking and listening, reading and writing. However,
effective communication also includes non-verbal modes of communication, wider
literacy and the use of multimedia and ICT technologies which may combine different
modes. Pupils are therefore encouraged to become effective communicators by using

a range of techniques, forms and media to convey information and ideas creatively and
appropriately.

The requirements for Communication are set out below.

Across the curriculum, at a level appropriate to their ability, pupils should be enabled to
develop skills in:

Talking and Listening

Pupils should be enabled to:

e listen to and take part in discussions, explanations, role-plays and presentations;

e contribute comments, ask questions and respond to others’ points of view;

e communicate information, ideas, opinions, feelings and imaginings, using an expanding
vocabulary;

e structure their talk and speak clearly so that ideas can be understood by others;

 adapt ways of speaking to audience and situation;

e use non-verbal methods to express ideas and engage with the listener.

Reading

Pupils should be enabled to:

e read a range of texts* for information, ideas and enjoyment;
e use a range of strategies to read with increasing independence;

e find, select and use information from a range of sources;

e understand and explore ideas, events and features in texts*;

e use evidence from texts* to explain opinions.

* Texts refer to ideas that are organised to communicate and present a message in
written, spoken, visual and symbolic forms.

Writing
Pupils should be enabled to:

e talk about, plan and edit work;

e communicate information, meaning, feelings, imaginings and ideas in a clear and
organised way;

» develop, express and present ideas in a variety of forms and formats, using traditional
and digital resources, for different audiences and purposes;

e write with increasing accuracy and proficiency. ”
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Using Mathematics Across the Curriculum

Using Mathematics is the skill of applying mathematical concepts, processes and
understanding appropriately in a variety of contexts. Ideally these should be in relevant
real life situations that require a mathematical dimension.

Pupils are likely to acquire and consolidate their mathematical knowledge, concepts

and skills within the area of learning for Mathematics and Numeracy. However, they
should be given opportunities to transfer their understanding, as appropriate, to other
contexts across the curriculum. Pupils can demonstrate their mathematical knowledge,
understanding and skills in a variety of ways to communicate, manage information, think
critically, solve problems and make decisions.

The requirements for Using Mathematics are set out below.

Across the curriculum, at a level appropriate to their ability, pupils should be enabled to:

¢ choose the appropriate materials, equipment and mathematics to use in a particular
situation;

use mathematical knowledge and concepts accurately;

work systematically and check their work;

use mathematics to solve problems and make decisions;

develop methods and strategies, including mental mathematics;

explore ideas, make and test predictions and think creatively;

identify and collect information;

read, interpret, organise and present information in mathematical formats;

use mathematical understanding and language to ask and answer questions, talk about
and discuss ideas and explain way of working;

e develop financial capability;

e use ICT to solve problems and/or present their work.
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Using Information and Communications Technology
Across the Curriculum

Using Information and Communications Technology (ICT) provides powerful tools and
contexts to support meaningful learning and has the potential to transform and enrich
pupils’ learning experiences and environments across the curriculum. The creative use
of ICT can empower learners to become independent, self-motivated and flexible, helping
in turn to develop self-esteem and positive attitudes to learning, with which to realise
their full potential. It also provides opportunities to collaborate within and beyond the
classroom to pose questions, take risks and respond positively to ‘what if’ questions.

To help develop skills in researching, handling and communicating information pupils
should have opportunities, using ICT, to engage in genuine research and purposeful
tasks set in meaningful contexts. They should be encouraged to re-work information,
present and exchange their ideas and translate their thinking into creative products and
productions which show an awareness of audience and purpose.

The requirements for Using ICT are set out below.

Across the curriculum, at a level appropriate to their ability, pupils should be enabled to
develop skills to:

Explore

Pupils should be enabled to:

e access and manage data and information;

e research, select, process and interpret information;

e investigate, make predictions and solve problems through interaction with digital tools;
e understand how to keep safe and display acceptable online behaviour.

Express

Pupils should be enabled to:

e create, develop, present and publish ideas and information using a range of digital
media;
e create information and multimedia products using a range of assets.

Exchange

Pupils should be enabled to:

e communicate using a range of contemporary methods and tools;
e share, collaborate, exchange and develop ideas digitally.

Evaluate

Pupils should be enabled to:

e talk about, review and make improvements to work, reflecting on the process and
outcome;
e consider the sources and resources used.

Exhibit
Pupils should be enabled to:

* manage and present their stored work;
* showcase their learning across the curriculum.
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Appendix 2
Thinking Skills and Personal Capabilities

Thinking skills are tools that help children to go beyond the acquisition of knowledge in order
to search for meaning, apply ideas, analyse patterns and relationships, create and design
something new and monitor and evaluate their progress.

Personal and interpersonal skills and capabilities underpin success in all aspects of life. It is
important, therefore, that children’s self-esteem and self-confidence are explicitly fostered
along with the ability to understand and manage their own emotions and to interact effectively
with others.

Teachers should help children to develop Thinking Skills and Personal Capabilities by focusing
on the following areas.

Thinking, Problem-Sobing,
Decision-Making

Managing |nfprmation Biing Croative

Thinking Skills and
Personal Capabilities

Working with Others

Seli-Managament

35



Guidance for Religious Education at Key Stage 3

B149}1JD
$S820NS 9y} 199W 0}
1ie1sp Ul yaom Jisyy
Buiuued sydnd ypum
‘ajl) AjJea s pewiwieyniy
inoge yuodau yadedsmau
B UO BII3}1J4D SS8IINS
ay} ajenobapN

143314
$5920NS pajeljobau
9)1qIssod pue s}uaWWod
jo buipueisiapun
alnsua o0y s)idnd yim
Buiyam ssnasip 63
uoljenieas Jaad pue
]S UOI}BIAPISUOD 03Ul
Buiyey yJom yeap-ay

Aepoy} aduanyjul
Jay/siy pue ainbiy
snolibiad e uo yuodau

e 9}1dm pue yedp '6'a
AJessadau usym way)
MaIAal pue s)abuey jog

BWWAI)Ip 1edow
e ul aAey Aew sjanaq
snolbnal/siualed/s Joad
aouanyul ayy ybnybiy
1ey} sAeyd ajod dojanaQ

Juswissasse-41as ybnoayy
dnoub 03 uoinqluu0d
umo aienjeas pue dnoub
3y} UIYHM %JOM UMO

Joy Aynigisuodsau axye]

Aepo} sjuswpuewWWwoy
ua] ay} soueyodwi ayy
}N0Qge UoISSNISIp B 10}
AJ4B}3123S J0 9104 Y} UO
2y ey '6'a yoeqpasy anlb
pue peoj ¥Jom ayj aieys

Aaeyo

0} Buinlb jo anssi ayy uo
SMaIA SJay3o 0} bulualsn
pue suoluido Bulieys
‘6 2 uoissnasip dnoub

e ul A]aA1303}8 HJOM

UOI}eUIBDUIBI JO MBIA
npuiH ‘68 syuiodmain
Buluayip a1ebiisaaul
0} paJedaud ag

sjoejayde snolbijad

Y}IM SHUI] }SBJIU0D pue
aledwod o0y prib Buryuiyy
e asn *6°a yJom snoiraid
Ul UoljeW.JojUl 0 Seapl
U93aM}aq SUOI}DBUUOD
1BUOIIUBAUODUN BYEN

uoluido dojanap djay

0} anssi snoibijal/jedow
0} UOI}E)aJ Ul suolysanb
NNoIyIp yse o3 bumim
buiaq "6 8 swa)qoud
dA)0s 0} suolysanb asn

awn

aJnsia) jo asn ‘b'a301s
9)NuIW | }Joys e ul anss|
ue uo uoluido unoA Ayasnr

311 Jo asodund !pog

Jo @oua)sixa “be Janaq
snoibnal e Joj sjuswnbie
1ea1b0) ybnoayy moyo4

S81}IUNWWIO0D U0 }03})3
S}l pUB WSIUBIIE}DDS
J0 SasNed 3y} usamiaq
syun ajebsanu|

SalUOWaIaD
buippam ysimar/uensiiyg
/NPUIH U2am}aq
suosiiedwod axyep

9J1] SNSa[ J0 39aMm ise)
3y} Ul SjuaAd aduanbag

Yoliied
1S 63 1enpiAlpul snoibnad
B JO 92UaN)4UI pUE 3}1) dY}

uo 103foud e youeasay

uoldippe bnup

Uo 9)21}Je U0 ¥00(q ‘B}IsS
gam e 68 o1doy/anss|
Ue Joj uoljewJojul jo
$824n0S Jo A}Ijigenad ayy
inoge yuawabpn( e ayep

sjadsog

S.94N7 pue Maynen
woJj SNsar Jo yuiq
3y} 1noge uoljewJojul
1seJjuod pue asedwo)

Kya120s u1l dnoub Ayluourw
e 4o} syybiajenba jo 904
ay} ‘6°a anss| ue punoue

$924n0sal jo A}alieA e
Wl0J} UOI}BWIO)Ul 9}E]10)

uonijeanpg snoibnay
ui s3xajuo0d jo sajdwexy

has buneinbaui

pue buibeuew ‘syab.e}
pue sjeob buipes
‘sassauyeam pue
syjbuadys bunenjeag

a1qisuodsal

pue Jiej bulaq ‘sbunaay
.SJay30 0} 8AIjIsUas bulaq
‘anljeloqge) oo buleg

Buluiea)
Joj sysia buney ‘bunuaaul
‘Bunyesauab ‘buruibew

sabua)eyd yum buidod
‘Buipuejsiapun buiuadaap
‘Buluesw Joy buiyoueag

Bunesiunwwod
‘Bunesbayul
‘Buipdodad ‘bunoales
‘Buissadoe ‘buiysy

paAjoAul ase sjidnd yaiym
u] sassadoud jo sajdwex3y

w3} Jabuo) ayy

Ul pUB SUOI}EN}IS M3U Ul
Buruiea) Jiay) sbeuew
ued Aay) Jeyy 0s payoalip
-§19S 2J0W dW023q

03} sJauuea) djay o]

SJ3Y30 Yym burydom uaym
Buiuiea) u1ay) o ysow ay}
9Yew 0} pue Sal}IAI}oe
aAljeJoge)) 0o ul abebua
0} SJauJed) 3)qeud o]

UOIjUBAUI
pue uoljeyuswiiadxa
‘uonjesoydxa ‘Ay1sorand 4oy
suolyisodsip bunjowoud Aq
Jaulea) ayy jo asuodsal
1euosJtad abeanodus o

saJnpadoud

jo uoneondde auinoJ ay}
pUE UOI}BW.IOJUI 1BN}ORY
}J0 11e28J a1aw puokaq ob
ued Aayy jeyy os buiulea)
aAjoe ul syidnd abebua o]

JUBWUOJIAUS BAISUBUI
UOI}BWJOUI UB Ul S3I}I|Ige
SJaudea) dojanap o]

asoding

juawabeuep-Has

S13Y30 Ynm Bupjiom

aAneal) buiag

buiyepn
-uojsid2a(Q pue buinjos
-wa)qold ‘Bunjuiyy

uoljew.oju| buibeuep

spueJjs
salyiqede] jeuosiad
pue sqxs buuiyy

uoneonp3 snoibnay ui saniqede) jeuosiad pue ss bunjuiyy

36



Guidance for Religious Education at Key Stage 3

a4ninj ayj Joj syeob
19s pue bulylum yiodal
malnad 0y syidnd 69
juawanoldwi Joy syeob
UMOo 385 0} pabeanoous
syidnd Ayianoe ue
Buimoyjoy Jo alojag

doueAd)al
9JNSUD pue }JOoM UMOop
yealq o} ysel buijum
yJodad bulinp sabeys je
1s1] ¥28yd asn sjidng

spoob

aped] Jieq bulAng ‘pjaom
ayy Joj Ayniqisuodsal
uewny "6'a ssejd ul
S9NSS| JUaJJnd 9jeqga(

1BAI}S34
snoib1jal e 1noge Jaky) e
aonpoud pue ayam ‘ueld
0} dnoub/Jied e ul yiop

Sa})Is dnoy ay} bulaas
(eyppng) eyyieppls
adUlld ‘uog jebipoid

3y} jo aqeded ayy ul
sJajoeJeyd snollea ‘63
asiyiedws 01 Ayjige ayy
dojanap 03 sAed aj01 asn

}saJde snsar
4O 3w} Y3 Je 3salud Ybiy
‘snsar 49)ad Jo 9104 9y}
uo aye} ‘b-a sanjdadsiad
JUBJAYIP WO Uol}eN}IS
awes ay) e 3001

uoljewJoyal ayy jo
awi} 8y} noge abpaymouy
1eo10ys1y 69 syoalgns
JUBJ3Y4Ip pue UoI}RINP]
snoibijay usamiaq
suo130auu0d dojanaq

sjalaq snolibnad J1ay;
Joj paindasiad sl oym
auoawos o0y uado suondo
3y} Japisuod ‘6 uoisuay
UeIIR}DS SI 913y} alaym
uol}eNn}is B JO SBWO0IIN0
a1qissod ayy Ay1uap|

dew pulp ‘62 jewdoy
1ensiA e ul ainbiy snoibnad
UMOUD| 119M B JO 341) 3y} Ul
SJUBAD UleW 3y} JUdsald

abewubyid

Jo saoed uo juodau
U9)}luM B Joj erdajew
924N0S J0 32102 ay}
Buipaebas uoisidap Aynysnr

uoniyeanpg snoibnay
ul s3xaju0d jo sajdwexy

jusawsabeuepn-yas

S19Y10 Yyum buryiom

aAneal) bulag

Buiyew
-uolis123( pue buinjos
-wayqoud ‘Bumuiyy

uoljewJoju| buibeuepy

spueJjs
sainiqede) jeuos.iad
pue s)is Buijuiyy

37



38

Guidance for Religious Education at Key Stage 3

Appendix 3

Changes in the Core Syllabus
fOI“ ReligiOUS Education (significant changes highlighted in bold]

It is no longer mandatory to teach the following in
the context stated:

The following in bold have been introduced
into core syllabus in the contexts stated:

Learning Objective 1 - The Revelation of God

God and the Bible

God’s Covenant with his Chosen People:

e Jacob (taken from the list);

* Last supper, Calvary, Resurrection (in the context
of covenant).

The life and ministry of Jesus

¢ recognise the main events of the life of Jesus as a
connected story;

¢ become increasingly aware of the significance of
the main events of the life of Jesus for people then
and now.

Jesus and his followers:
¢ religious authorities.

Teaching about the Kingdom:

¢ investigate some of Jesus’ teaching about the
Kingdom;

¢ the Kingdom proclaimed;

e parables about the Kingdom;

e the fullness of the kingdom which Jesus will
establish at his Second Coming;

e Jesus’ teaching on the resurrection of the body/
judgement and eternal life.

Pentecost:
e Jesus' promise of the Holy Spirit;
e the Holy Spirit sent by the Father and the Son.

Learning Objective 1 - The Revelation of God
God and the Bible

God'’s Relationship with his Chosen People:

e Ruth (included in list).

The life of Jesus
Jesus’ miracles:
e demons - for example legion.

Jesus’ Teachings:

¢ forgiveness, eg. the unmerciful servant;
¢ judgement eg. the rich man and Lazarus;
¢ love, eg. the prodigal son

Events leading to the death of Jesus:
¢ Palm Sunday;
¢ The last supper.

Resurrection and ascension of Jesus:
e Jesus appearing to the eleven;
¢ the ascension and second coming of Christ.

Learning Objective 2 - The Christian Church

The Church through the ages

study one key figure in the church life from each of
the following periods:

e the celtic church;

e the reformation;

e the church in modern times

Worship, prayer and their effects:

e consider how believers have been moved to
worship God through an appreciation of creation
and faith in his great saving acts;

explore an instance of prayer/worship in the Old
Testament and two instances of prayer/worship in
the New Testament;

consider types of prayer for both corporate and
personal use;

study ways in which worship/prayer has influenced
an individual or a group.

Learning Objective 2 - The Christian Church

The Church though the ages

Pupils should engage in a study of at least one

key figure from three of the following periods,

considering how his/her faith has impacted on

his/her life and the life of others:

e the celtic church;

¢ the reformation;

« eighteenth/nineteenth Christian missionary
outreach and social reformers;

¢ the church in the twentieth century;

e the church today - a contemporary
Christian.
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It is no longer mandatory to teach the following in the
context stated:

The following in bold have been introduced
into core syllabus in the contexts stated:

Learning Objective 3 - Morality

Know and accepting myself
e their own uniqueness.

Relationships

consider their roles in the community and their
responsibilities towards:

e family;

* peers;

e teachers;

¢ opposite sex;

® minority groups.

Making decisions

Explore, discuss and reflect upon a variety of issues

in relation to:

e distinguishing the difference between right and
wrong;

e distinguishing between positive and negative peer
group influence;

e making moral decisions and acting on them.

Learning Objective 3 - Morality

Issues of personal identity
¢ self image;
¢ physical and emotional well being.

Relationships and responsibilities
consider how relationships, rights and
responsibilities operate and pertain to at least
three of the following:

e family;

* peers;

¢ people with special needs;
authority figures;

gender equality issues;

ethnic and religious groups;

e minority groups.

Choices

Consider how choices are made and influence the
following:

® career;

e work;

unemployment;

¢ use of leisure time;

* money/Substance abuse;

e the environment;

¢ prejudice, sectarianism and reconciliation.

Learning Objective 4 - World Religions (at least 2)
This section is new.

It is seen as an introduction to two world
religions other than Christianity in order to
develop knowledge of and sensitivity towards
the religious beliefs, practices and lifestyles
of people from other religions in Northern
Ireland.

For detail see Core Syllabus
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Appendix 4

Examples of Assessment for Learning
Approaches in Religious Education

Task: Plan, research and take part in a formal debate on the importance of one of the Ten
Commandments in today’s society.

Key Action

Context

Sharing learning
intentions

Learning Intentions - should be made clear to the pupils.
We are learning to:

e plan a debate on the topic in groups;

e understand different roles in a formal debate;

e conduct research about the topic;

e plan and structure arguments;

e listen and respond to others points of view.

Sharing and negotiating
success criteria

Decided with the pupils - how will we know we have achieved the
learning intentions.

Remember to:

¢ make a clear time plan for your research;

e complete research about the topic;

e draft and structure arguments and get feedback;

¢ develop ideas within the debate;

e become fully involved in the debate.

Feedback

e during preparation of the debate in groups give constructive
comments to encourage the pupils to think more broadly of the
issue and to come up with further arguments for development;

¢ be constructive with pupils about how well their arguments will
stand up against counter-arguments;

e during planning process of talk use comments for pupils to see
areas of success and areas for improvement.

Effective questioning

e during the preparation of activity plan questions and build
in higher order questions e.g. What do you think about this
commandment? Do you think it is important to follow this today?
Why?

e encourage pupils to question the commandment and its purpose
for today;

e pair and share - ask pupils to share their opinion on the
commandment/s with their neighbour - bring it back to whole
class/group discussion;

e question commandments from different view points.

Self and peer
assessment

e during the group activity encourage pupils to share ideas and
arguments with peers to get feedback. Give prompt questions
to help pupils focus when they are reading. Encourage positive
feedback;

e during debate encourage pupils to ask questions and respond to
the view of others;

* review contributions to the group/individual performances and
success of debate afterwards.
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Appendix 5

Examples of Key Concepts in Learning
for Life and Work with Relation to the
Core Syllabus for Religious Education

Learning for Life and Work Strands and Key
Concepts

Religious Education Core Syllabus

Personal Development

Self-awareness
Explore and express a sense of self.

Personal Health

Investigate the effects on the body of legal
and illegal substances and the risks and
consequences of their misuse.

Relationships
Develop coping strategies to deal with
challenging relationship scenario.

Issues of Personal Identity.
World Religions other than Christianity - Beliefs.

Choices - substance abuse.
A Contemporary Christian.

Relationships, Rights and Responsibilities.
Jesus and his relationship with people.

Home Economics

Home and Family Life

Explore the roles and responsibilities of
individuals within a variety of home and family
structures.

Independent Living
Investigate a range of factors that influence
consumer choices and decisions.

Relationships, Rights and Responsibilities.
World Religions other than Christianity - Family
Life.

Choices.

Local and Global Citizenship

Diversity and Inclusion

Investigate factors including religious and
political that influence individual and group
identity.

Human Rights and Social Responsibility
Investigate why different rights must be limited
or balanced in our society.

Relationships, Rights and Responsibilities.
Christian Church.
World Religions other than Christianity.

Relationships, Rights and Responsibilities.

Employability

Career Management

Explore the changing concept of career.

Use a range of ICT resources to investigate a
variety of both familiar and unfamiliar jobs.

Choices.
Career/work/unemployment.
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Appendix 6

Examples of Active Learning and
Teaching Methods in Religious
Education

Some examples of activities from the Active Learning and Teaching Methods at Key Stage 3
available at www.nicurriculum.org.uk.

CAF - consider all facts (page 9-10). From a chosen issue/scenario pupils use caf
template to consider all the relevant factors when making a decision:

Role of conscience - is it ever right to tell a lie?

Collage (page 14). Pupils work to represent their view in a visual and creative way:
The concept of stewardship - looking after the world and humans within it.

Traffic Lights (page 72). Pupils use Red, Amber or Green cards to show their
understanding of a topic/issue in the class:

Concept of the Trinity in Christianity;
The concept of dukkha (suffering) in Buddhism.

OPV - other people’s view (page 55). Encourages pupils to look at issues/topic from
another person/opposing point of view:

Pupils could look at the story of The Good Samaritan and see the different views of
people in the story - why did they act the way they did? Who do they identify with?

Mind maps (page 48-49). Pupils use the mind map technique to clarify ideas and show
how connections can be made in variety of issues:

Mind-map highlighting similarities and differences of an important ceremony in 2
religions (birth/marriage).

Walking Debates [page 75). Can be used for pupils to think about a specific issue and to
justify their opinions. They can change their positions at certain points during the debate:

We should only buy goods that are guaranteed to be Fair Trade.
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