
���������	
���
��
���
����
����
���	
���
����

������

������
��

�

����
�

��������


�����������	
��
�

��
�������



Detailed Proposals for the 
Revised Primary Curriculum 

and its Assessment 
Arrangements

Curriculum Review

April 2002



BLANK PAGE



PART 1

SUMMARY OF PROPOSALS FOR
THE REVISED PRIMARY CURRICULUM 

AND ITS ASSESSMENT ARRANGEMENTS



BLANK PAGE



CONTENTS

1 Summary of the Review Process 5

1.1 Background to the Review 5
1.2 Evidence informing the Review 5
1.3 The Main Pressures for Changes to the Primary Curriculum 5
1.4 The Review Process 6
1.5 Outcomes of the Phase 1 Consultation 6
1.6 Phase 2 of the Review 6
1.7 Consultation 7
1.8 Timing of Change 7
1.9 Pilot Developments 7
1.10 Further Support 7

2 Summary of Proposals for the Foundation Stage Curriculum 8

2.1 A new Foundation Stage 8
2.1.1 Nature of the Proposals for the Foundation Stage 8
2.1.2 Evidence for Change 8

3 Summary of Proposals for the Key Stages 1 and 2 Curriculum 10

3.1 Main Changes to Key Stages 1 and 2 10
3.2 Aims, Objectives and Skills 10
3.3 Reduced Integrated Content and Greater Flexibility 10
3.4 On-going Integrated Assessment 11

4 Proposals for Assessment in the Foundation Stage 12

4.1 Introduction 12
4.2 Principles 12
4.3 Purposes of Assessment 12
4.4 Proposals for Assessment in the Pre-school year 12
4.4.1 Reporting of Achievements 13
4.5 Assessment in Year 1 13
4.5.1 Reporting of Achievements 14
4.6 Assessment in Year 2 14
4.6.1 Reporting of Achievements 14
4.6.2 Moderation 14
4.6.3 ICT Support 14

Northern Ireland Curriculum | 1

Summary of Proposals for the Revised Primary Curriculum and its Assessment Arrangements



5 Proposals for Assessment in Key Stages 1 and 2 15

5.1 Principles of Assessment 15
5.2 Proposed Changes to the Current System 15
5.3 What is to be Assessed and Reported? 16
5.4 Making Judgements 17
5.5 Using ICT 17
5.6 Moderation 18
5.7 Quality Assurance 18
5.8 Primary Record of Achievement 18

Part 2

Detailed Proposals for the Foundation Stage Curriculum 19

Part 3

Detailed Proposals for the Key Stage 1 and 2 Curriculum 67

Part 4

Formative, Diagnostic and Summative Assessment 149

2 | Northern Ireland Curriculum

Summary of Proposals for the Revised Primary Curriculum and its Assessment Arrangements



Consultation

The consultation will remain open until the end of October 2002. Responses to the proposals are invited from all
stakeholders with an interest in the education of our young people. A questionnaire response form is included with
this pack. Details of how responses can be made are provided on the questionnaire and are also available on the
CCEA website at www.ccea.org.uk/curriculum

What is still to come?

CCEA is currently developing sample teaching plans and is trialling a number of approaches to assessment. On
the basis of these trials, CCEA will provide:

� sample teaching plans from which teachers can choose on which they can use to make adjustments to their
Schemes of Work;

� lines of development which illustrate how children make progress in learning; and

� further help on integrating assessment into the learning process.  
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1 SUMMARY OF THE REVIEW PROCESS

1.1 BACKGROUND TO THE REVIEW

The statutory curriculum in Northern Ireland began with the Education Reform Order in 1989. The
curriculum itself was introduced into schools from 1991 on. In 1996 it was slimmed down because teachers
found there was too much content to teach.

Shortly after the curriculum was introduced, statutory assessment began. In Northern Ireland this takes the
form of teacher assessment at the end of Key Stages 1 (Year 4) and 2 (Year 7). The subjects assessed are
limited to English and mathematics along with Irish in Irish-medium schools.

1.2 EVIDENCE INFORMING THE REVIEW

Since the introduction of the current curriculum in 1996, CCEA has undertaken a programme of monitoring
and research. The monitoring was aimed at finding out from teachers how the curriculum was being
received in schools. One of the most important research projects (carried out by the National Foundation for
Educational Research) was designed to discover the views of pupils and their teachers about the
curriculum. Mostly it focused on Key Stage 3, but many of the findings also had implications for primary
schools.

In 1998/9 CCEA held a major series of conferences on important issues connected with the curriculum and
then, in early 1999, advice was given to the Minister of Education. The advice recommended that the
curriculum and the assessment arrangements should be reviewed and he agreed. In the Autumn of that
year the review began.

1.3 THE MAIN PRESSURES FOR CHANGES TO THE PRIMARY CURRICULUM

From the monitoring and research it became clear that teachers feel that the present curriculum is too
rigidly divided up into individual subjects and still has too much content. Recently, initiatives to improve
literacy and numeracy have occupied additional time, but there has been no reduction in other areas to
compensate. 

In the upper primary school the Transfer tests have an enormous effect on what is taught and how it is
taught. Improving the curriculum depends upon that influence being removed. Once it is removed teachers
will be able to adopt a broader, more varied curriculum and the present proposals are aimed at helping
them.

Giving teachers more flexibility in terms of content will allow them to use a topic-based approach for at least
some of the time in order to bring together aspects of different subjects. This encourages pupils to see links
in what they are learning, to appreciate that the skills they learn in one area can be applied elsewhere and
to develop confidence in their ability to think ideas through.

Society is changing rapidly and that must affect the curriculum.

The other important change in society is the development of the new technologies. These are having an
ever-increasing effect in the classroom and that needs to be seen in the curriculum. Information is easy to
find now and it is not as important as it used to be that we carry large numbers of facts in our heads. It is
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more important that we know how to make use of information, how to evaluate its usefulness, to sort out
patterns and to solve problems with it.

Science has also provided new insights into the way we learn when young. In particular we know more
about the structure of the brain and how it changes. We must make sure that the curriculum is in line with
these new insights. This is particularly important in the early years of education when brain development is
fastest.

Drawing these threads together we can say that there is good reason to look closely at the curriculum.
Schools have, to some extent, been unsure as to how far they ought to respond to these new pressures. It
is hoped that the present proposals will go some way to making the position clearer. The purpose must be
to ensure that the primary curriculum is one through which teachers can develop young people into
confident and enthusiastic learners. 

1.4 THE REVIEW PROCESS

The first phase, from Autumn 1999, was concerned with broad issues about the overall shape of the
curriculum and how that might change for the reasons given above. Working groups widely representative
of the education service provided advice. Proposals were published in the Spring of 2000 and were the
subject of widespread consultation before the detailed work of the second phase began.

For primary schools those broad proposals included:

� A new aim and new objectives for the curriculum;

� A framework that brings subjects together into areas;

� A new approach to early years education;

� Greater emphasis on skills that can be transferred from one area to another;

� Inclusion of the personal development of pupils as a formal part of the curriculum.

1.5 OUTCOMES OF THE PHASE 1 CONSULTATION

The feedback from the consultation, both within education and outside, was very positive. There was a high
level of acceptance that the principles set out by CCEA and the type of approach taken created a good
basis for the second, more detailed, phase. However, we were asked to review the assessment
arrangements at the same time as the curriculum arrangements and not afterwards as planned.

1.6 PHASE 2 OF THE REVIEW

Working groups began the second phase in the Autumn of 2000. By mid-2001 most of the work had been
completed on the curriculum, but further work was required on assessment. By that time also, the
government had set up the Post-Primary Review Body and a report was expected in the Autumn. It was
decided, therefore, to postpone the consultation planned for the Autumn of 2001 to the Spring of 2002.



1.7 CONSULTATION

The present consultation will last until October 2002. Some time will be required to take full account of the
responses. We will then prepare final proposals for changes to the curriculum. Once approved by the
Council of CCEA these will be sent as recommendations to the Minister of Education. Assuming they
receive approval, legislation will then be produced by the Department of Education for consideration by the
Assembly.

1.8 TIMING OF CHANGE

The present timetable is that the process of implementing change will begin in September 2004. It will not,
however, be a sudden overnight change. In fact, it is likely to take a number of years of gradual change,
carefully phased to ensure that it is manageable.

1.9 PILOT DEVELOPMENTS

It has been possible to identify a number of projects through which new ideas can be tried out before
introduction. One concerns early years education where the new approach is already being piloted in a
number of schools. This was started by the Belfast Education and Library Board in a few schools and has
now been taken up by the other boards.

The purpose of the pilots is to make sure that what is proposed really works in the classroom and to change
anything that is not effective. Teachers also develop expertise through the pilots that can help in preparing
others for the new approach. Finally, pilots are test beds for new materials designed to help teachers. By
gradually opening the pilots up to more and more schools the change gradually becomes established
across Northern Ireland in a manageable way. 

1.10 FURTHER SUPPORT

Providing teachers with materials to assist them will be of great importance. CCEA believes that sample
teaching plans and teaching and assessment materials are the best ways of doing this. Plans already exist
to create a comprehensive range of materials of this type. Advantage will be taken of new technology in the
way these materials are made available and link together. 

It is also recognised that some aspects of the revised curriculum and assessment arrangements will require
careful preparation through teacher training, both initial training and inservice. CCEA intends to work closely
with Higher Education and with the Education and Library Boards in order to make sure that there is a co-
ordinated approach to the training across Northern Ireland.
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2 SUMMARY OF PROPOSALS FOR THE FOUNDATION STAGE
CURRICULUM

2.1 A NEW FOUNDATION STAGE

CCEA is proposing that a new approach to early years education should be taken by naming these years
the Foundation Stage. It would include the pre-school year and Years 1 and 2 of primary school. Year 2
would be seen very much as a transition year. Key Stage 1 would, therefore, be Years 3 and 4 and Key
Stage 2 would remain as Years 5, 6 and 7.

It is important to emphasise that the proposed new approach is not new in practice to many teachers. It
simply represents current good practice informed by recent research and by information from other
countries. Statutory education begins very early in Northern Ireland at age 4. This is one year earlier than
the rest of the UK and two years earlier than other countries in Europe. 

2.1.1 Nature of the Proposals for the Foundation Stage

The proposals emphasise the need to take sufficient time to develop children�s capacity for effective
learning which involves:

� building up their self esteem as individuals and as members of the class;

� developing their ability to play constructively by themselves and with others;

� generating their interest in stories and books through shared reading;

� developing an understanding of number through practical experiences;

� fostering curiosity and, so, the desire to learn more.

The proposals for the Foundation Stage curriculum set out a carefully structured programme of
development for young children starting school. On the basis of evidence from elsewhere, and also
evidence beginning to emerge from the pilot in Belfast, we are confident that, by age 7, this will result in
better literacy and numeracy skills than at present.

2.1.2 Evidence for Change

In Northern Ireland there are well-documented gaps between high and low attaining children linked to social
deprivation and to gender. Again, there is evidence from other countries that the careful preparation for
learning emphasised in the proposals has an effect in reducing these gaps significantly. The building up of
self-esteem is of particular importance here. Social deprivation often means children coming to school with
a low self-esteem. Taking time to correct this in the classroom pays dividends in later years. Evidence from
scientific research shows that, for many children, the capacity to read and write is not fully developed until
around the age of 6. Too early a start and any sense of pressure can result in a feeling of failure which, in
itself, damages self-esteem at a very vulnerable stage.
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Not all children attend pre-school. Government policy, however, is to move towards full attendance as
quickly as possible. Our proposals would require pre-school provision to be of a uniformly high quality if the
objectives are to be met. 
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3 SUMMARY OF PROPOSALS FOR THE KEY STAGES 1 AND 2
CURRICULUM

3.1 MAIN CHANGES TO KEY STAGES 1 AND 2

Year 2 of primary education is seen as a transition year during which children will move on, when they are
judged ready, towards the curriculum for Key Stage 1. The curriculum for Key Stages 1 and 2 is now set out
in five areas:

� Creative, Expressive and Physical Development;

� Language and Literacy;

� Mathematics and Numeracy;

� Personal Development;

� The World Around Us.

These areas replace the previous list of subjects, but, of course, the elements of those subjects remain
within the areas. For example, The World Around Us includes elements of science and technology, history
and geography. These subject strands become more explicit in Key Stage 2.

3.2 AIM, OBJECTIVES AND SKILLS

One of the themes running through the review has been the desire to give greater prominence to the overall
aim and objectives of the whole curriculum (so that teachers at all key stages know what they are
contributing to) and to highlight the skills and competences that young people should develop in school. The
curriculum proposals therefore focus heavily on a range of skills that each of the areas can contribute to.
These skills include:

� Language and Literacy (Talking and Listening, Reading and Writing);

� Numeracy; and

� Creative and Critical Thinking Skills (including Managing Information, Problem Solving and ICT).

The proposals make clear how work in each of the areas helps to develop these skills in different ways.

3.3 REDUCED INTEGRATED CONTENT AND GREATER FLEXIBILITY

In response to the views of teachers that the curriculum is overloaded and disjointed, a certain amount of
content is specified, as a minimum entitlement for children in each of these areas. The content is
significantly more integrated than in the current curriculum. Creating opportunities for the inclusion of
Personal Development and for the increased emphasis on skills. It also gives teachers more flexibility to
choose content that interests them and their pupils. 
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Care has been taken in presenting the proposals to draw attention to the ways in which different aspects of
the curriculum link together. These links will be developed further in the sample teaching plans and sample
classroom material that we will be creating for teachers to use.

It has already been pointed out that the revised curriculum must provide a vehicle through which teachers
develop confident and enthusiastic learners. Setting out a curriculum on paper is only a starting point.
Everything depends on teachers using it to best advantage. We believe that the current proposals will point
towards active learning and towards young people being encouraged to exploit the technology now
becoming available to them.

3.4 ON-GOING INTEGRATED ASSESSMENT

As a result of the consultation on Phase 1, we were persuaded that review of curriculum and of assessment
should be done together. It is important that the section on assessment following is considered alongside
the curriculum proposals. The approach to assessment has been to emphasise the impact of good quality
day-to-day assessment as a means of encouraging progress. It also creates the information from which
longer-term assessment can be derived.
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4 PROPOSALS FOR ASSESSMENT IN THE FOUNDATION STAGE

4.1 INTRODUCTION

The proposals for assessment in the Foundation Stage cover the pre-school year, and Years 1 and 2 and
support the structured developmental approach to learning and teaching in the proposed Foundation Stage
curriculum. Year 2 will be the transition year to more formal learning and teaching. For this phase of
education to be effective, there needs to be a continuity of approach and an exchange of meaningful
assessment information which is acted upon by successive teachers. CCEA wishes to carry forward the
current good practice in early years which is based on observation of, and interaction with, the children.

4.2 PRINCIPLES

The principles that underpin assessment in the early years are that:

� planned assessments should be undertaken through observation and interaction with the children;

� assessment should be a normal part of learning and teaching;

� assessments should focus on positive aspects of children�s development;

� children should be told about what is being assessed and what it means for them;

� all major areas of development should be covered;

� parents should be closely involved;

� assessments carried out in pre-school settings and passed to primary schools should be valued and
should form part of the on-going assessment of children in the Foundation Stage.

4.3 PURPOSES OF ASSESSMENT

The purposes of assessment in the early years are to:

� identify a child�s strengths and areas for development;

� identify children who have special needs or learning difficulties;

� enable teachers/adults to plan programmes of learning which will meet the child�s needs;

� inform parents about their child�s progress.

4.4 PROPOSALS FOR ASSESSMENT IN THE PRE-SCHOOL YEAR

All funded pre-school settings will keep a record of significant observations of a child�s progress during the
year. 

At the end of the pre-school year, a Pre-School Transition Form should be completed for each child. This
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transition form will provide a summary of the child�s progress based on whether he or she:

� is beginning to make progress towards learning something;

� is making reasonable progress towards it;

� has achieved it.

The information in the form will be shared with parents.

Pre-school settings should be required to send the Pre-School Transition Form to the appropriate primary
school before the end of June, along with any other relevant information from the child�s record in the pre-
school.  

4.4.1 Reporting of achievements 

At least twice during the year, parents should discuss how their child is getting on with staff at the pre-
school setting.

4.5 ASSESSMENT IN YEAR 1

For those children who attended pre-school, the Year 1 teacher will have the benefit of the information in
the Transition Form. In this situation there will not be any need for statutory Baseline Assessment for
children entering primary schools.

If there is no such information available, the Year 1 teacher should complete an assessment focussing on
language and literacy, numeracy, personal and social skills and physical development. The assessment
should be done on the basis of observations during the first 4�6 weeks.

Year 1 teachers will continue to maintain a record for each child. This record should reflect the child�s
achievement throughout the school year and might contain, for example, samples of the child�s drawings
and paintings and emergent writing, photographs, and teacher observations on all curricular areas.

It is strongly recommended that parents should meet with school staff three times in Year 1. The first
meeting should be shortly before or after their child starts school. The purpose of this meeting would be for
parents to provide additional information about their child. 

The second meeting, around the end of October, will provide feedback to parents on how their child has
settled into school, what the programme will be for the child over the next few months and how the parents
might support their child�s learning at home.

Finally, during the second term, the third meeting will give parents feedback on how their child is
progressing and describe what is planned for the rest of the year.

At the end of Year 1, the teacher will transfer the updated record for each pupil to the Year 2 teacher.
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4.5.1 Reporting of achievements 

By the end of June, parents will receive a report, in a standard format to be used by all schools, describing
the child�s progress in all of the areas of the Foundation Stage curriculum. It will also identify any special
needs that should be addressed.

4.6 ASSESSMENT IN YEAR 2

Assessment in Year 2 will be largely as in Year 1. The teacher will continue to maintain the formative record
for each child. As the child develops he or she will be able to play an increasing part in selecting work to be
included. 

Two meetings with parents should be held, one in October and the other during the second term. Each
meeting will be to discuss how the child is getting on and what is planned for the next few months.

At the end of Year 2, the updated record for each child will be passed to the Year 3 teacher. Among other
areas this will indicate exactly what stage has been reached in the transition to formal learning in reading,
writing and mathematics. The updating will, therefore, include completion of a Foundation Stage Transition
Form.

4.6.1 Reporting of achievements 

As with Year 1, an annual report in a standard format, will be forwarded to each parent before the end of
June.

4.6.2 Moderation

It is not proposed that there should be any form of formal moderation for assessments in the Foundation
Stage. Rather CCEA intends to hold meetings to try to ensure consistency of assessments both within and
across schools. CCEA will also support the formative process of assessment, record-keeping and
evaluation of assessment information through guidance and in-service.

CCEA does propose, as part of its quality assurance programme, to use the information on the Pre-School
Transition Form and the Foundation Stage Transition Form, drawn anonymously from a stratified sample of
schools (approximately 5%), to examine the patterns of children�s achievement on entry to Year 1 and to
identify patterns of progress by the end of Year 2. This information may provide useful benchmarks for
schools.

4.6.3 ICT Support

CCEA intends to work in collaboration with Classroom 2000 to ensure the maximum availability of computer
support for the keeping of records and the generation of reports. As children progress towards the later part
of the Foundation Stage, it is expected that they will be able to undertake a significant amount of work on
computer which itself will provide additional information for the record.
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5 PROPOSALS FOR ASSESSMENT IN KEY STAGES 1 AND 2

5.1 PRINCIPLES OF ASSESSMENT

The key principles of assessment at Key Stages 1 and 2 are that:

� planned assessments should be undertaken through observation and interaction with the children
and evaluation of their work;

� assessments should focus on positive aspects of children�s development as well as setting targets for
the future;

� children should be told about what is being assessed and what it means for them. As they mature
they should increasingly be able to contribute to the assessment process;

� all areas of the curriculum should be covered;

� parents should be closely involved;

� information from assessment should be carried through from year to year.

5.2 PROPOSED CHANGES TO THE CURRENT SYSTEM

At present schools are required to:

� keep a record of the progress of each child;

� report annually to parents;

� carry out End of Key Stage Assessments in English and mathematics (and Irish in Irish-medium
schools) at the end of Year 4 and Year 7;

� provide a Primary Record of Achievement for pupils when they leave primary school.

CCEA proposes that this system should be changed by combining the second and third of these into a
single standardised system of annual reporting.

Teachers will continue, as at present, to evaluate the work of pupils on a day-to day basis in order to:

� record pupil�s attainment and progress during a key stage;

� to help pupils understand what they have achieved and to plan the next steps;

� to report to parents in a way that gives a rounded view of the progress made. 
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5.3 WHAT IS TO BE ASSESSED AND REPORTED?

The annual reports on pupils that schools currently provide are generally comprehensive and reflect the
current statutory curriculum. Although the Department of Education provides a model format, schools are
not required to adhere to it. 

CCEA proposes that a standardised annual reporting format, designed to reflect the revised curriculum,
should replace both current reporting arrangements and the system of key stage assessment. A standard
format helps to ensure consistency in the information supplied by different schools, but it will also be of
great assistance in developing computer-support in order to reduce teacher workload. 

The report will require that teachers record a level in the following skills areas based on assessments made
across the curriculum:

� Talking and Listening;

� Reading;

� Writing;

� Numeracy;

� Critical and Creative Thinking;

� Information and Communication Technology (ICT).

It will also contain information about average levels for the class in that year and for year groups across
Northern Ireland taken from the previous year�s reports.

Teachers will also comment formatively on the child�s attainment in the five curricular areas � Creative,
Expressive and Physical Development, Language and Literacy, Mathematics and Numeracy, Personal
Development and The World Around US. These comments will focus on what the child has achieved and on
targets for future progress.

The last section of the report will record the teachers observations on five key areas:

� Physical Development, for example, gross and fine motor skills;

� Self-management, for example, ability to organise their own learning;

� Working with others, for example, helping with planning and organisation in project work;

� Attitudes and attributes, for example, self-confidence, eagerness to learn;

� Interests and aptitudes, for example, mathematics and sport.

The teacher will make a final overall comment on the pupil�s achievement in the past year. Thus the report
would provide a complete �pupil profile�.
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It is important to note that much of this information will be stored electronically and will be automatically
generated or can be called up by the teacher as required.

5.4 MAKING JUDGEMENTS

Key Stage assessment currently employs an 8-level scale (only Levels 1�5 are used in primary schools) as
the basis for the numerical result. This has now become established in English and mathematics (and Irish
in Irish-medium schools) and CCEA would not propose to replace it with something different. There are
ways in which its use can be improved, however:

� familiarity can be improved by extending the use of the scale to all curricular areas and years;

� �+� and ��� can be used to indicate progress through a level;

� the number of assessments can be kept to a minimum.

Teachers normally do provide for each area of the curriculum a mark or grade in the annual report. What is
proposed is not additional, but the standardisation of practice. Again this will aid the creation of computer
software designed to simplify and streamline the process.

As they do currently, teachers will use the information about pupils built up during the year in order to
determine the appropriate level. Having done so, they will then be able to use the �+� or ��� system to
describe progress within the level. CCEA will provide additional guidance and sample materials in order to
underpin the assessment process.

In each of the other five skills areas, CCEA will explore with teachers how formative assessment can be
developed using performance indicators or lines of development such as those currently used for English
and mathematics. These indicators will record in levels (and superscripts) the attainment of pupils as they
work through the schemes of work prepared by their teachers. By the end of each year a teacher should be
able to assess with some confidence the overall achievement of each pupil in each skill area.

5.5 USING ICT

Over the next five or more years, CCEA proposes, through the use of information and communication
technology, to make available:

� a range of high quality assessment tasks, some assessed by the computer, others by the teacher;

� a range of other source and stimulus materials for use in assessment tasks;

� samples of assessed work, to aid marking by teachers and to help pupils be clear as to what they are
expected to do;

� a computer-based system (effectively replacing the mark book) for storing information about pupils. 

This will facilitate:

� holding samples of pupils� work, either done on computer or scanned in from paper;
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� the easy collation of information as a basis for reports;

� the computer-generation of some of the content of reports;

� the creation of summary statistics for evaluation and benchmarking purposes including
average year group statistics for the whole of Northern Ireland.

5.6 MODERATION

The computer support described above will also enable moderation to be carried out using the electronic
records maintained by schools. On a rolling programme of schools and curriculum areas, schools will be
asked for sample pupil records that they consider represent assessment processes and standards in the
school. Feedback on these should be rapid and should identify any change of standards required. Use of
the �+� and ��� system described earlier will make such adjustments easier.

5.7 QUALITY ASSURANCE

As an additional quality assurance measure, CCEA also proposes that, at the end of each key stage, a
stratified sample of approximately 5% of the school population take a set of short standardised tasks in
Literacy and Numeracy. These tasks would be administered by teachers but marked electronically and/or
externally by markers trained by CCEA.

The outcomes would be collated and reported anonymously and the patterns and trends compared with the
Northern Ireland outcomes for teacher assessment. 

This data would provide a useful quality assurance check that the assessment system was operating
appropriately, without the disadvantage of distorting the curriculum.

5.8 PRIMARY RECORD OF ACHIEVEMENT

CCEA proposes to compare the potential of the proposed recording and reporting system with the current
Primary Record of Achievement in order to evaluate and make recommendations about how the objectives
currently met by the Record of Achievement can best be served in the new situation.
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INTRODUCTION 
TO THE 

FOUNDATION STAGE

It is important that all teachers read this section as it informs 
the detail of the Foundation Stage programme which follows it.
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1 INTRODUCTION

1.1 STAGES OF THE PRIMARY CURRICULUM 

It is proposed that the Primary Curriculum should comprise:

The Foundation Stage The pre-school year and Years 1 and 2 of primary education. Year 2 should be
regarded as a transition to Key Stage 1. 
Note: A more detailed programme will be written for Year 2, building on the
experience of teachers who are currently involved in pilot work.

Key Stage 1 Years 3 and 4. 
Note: The current proposals contain material that is likely to be used in the
development of the more detailed Year 2 programme mentioned above. Some
aspects of proposals for Key Stages 1 and 2 will then be adjusted accordingly,
(for example, some topics from the World Around Us and Personal Development
within these proposals are likely to be moved into Year 2).

Key Stage 2 Years 5, 6 and 7.

1.2 DEFINITION OF THE FOUNDATION STAGE

The Foundation Stage encompasses those aspects of a child�s educational experience from 3�6 years of
age. Accordingly it encompasses:

� the pre-school which is not compulsory;

� Year 1; and 

� Year 2.

This document contains proposals for Year 1 children only, which draw upon good practice in early
years� provision both within Northern Ireland and from around the world. It draws particularly on the �Early
Years Enriched Curriculum Project� being piloted currently in 31 primary schools across the five Education
and Library Board areas. It is anticipated that this pilot project will be expanded significantly each year until
all schools have become involved.

Approaches to Year 2 of the Foundation Stage are now being piloted in six of the pilot schools and will be
extended to the other 25 schools next year. CCEA intends to draw upon the experience of these
teachers in drafting more detailed proposals for Year 2 of the Foundation Stage. Accordingly some
aspects of the attached Key Stage 1 proposals will be absorbed into Year 2 and, at the same time,
these proposals will be adjusted accordingly. 

The Council recommends strongly the need for a multi-agency approach to all aspects of early childhood
education, so that those involved can link easily with relevant support provided by the Department of Health
and Social Services and local community initiatives. The Council will pursue ways of improving these
linkages.
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1.3 RATIONALE FOR THE FOUNDATION STAGE 

Young children come to school from a variety of different backgrounds, having had a range of diverse
learning experiences at home and, for most, in some form of pre-school education. The aim of the
Foundation Stage is to provide children with an appropriate programme of learning to develop their
dispositions to learn and provide them with the skills and competences they will need to succeed in school
and in future life. Central to this is the development of each child�s confidence and self-esteem, which need
to be nurtured through positive and encouraging classroom relationships and an absence of any sense of
struggle or failure. The programme of learning should build on children�s natural curiosity and interests and
be stimulating and challenging, encouraging them to be active learners. 

1.4 OUTLINE OF CURRICULUM FRAMEWORK

1.5 PROVIDING FOR EQUALITY

Including:

� Statutory entitlement;
� Flexibility to adapt the curriculum;
� Providing for children with special educational needs.

1.6 WHOLE CURRICULUM AIM, OBJECTIVES AND SKILLS

1.7 AREAS OF LEARNING

Including:

� Creative, Expressive and Physical Development;
� Language and Literacy;
� Mathematics and Numeracy;
� Personal Development;
� The World Around Us.

1.5 PROVIDING FOR EQUALITY

Statutory Entitlement

It is proposed that all children should have access in Years 1 and 2 to the breadth of the five areas of
learning set out in the Foundation Stage.

The Northern Ireland Curriculum is the basis for planning a school curriculum that meets the diverse needs
of all children. Schools have a responsibility to provide a broad and balanced curriculum for every child.
This access statement outlines how teachers can modify the Northern Ireland Curriculum programmes of
study as necessary, to provide all children with relevant and challenging work. 

26 | Northern Ireland Curriculum

Detailed Proposals for the Foundation Stage Curriculum



Flexibility to Adapt the Curriculum

In planning to meet these diverse needs teachers need to:

� take account of social and cultural backgrounds, gender, special educational needs, ethnic groupings
and diverse linguistic backgrounds;

� identify and work to overcome potential barriers to learning and assessment in order to keep to a
minimum the need for aspects of the Northern Ireland Curriculum to be dis-applied for a child.

In many cases the action necessary to respond to an individual�s requirements for curriculum access will be
met through greater differentiation of tasks. 

Providing for Children with Special Educational Needs

Curriculum planning and assessment for children with special educational needs must take account of the
nature, extent and duration of the difficulty experienced by the child. In catering for individual needs,
teachers should work closely with representatives of other agencies who may be supporting the child.
Teachers should plan to:

� take account of gaps in children�s learning resulting from missed or interrupted schooling;

� identify aspects of programmes of study that may present specific difficulties and adapt these as
necessary;

� plan appropriate amounts of time to allow children to complete tasks satisfactorily;

� adapt tasks, or the environment in which they are presented, to provide modified or alternative
activities for the development of practical skills;

� present materials and activities that are appropriate to the age and maturity of the child, and, where
necessary, provide a range of materials and resources, including ICT and other technological tools,
that pupils can access through their senses � sight, touch, sound, taste or smell, for example,
modified print; symbol text and Braille; taped materials; non-visual or non-aural methods of
communication, including signs and symbols, translators, communicators and amanuenses and other
specialist aids and equipment.
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1.6 THE AIM, OBJECTIVES AND SKILLS OF THE WHOLE CURRICULUM

The table below is for reference, to help teachers reflect on the potential to contribute to the wider aim and
objectives of the Northern Ireland Curriculum. It will be used when constructing guidance materials.

Whole Curriculum Aim

The Northern Ireland Curriculum aims to empower children to develop their potential and to make informed
and responsible choices and decisions throughout their lives.

Whole Curriculum Objectives

The learning opportunities provided through the Northern Ireland Curriculum should help children to develop
as individuals; contributors to society; and contributors to the economy and environment.

Whole Curriculum Skills

The learning opportunities provided through the Northern Ireland Curriculum should help children to develop
social and learning skills as well as the range of investigation skills that are outlined as part of the
programme.

Through taking part in well planned play and practical activities, during the Foundation Stage children begin
to develop an awareness of Themselves; Others; and The Environment and a range of social and learning
skills.
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Learning Skills
Throughout the Foundation Stage emphasis should be 
placed on helping young children to develop dispositions to 
learn which involve children in:

� learning in a variety of ways;
� focusing attention and persevering with a task;
� asking questions;
� observing using all their senses;
� using their imagination;
� investigating ideas;
� solving simple problems and making decisions about 

their work;
� talking about what they are doing in their work and play;
� talking and performing individually and in groups;
� developing visual and aural memory.
Social Skills
Teachers should help children to develop:

� the ability to listen carefully to others;
� the ability to work co-operatively in a group, take turns 

and show care and consideration for others;
� safe and supportive relationships with adults and 

other children;
� the ability to manage their emotions and behaviour in a 

range of situations.

Themselves, Others and the Environment
Teachers should help children begin to develop:
Personal understanding
� confidence and self-esteem;
� an awareness of their own emotions;
� the ability to talk about how they feel.
Personal Health
� an understanding of healthy eating and the importance 

of exercise;
� an awareness of their own personal safety.
Moral Character
� an awareness of right and wrong; 
� an understanding of how their actions can affect others;
� a sense of fairness and respect for others.
Spiritual Awareness
� a sense of wonder about the world around them.

Teachers should help children begin to develop an awareness of:
Mutual Understanding
� the feelings and the emotions of others;
� different lifestyles of others.
The Environment
� the range of information available to us through all sorts

of media;
� the careful use of resources in the classroom, for example,

paint and paper;
� some environmental issues, for example, litter.



1.7 AREAS OF LEARNING

The five areas of learning are:

1 Creative, Expressive and Physical Development (including art and design, music and physical
development and movement);

2 Language and Literacy (including talking and listening, early reading and early writing);

3 Mathematics and Numeracy (focusing on the development of early mathematical concepts through
practical activities);

4 Personal Development (focusing on the development of social skills);

5 The World Around Us (including the development of skills and knowledge about the Environment).

1.8 FLEXIBILITY AND PROGRESSION

Teachers have considerable flexibility to interpret the programme to suit the needs, interests and abilities of
the children. The children need to be closely observed so that:

� teaching builds from where the children are; and

� children�s needs and interests lead the learning.

Children should also have opportunities to make choices and decisions about, and as a result of, their
learning.

1.9 APPROACH TO LEARNING AND TEACHING IN THE FOUNDATION STAGE

Children learn best when all areas of an integrated, carefully planned, curriculum are implemented
informally using methodologies that are interactive, practical and enjoyable. Children should have
opportunities to experience much of their learning through well planned and challenging play. Self initiated
play helps children to understand and learn about themselves and their surroundings.

�Play that is well planned and pleasurable helps children to think, to increase their understanding and to
improve their language competence. It allows children to be creative, to explore and investigate materials,
to experiment and to draw and test their conclusions . . . such experience is important in catching and
sustaining children�s interests and motivating their learning as individuals and in co-operation with others.�

Starting with Quality, The Rumbold Report HMSO, 1990

It is important that children:

� have secure relationships with peers and adults in a positively affirming environment which supports
their emotional development and which is sensitive to their growing self-esteem and self confidence;

� have opportunities to be actively involved in practical, challenging play-based learning in a stimulating
environment, which takes account of their developmental stage/needs (including Special Educational
Needs) and their own interests/experiences;
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� have opportunities to initiate play which capitalises on intrinsic motivation and natural curiosity;

� have choice and exercise autonomy and independence in their learning, and where they are
supported in taking risks in their efforts to succeed;

� are given equality of opportunity to learn in a variety of ways and in different social groupings;

� are actively involved in planning, reviewing and reflecting on their work;

� are supported by trained, enthusiastic and committed early years professionals who work in
partnership with parents and carers and where appropriate, professionals in other fields, to ensure
that all achieve their full potential. 

Intrinsic to this is a recognition of the importance of process-based learning, as opposed to product based,
outcome-driven learning, with observation-based assessment, carried out in an unobtrusive way, as an
ongoing and integral part of the learning and teaching process.

1.10 ON-GOING INTEGRATED ASSESSMENT AS AN INTEGRAL PART OF THE LEARNING AND
TEACHING PROCESS

Assessment should be a normal part of learning and teaching in all areas of the curriculum and should be
undertaken through observation of and interaction with the children, focusing on positive aspects of
children�s development. Children should be informed about what is being assessed and what it means for
them.
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FOUNDATION STAGE

CREATIVE, EXPRESSIVE AND 
PHYSICAL DEVELOPMENT



BLANK PAGE



2 AREAS OF THE FOUNDATION STAGE

2.1 CREATIVE, EXPRESSIVE AND PHYSICAL DEVELOPMENT

Introduction

Children�s creative, expressive and physical development is closely linked with all aspects of their learning.
Children should be given opportunities to explore and share their thoughts, ideas and feelings through a
variety of art and design, music, movement, dance, and imaginative and role play activities. Through taking
part in a range of well planned activities, children�s fine motor skills will develop, they will gain confidence in
what they can do and this will help build their self-esteem.

Approach

In the early years children�s natural curiosity and vivid imagination should be encouraged and valued. 
In Year 1, much activity will be exploratory play in which children, individually, in pairs, or in a group,
respond to suggestions from the teacher or to a range of stimuli, for example, music, sights, shapes,
textures, space or apparatus. 

Over time, the play will become more structured and lead to the development of skills. Children should be
encouraged to observe, listen and talk about their experiences using appropriate language and to
appreciate their own work and other ways of working.

In developing children�s aesthetic and physical skills, the emphasis should be on the process, the children�s
enjoyment and the learning that is taking place, rather than on the finished product.

Art and Design

Art and design is a natural means of communication and learning for young children. It helps to develop
children�s visual, spatial and tactile awareness and manipulative skills. Through the freedom of play,
children explore and extend their imagination and experience of the world through the elements of colour,
line, tone, shape, form, texture and pattern. Through the handling of objects and materials, children begin to
understand their properties.

Young children are likely to find satisfaction in the manipulation of the material alone rather than producing
an outcome. Emphasis should, therefore, focus on the enjoyment of the task and the self-expression and
learning that takes place during the experience, rather than on the finished products. Time needs to be
available for children to explore, develop and explain their ideas. Over time, a progressive introduction to
the handling of art and design tools, materials and processes will enable children to express their ideas
more fully. 

A very important element of the process is about making choices and talking about their own and others
work, including the work of real artists, designers and craft-workers. They should be encouraged to value
their own work, as well as the work of others, and begin to understand that everyone�s work is unique.

Contexts for Learning

Children should have opportunities to be imaginative and creative through play, working individually, in
groups and as a whole class. Planned activities should be relevant to children�s interests and experiences
and, where possible, should make connections to other curricular areas. 
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In participating in art and design activities children might explore:

Living things, for example, myself, my family, people in the recent past, places relevant to me, animals,
plants;

Environments, for example, houses and homes, places animals live such as the sea, forests or
underground, man-made environments such as shops, castles, bridges or cranes;

Artefacts and objects, for example, everyday functional objects such as chairs, telephones, cups;
historical artefacts such as costumes, record players; transport � vehicles such as cars, aeroplanes,
bicycles, boats; examples of art and design such as, sculptures, paintings, jewellery, books � illustrations,
prints;

Memory and Imagination, for example, stimulated by, stories, fantasy, invention, drama.

Working from direct sensory experience in a range of contexts, children should have opportunities to:

� observe and respond to the world around them;

� talk about things they see, handle and create;

� look at and enjoy work made by others;

� explore and use a wide range of materials and processes, to include:

Drawing and painting:

� experimenting and using a wide range of media, materials and process, for example, markers,
colouring pencils, chalks on a range of surfaces � textured, 2-D, 3-D, different shaped and on
different levels � at an easel, on a desk, on the floor;

Printmaking:

� experimenting with printmaking as a process, for example, by making prints on a variety of surfaces
using textured objects to make random and repeated patterns;

Textiles:

� using different fabrics and threads, for example, sorting textiles, talking about their uses, using
different media on fabrics to decorate them;

Malleable materials:

� enjoying and experimenting with materials such as dough, plasticine and clay, for example, exploring
qualities of the material � squeezing, flattening, pinching or making and decorating models;

Three dimensional structures:

� experimenting with commercially produced construction materials and scrap materials, for example,
exploring and talking about the possible uses of a range of materials, exploring different ways of
joining materials when constructing.
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Progress in Learning

Through participating in a wide range of art and design experiences, most children should:

� enjoy creating their own pictures and models;

� use their senses to explore real things, developing their capacity for focusing attention to detail;

� use their memory and imagination as a source for their work;

� use reference and resource materials as appropriate to the topic or activity;

� value their own and other children�s work;

� enjoy looking at, exploring and talking with growing confidence about works of art, craft and design;

� be able to talk about the processes involved in creating their work;

� explore and discover qualities of various materials in order to make choices;

� begin to develop a range of skills using materials, tools and techniques (drawing, painting,
printmaking, textiles, malleable materials and three dimensional construction).
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Music

Music has the power to evoke a natural response and all children are intuitively musical. Musical activity
provides children with the opportunity to explore feelings and express themselves in ways that support or go
beyond verbal communication. Music provides a context for developing imagination, self-confidence and
self-esteem through the key activities of making and responding to music. Music helps children to learn to
listen, to distinguish sounds, to respond to rhythm and pulse. These are extremely important elements in
children�s overall development. 

Children should have opportunities to enjoy music in all its forms. They should be involved in listening,
singing, moving rhythmically and expressively to music, and making their own music by clapping and
tapping, using everyday objects and simple percussion instruments. Their contributions to music-making
should be valued.

Contexts for Learning

Children should have opportunities to be involved in musical activities during play, as individuals, in groups
and as a whole class. Planned activities should be relevant to the children�s interests and experiences and
may relate to other curricular areas, for example, listening and responding to music during Physical
Development and Movement. 
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Listening and Moving

Children should have opportunities to:

� listen to a variety of music,
responding to the beat, for example,
by humming, clapping, marching,
skipping, using appropriate gestures
or actions;

� listen to and respond imaginatively
to short pieces of music, for
example, by clapping, jumping,
skipping, marching and moving
expressively.

Listening and Exploring

Children should have opportunities to:

� explore vocal sounds, for example,
by speaking, whispering, squealing;

� explore methods of making sounds,
for example, by tapping, scraping,
shaking, using a wide variety of
everyday objects and simple
classroom percussion instruments,
tuned and untuned;

� use the music corner to explore
and create sounds, for example,
during play;

� use sounds to add atmosphere to
parts of a story;

� talk about sounds they hear in the
environment and imitate some of
these sounds, for example,
coughing, breathing, bird song.

Listening and Singing

Children should have opportunities to:

� listen to, join in and remember a
range of rhymes, simple songs and
singing games;

� take part in singing activities as a
class, group or individual;

� sing in a range of formal and
informal situations throughout the
day.



Progress in Learning

Through participating in a wide range of music activities, most children should:

� enjoy singing songs and learning rhymes;

� enjoy listening to and responding to music;

� begin to sing in tune;

� feel and perform a steady beat;

� be aware of loud/quiet sounds, high/low sounds, long/short sounds, fast/slow music;

� remember and repeat sound patterns;

� be able to move expressively to music;

� be able to make music by, for example, singing, tapping, clapping or using simple percussion 
instruments;

� use sounds to express their feelings, for example, happy, sad, excited, angry, nervous;

� watch and respond to start/stop signals;

� value their own and others� contributions in the team aspect of music making and performing.
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Physical Development and Movement

Children enjoy indoor and outdoor play. Here they should experience a sense of fun and success. Physical
play, such as running, jumping, climbing, skipping, hopping, balancing, throwing and catching helps children
to develop balance and co-ordination as well as an appreciation of distance and speed. During physical
play children can be encouraged to observe things from different perspectives, for example, as they hang
upside down, look at things from the top of a slide or from under a bench.

Physical development is about improving skills of co-ordination, locomotion, control and balance, and
manipulation. In addition, physical development helps children to gain confidence and self-esteem and
enables them to feel the benefits of being healthy and active. Through taking part in physical activities,
children should begin to develop an understanding of safe practices, the relationship between physical
activity and good health in everyday life and the importance of changing for physical activities. They should
develop social skills such as turn-taking, sharing, co-operating and negotiating, and values such as trust,
fairness and respect for others.

Through movement, children learn to refine and improve their physical skills, develop their co-ordination,
balance, and body and spatial awareness. Movement is linked to emotional development, for example, as
children express their feelings by skipping for joy or stamping to show anger. Outdoor play has an important
role in the emotional development of children where they are free to run, shout and play exuberantly. Here
they can express a wide range of emotions and begin to experience the satisfaction of solving physical and
social problems.

In order to develop fine motor skills, children should have opportunities to use a range of tools, for example,
scissors, pencils, crayons, paint brushes and pens. They should work with construction materials, jigsaws,
beads, pegs and peg-boards and other small apparatus, pouring, building, threading, screwing and
unscrewing, where appropriate. They should work with malleable materials by poking, squeezing, patting,
rolling, pinching and twisting them. 

Children should be encouraged to take care of themselves and their environment by, for example, brushing
up sand, tidying away toys and taking off and putting on their jumpers, coats and shoes.

Contexts for Learning

Children should have opportunities to take part in regular physical activities, both indoors and outdoors.
Planned activities should provide opportunities for children to work individually, in pairs and in small groups.
Children should be encouraged to be creative and imaginative during play and other planned physical
activities. The activities that children engage in during Year 1 should lay the foundation for skills in
gymnastics, dance, games and athletics.

Physical Activities

In order to develop physical skills, children should have opportunities to:

� listen to and follow simple instructions/rules;

� experiment with different ways of moving and exploring personal and general space;
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� develop body awareness through varying body movements in relation to shape, levels, pathways
(straight/curved), directions, speed;

� take part in a range of activities to develop movement skills of running, starting and stopping,
hopping, dodging, chasing, jumping and landing, skipping, rolling, climbing, swinging, turning,
stretching and curling, and transferring weight;

� use a range of small equipment to develop skills of rolling, pushing, patting, throwing, catching,
aiming, hitting, kicking and passing;

� play/invent/modify simple games working in pairs or small groups;

� listen to and respond by moving creatively to a range of stimuli, for example, voice, music,
percussion, action songs, nursery rhymes, stories, poems, pictures;

� create and remember two or three movement sequences;

� practise and improve movement sequences which have a clear beginning, middle and end;

� help to transport and store equipment safely;

� talk about what they are doing using a range of movement vocabulary.

Progress in Learning

Through participating in a wide range of physical development and movement activities, most children
should:

� enjoy taking part in physical activity;

� move with control and co-ordination, for example, in running, jumping, climbing;

� move with confidence, imagination and safety;

� show an awareness of personal and general space;

� stop and start on a given signal;

� travel showing changes of speed, direction and level;

� use a range of small and large equipment appropriately;

� handle small tools, objects, construction and malleable materials safely and with increasing control;

� travel round, under, over and through balancing and climbing equipment in a controlled way;

� sequence movements imaginatively.
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FOUNDATION STAGE

LANGUAGE AND LITERACY
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2.2 LANGUAGE AND LITERACY

Introduction

Language and literacy should be considered in a holistic way, taking account of the integral nature
of the areas of Talking and Listening, Early Reading and Early Writing which extend across all areas
of the curriculum. While these areas have been set out under separate headings, the activities and
processes identified within them inter-relate and interact and should, therefore, be developed in a
holistic way.

Talking and Listening

Language development is crucial to living and learning and is concerned with more than the growth of
vocabulary. Language is used to communicate with people, to share and release feelings, to give and
obtain information and to understand ideas and develop thoughts. 

Children bring with them to school their own experiences of using language in the home, pre-school setting
and local community. Their own language skills should be valued and used as a starting point for further
development so that they can be helped to communicate confidently with adults and other children,
expressing their own needs, thoughts and feelings. Children should become aware of and use other forms
of communication including body language, facial expression, gesture and drama.

Children�s listening and communication skills are fostered as they talk with adults and as they play and work
with other children. By using carefully chosen comments and open questions, by listening to children�s talk,
adults can assist children in their thinking and help to build their confidence in the use of language. As
children take part in sound awareness activities, they become familiar with the sound patterns that make up
spoken words.

Contexts for Learning

Children should have opportunities, arising from classroom and other first-hand experiences, to develop
their talking and listening in a range of contexts and for a variety of purposes, for example, to describe their
needs and experiences, to ask questions, to take part in conversations, to talk about stories, poems or
rhymes, to explain and to make predictions. They should be encouraged to talk to peers and adults during
play and as they carry out activities in every curricular area. They should be given opportunities to express
their thoughts and feelings and present ideas and information to others in a group or to the whole class.
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The following strands of talking and listening should be developed in a holistic way.

Listening and Responding Listening and Remembering Developing an awareness of Communicating
sounds

Children should have 
opportunities to listen and 
respond to:

� a wide range of 
stories, songs, poems,
including audio tapes 
and writing of other 
children;

� instructions and 
information;

� music;

� the views and ideas 
of others and reflect 
on what has been 
said;

� a variety of sounds in 
order to:

� be able to identify 
familiar sounds in 
the environment;

� discriminate 
between sounds, 
for example, 
loud/soft, 
high/low, 
same/different,
rhyme/do not 
rhyme.
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Children should have
opportunities to:

� learn rhymes, number
rhymes, finger rhymes,
jingles, phrases in stories;

� repeat sound sequences,
for example, short clapping
or musical phrases;

� recall a sequence of
instructions;

� play oral memory games;

� retell stories.

Children should have
opportunities to:

� develop an awareness of
rhyming words, for
example, through �odd one
out� games, nonsense
rhymes and sorting
(pictures of) objects with
names that rhyme;

� become aware of the
rhythm of words, for
example, by clapping the
names of people, objects,
days of the week, by
sorting the names of
objects into 1, 2, 3 syllable
words;

� recognise words which are
broken down by an adult
into syllables sounds, for
example, but-ter-fly;

� begin to break down 2/3
syllable words, for example,
kang-a-roo, spi-der using
picture clues to indicate the
number of syllables;

� begin to develop an
awareness of:

� sounds at the beginning
and end of words;

� sounds within words, for 
example, �In which word 
can you hear the �oo�
sound of the wind, wood 
or weed?�

� short vowel sounds, for 
example, using simple 
rhyming words.

Children should
understand/use a range of
vocabulary and language
structures for a range of
purposes and in a range of
contexts. They should have
opportunities to:
� talk about pictures, parts

of stories, rhymes, poems 
with adults/peers for a 
range of purposes;

� talk about their work, play
and things they have
made;

� re-tell a story, for
example, by sequencing
3/4 pictures that tell a
story, talking 
about each picture and 
then retelling the story;

� recall events, describe
experiences/objects/
feelings, for example,
using structured
frameworks;

� initiate and join in
conversations, taking
turns with adults/another
child/children, for
example, during play;

� take part/contribute to 
group oral language
activities, for example, 
circle time;

� ask/frame questions for a
range of purposes, for
example, to find 
information, ask 
permission, find out �why�
with adults modelling
questions for children 
where appropriate;

� explain what they have 
done and give reasons for
their choices, actions or
needs;

� express their ideas,
thoughts and feelings
through drama, for
example, using body
language, facial
expression, movement,
mime, puppets, role play.



Progress in Learning

Through taking part in talking and listening activities, most children should:

� be able to listen attentively to a range of stimuli;

� be able to listen to and carry out instructions;

� be able to listen to others and respond by asking and answering questions in pair/group situations;

� recognise some words that rhyme;

� be aware of many of the sounds that make up our language;

� understand that words are made up of syllables;

� know a wide range of rhymes and jingles, including counting rhymes;

� be able to re-tell stories in sequence and with reasonable detail;

� be able to talk with confidence and reasonable clarity for a range of purposes and in various
contexts, using a growing vocabulary and variety of sentence structures, for example, when
expressing thoughts and feelings or presenting ideas and information;

� be able to express some thoughts, ideas and feelings through drama.
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Early Reading

Children should be encouraged to develop a love of books and the disposition to read by listening to a
range of interesting and exciting stories and rhymes, by re-telling familiar stories, by sharing a wide range of
books with adults and other children, by browsing in the book corner and by using books to find information.
As well as realising that print has meaning and that reading can make sense of print, children should also
be encouraged to develop a curiosity about words, how they sound, the patterns within words and how they
are composed. Through sharing and using books, children should become familiar with the names of some
letters and their shape and sound. As stories are read to them by adults and older children, children should
see these people as role models.

Contexts for Learning

Reading activities should be informal and enjoyable, with children learning in an environment where print is
all around them, for example, in captions, labels and instructions. Children should have access to a wide
range of reading materials throughout the day, for example, menus, catalogues, fiction, non-fiction, comics,
magazines, personalised books, class books, and books related to areas of play. They should take part in
shared reading activities in pairs, and in large and small groups.

Looking and Remembering Sharing and Using Books

Children should have opportunities to:

� take part in visual discrimination activities to 
distinguish things that are the same/different, 
for example, odd one out/matching pairs;

� develop their visual memory by:

� recalling detail from a picture;
� identifying missing objects/pictures, for example, 

Kim's Game, pairs game (pelmanism);
� using the memory of a picture to complete a 

jig-saw.
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Children should have opportunities to:

� enjoy a range of stories read to them by adults/other children;

� share books with adults, for example, using big books, in large
and small groups;

� share a wide range of books with parents/carers;

� share books with older children/peers;

� use books to find out about things that interest them;

� make their own books;

� enjoy interactive books on CD-ROM;

� explore features in written language, for example, the
beginning/end of words, spaces between words, direct
speech, full stops, capital letters, question marks;

� talk about ways that unknown words can be read, for example,
using picture clues, contextual clues, sound clues during
shared reading.



Progress in Learning

Through sharing and enjoying books most children should:

� enjoy looking at books and show a desire to learn to read;

� be able to make choices for themselves by browsing in the book corner;

� be aware of print in the environment;

� know how to handle and care for books correctly, for example, front to back;

� be able to follow stories from pictures;

� know that print is read from left to right and top to bottom;

� understand that print has meaning and that the meaning does not change;

� be able to use some language associated with books, for example, cover, spine, author, illustrator;

� be aware of different types of books, for example, story books, information books;

� understand the concept of a word, a letter and a sentence;

� understand that each spoken word can be recorded separately;

� be aware of the �beginning� and �end� of a word, the importance of spaces between words and that
words are made up of letters;

� be aware of features in written language, for example, direct speech in speech bubbles, full stops,
capital letters, question marks, exclamation marks;

� recognise some words in context;

� recognise significant words and phrases used in the classroom.
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Early Writing

In order to help children experience and understand the purposes of writing, they should have opportunities
to talk about why people write and be given opportunities to experiment with their own written
communication (emergent writing) for their own purposes using a range of writing materials such as pens,
pencils, crayons and paint. They should have opportunities to �read� their own experimental writing and have
this writing valued. As the teacher writes in a range of situations, children should see her as a role model.

If children are at the appropriate stage of development, and have chosen to use adult writing as a model,
help should be given to those children in the formation of letters.

Contexts for Learning

Children should have access to writing materials throughout the school day and be encouraged to �write�
during play and every curricular area. They should have opportunities to dictate to a scribe.

Children should have opportunities to:

� develop manipulative skills in order to be able to handle writing materials, for example, finger
exercises, action rhymes, threading beads, drawing and painting pictures with increasing detail, 
doing puzzles, using lentils, sequins to decorate, using scissors;

� talk about why people need to or choose to write;

� see the teacher as a �writer�, for example, recording observations, writing in class books;

� see themselves as �writers� as they experiment with �writing� in a range of informal contexts, for
example, in play;

� �read/interpret� their early writing;

� have access to a stimulating writing area with a variety of tools and media;

� use ICT to �write� and draw, for example, using the �Classroom 2000 Schoolbox�;

� communicate with adults/other children by �writing� messages, for example, during play;

� dictate to a scribe and use adult writing as a model, if they wish.

Progress in Learning

Through experimenting with their own written communication, most children should:

� understand that writing is a means of communication;

� understand the link between the written and spoken word;

� enjoy experimenting with writing by making marks on paper to share ideas;

� see themselves as writers;

� begin to write in a conventional way with increasing independence.
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2.3 MATHEMATICS AND NUMERACY

Children will acquire early mathematical concepts through activities that involve sorting, matching,
comparing, classifying, and making patterns and sequences in a variety of contexts. These activities should
involve children in playing, exploring and investigating, doing and observing, talking and listening, asking
and answering questions. 

As the development of mathematical language is of fundamental importance, talking about work has a high
priority in the early years. If children wish to record their work, they should be encouraged to develop their
own methods, for example, by drawing pictures or making models. Through engaging in a wide variety of
activities, children should understand mathematical language and then begin to use the language to talk
about their work. Children should begin to develop their skills in mental mathematics during counting
activities, by playing games and through daily classroom routines. They should begin to estimate and make
simple predictions in all areas of mathematics.

Children should have opportunities to explore and use a wide variety of materials including natural, man-
made and scrap materials, and one/two/three property materials. They should gain confidence in the use of
these materials and begin to appreciate the special characteristics of them.

Contexts for Learning

Children should have opportunities to develop their understanding of mathematics through guided
mathematical activities as well as activities in other areas of the curriculum, the everyday routines and
experiences of the classroom, the home and the world around them. They should develop much of their
early mathematical skills during play, which would involve them in activities such as imaginative play, the
exploration of natural materials, creative experiences and construction play. They should have opportunities
to identify and use numbers in counting games, songs, rhymes and stories.
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Children should have opportunities to:

Sorting Number

SORTING

� sort random collections 
of natural, scrap and 
commercial materials 
in a range of ways and 
talk about the sorting, 
for example, cutlery, 
collections of autumn
fruits, sorting boxes;

� sort for one criterion 
using one-property 
materials and talk 
about the sorting;

� sort for one criterion 
using two-property 
materials. Re-sort for 
the second criterion and 
explain their work;

� sort for one criterion 
using three/four-property
materials. Re-sort for 
another criterion and 
explain their work;

VISUAL REPRESENTATION

� make sets to represent 
data, for example, the
number of children who 
are 5, the weather each 
day in week.
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COUNTING & NUMBER RECOGNITION

� count during number rhymes, jingles and stories;

� count forwards from 1 and from different starting points using numbers appropriate to the
children;

� count backwards from 5/10 and from other starting points using numbers appropriate to the
children;

� recognise numerals, initially up to 5/10;

UNDERSTANDING NUMBER

Cardinal number

� count objects in the course of the day, for example, number of buns, cups, pencils;

� develop an understanding of one-to-one correspondence, for example, by touch counting,
and know that the size of a set is given by the last number in the count;

� appreciate the use of numbers in everyday life, for example, telephone numbers, house
numbers, numbers in class labels;

� make a variety of sets for a given number, initially within 5;

� match numerals to sets;

� understand in counting activities that zero means �none�;

� understand the conservation of number.

Ordinal number

� develop an understanding of ordinal numbers, for example, first, second, third, last, through
practical activities;

� understand the number that comes before, after, between, for example, before 5, after 3,
between 4 and 6;

� sequence the numbers to 10.

UNDERSTANDING MONEY

� use money in the context of play, for example, when shopping;

� talk about things that they want to spend money on;

� understand that we have to pay for what we buy;

� understand how to keep money safe, either by giving it to a responsible adult or by locking it
away;

� become familiar with the coins that we use;

� talk about ways we can pay for goods, for example, cash, cheque, credit/debit cards.



Patterns and  Relationships Measures Shape and Space

PATTERNS

� look for and talk about patterns in 
the environment, for example, tiles, 
windows, wall paper, art prints, 
clothes, brick walls;

� copy a simple pattern, for example, 
green cube, blue cube, red cube . . . ;

� continue a simple pattern;

� devise patterns, for example, when 
making a necklace for teddy, when 
printing on paper or fabric;

� explore pattern in number, for example, 
setting out a number of objects in twos;

RELATIONSHIPS

� match objects in real contexts, 
for example, cup to saucer, 
knife to fork, those relating to each 
bear in �The Three Bears�;

� compare sets by:

� matching objects;

� counting objects;

� understanding the terms more than, 
less than, and the same;

� partition sets of up to 10 objects 
into sub-sets and talk about the 
outcomes.
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� compare two objects for size/length/
�weight�/capacity;

� understand and begin to use the
language of comparison, for
example, longer/shorter, the same
as, holds more/less, empty, full;

� order three objects for size/length/
capacity/�weight� from the largest to
the smallest and smallest to the
largest and talk about the ordering
using language, for example,
heaviest/lightest, holds most/least;

� begin to understand the concept of
area as the idea of �covering� a
surface, for example, a table in the
house corner, using language, such
as big enough, covers, too
large/small;

� sequence two or three events, for
example, those associated with
school routines;

� talk about significant times on the
clock, for example, lunch time,
home time;

� begin to understand the passing of
time, for example, by timing
activities using large sand timers;

� begin to understand and use
language associated with a day, for
example, morning, afternoon,
evening, yesterday, today, tomorrow;

� talk about the days of the week and
the seasons of the year,
understanding the sequence of
days/seasons.

SHAPE

� talk about shapes in the
environment, for example, shapes
of leaves, containers, windows;

� sort/build with a range of 3-D
shapes;

� make patterns and pictures with 
2-D shapes;

� talk about the properties of shapes,
for example, those that roll/do not
roll, those with straight
sides/curved sides/both, those that
fit together, the numbers of �sides�
and �corners�;

� make 3-D shapes using, for
example, scrap materials, dough,
own bodies;

SPACE

� develop an awareness of body
space through different types of
movement, for example, curling
and stretching, falling
forwards/backwards, turning over;

� develop an awareness of
movement through space during
indoor and outdoor play activities;

� explore movement using
programmable devices, for
example, Pixie, Roamer;

� understand and use a range of
positional words, for example, in
front of, across, below, between,
through;

� follow/give directions from/to a
partner for simple movements, for
example, 2 steps forward, 1 step
backwards. 



Progress in Learning

Through taking part in practical activities and talking about their work, most children should:

� enjoy taking part in mathematical activities;

� understand the concept of a set and be able to sort for one criterion;

� compare sets initially by matching and later by counting;

� demonstrate 1-to-1 correspondence and understand when to count to find out �how many�;

� count forwards and backwards from different starting points;

� begin to understand the relative size of numbers;

� begin to understand the conservation of number;

� recognise coins;

� use appropriate language to describe their work;

� be able to compare and order objects for size/length/capacity/�weight�, talking about similarities and 
differences;

� be able to talk about some properties of everyday objects and shapes;

� show an interest in solving practical problems.
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2.4 PERSONAL DEVELOPMENT

Children entering primary school will come from a variety of settings and will have experienced a variety of
relationships with others. Most children will have had the opportunity to play and mix with other children of
the same age in a pre-school playgroup or nursery while some may have had little social contact other than
in the family with siblings.

It is important that during the early years children continue to develop their self-esteem and confidence.
They should learn to work co-operatively in the classroom and beyond. They should be given opportunities
to talk about their feelings and emotions and begin to understand how their actions can affect the feelings of
others. When implementing the personal development programme schools should give priority to the needs
of the child and provide a variety of activity-based learning experiences to support these needs.

The Key Stage 1 Personal Development programme has been developed in two strands:

� Personal Understanding, Health and Safety

� the theme of My Feelings and Emotions and Feeling Good About Myself;

� the themes of Health, Growth and Change, Personal Safety and Safety In the Environment.

� Living in the Local and Wider Community

� the themes My Family and Friends, My School and My Community.

The programme for the early years reflects these strands and should be implemented at a level appropriate
for children entering school. It will form the foundation for the primary programme.

Contexts for Learning

A variety of learning opportunities should be provided during play and in planned activities/topics in all
curricular areas. Topics for discussion will need to be provided so that all children have the opportunity to
participate. Much of the discussion may take place within circle time or after a story, game, video or other
stimulus has been provided. Role Play and drama activities should be developed to allow children to act out
and simulate situations and so learn how they might respond to similar circumstances in real life. 
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Children should have opportunities, for example, during play, circle time, drama, role play activities and
stories to:
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PERSONAL UNDERSTANDING
develop an understanding of themselves, their
feelings and their personal attributes by exploring:
� who they are, for example, their physical attributes;
� what they can do, for example, their personal skills,

such as dressing themselves, using a knife and fork,
their physical skills such as running, jumping,
skipping, cutting, threading;

� their favourite things, for example, their favourite
stories, TV programmes, foods, activities in school,
their likes and dislikes;

� what makes them special, for example, their own
characteristics, what makes them different from their
brothers/sisters/friends;

� how they feel, for example, when they are happy,
sad, angry, afraid, lonely;

� how they express feelings, for example, words, facial
expressions, behaviour;

� what to do if they feel sad, lonely, afraid or angry
about something ;

� when it is important to tell others about their feelings,
for example, mum, dad, friends, the teacher;

develop an understanding of the feelings and
emotions of others, and how their actions affect
others by talking about:
� who their friends are, for example, at home and at

school;
� what they do together, for example, the sort of

activities which they like to do with friends at home
and in school, the games they play;

� what makes their friends feel happy or sad, for
example, when they do not share with others;

� how they can recognise how other people feel when
they are happy, sad, angry, lonely, for example, facial
expressions, behaviour, words;

� how to treat others, for example, being kind and
thoughtful; helping others to join in; helping each
other during classroom activities and daily routines,
playing together and learning to take the lead;

� how to respond appropriately in conflict situations;
� why it is necessary to have rules in the classroom

and the school, for example, to ensure that everyone
is treated equally and fairly.

LEARNING
� develop the brain�s ability to focus attention, concentrate

and remember through regular activities which
progressively enhance visual and aural memory, for
example, remembering sound and visual sequences which
become progressively greater in number and complexity
through time; enhancing vocabulary and memory developing
more and more detailed oral descriptions for example of
objects, pictures, stories, sounds;

� develop a positive attitude to learning, for example, by not
being afraid to �have a go�, by persevering with a task and
taking pride in its completion, by trying different ways to solve
a problem.

HEALTH
understand the importance of:
� keeping healthy, for example, the importance of hygiene

routines, ie handwashing before meals, and after going to the
toilet, teeth cleaning and changing for PE;

� eating healthy foods, for example, by talking about which
foods are healthy for snacks and different meals;

� physical activity and rest, for example, by talking about the
importance of playing outside, the need for rest and for
appropriate amounts of sleep.

SAFETY
understand that:
� medicines can be harmful, for example, talk about what

medicines are used for, the importance of not taking
medicines belonging to others;

become aware of potential dangers and acquire skills
necessary to keep safe in familiar and unfamiliar
environments:
� personal safety, for example, know their own name and where

they live, rules for keeping safe in school and the wider
environment, when to seek help from a safe adult or older
child, what steps to take if they are lost, what to do in an
emergency, not taking lifts from people unless they have been
told to do so by a trusted adult;

� safety in the environment, for example, know places that are
dangerous and why, dangerous features in the home and
wider environment such as, fires, electric sockets, roads, farm
machinery.

LIVING IN THE LOCAL AND WIDER COMMUNITY
explore and discuss:
� their own families, for example, their immediate and extended

family, special people in their lives, roles within the family,
what the family to do make them feel happy, sad, angry;

� what families do together, for example, family mealtimes,
shopping activities, what members of the family do for each
other; 

� special occasions, for example, outings to the park, cinema,
swimming pool; holidays or visits; celebrations, such as
birthdays, weddings; 

� similarities and differences in families, for example, gender,
race, disability, ethnic/cultural background, understanding that
everyone is of equal worth and that it is acceptable to be
different.



Progress in Learning

Through participating in activities related to Personal Understanding, Health and Safety, and Living in the
Local and Wider Community most children should:

� show self-confidence both in familiar situations and when presented with new challenges;

� be able to form good relationships with adults and other children;

� show a positive attitude to learning;

� be able to work and play as a member of a group;

� show respect for others;

� show some self-control and recognise the need for rules;

� adopt healthy and hygienic habits;

� understand how to keep safe;

� show independence and know when to seek help;

� be able to concentrate on a range of activities, self-chosen or guided by an adult;

� express his/her own emotions appropriately;

� be able to talk about his/her own feelings and emotions;

� be able to make choices and decisions.
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2.5 THE WORLD AROUND US

Children are interested and curious about what is happening in the world around them. They use their
senses to explore their environment, to investigate in a range of ways and so make sense of their world, for
example, by looking at colours, patterns, shapes and what is happening around them; by listening,
touching, tasting and smelling; by frequently asking questions; by counting, matching, comparing, sorting,
classifying, predicting and trying to solve problems; by designing and making; by drawing pictures or
making models.

During purposeful activities throughout the school day, children should have opportunities to develop and
use the skills of Observing, Communicating, Investigating, Critical and Creative Thinking/Decision-
making, so gaining a knowledge and understanding of the world about them. While most activities will help
develop a range of skills, some may focus on developing a specific skill.

Contexts for learning

Skills and concepts should be developed during play and other planned activities/topics which should be
relevant to the children�s interests and experiences. During these activities, children should be given first
hand experiences of, for example, handling objects, exploring the properties of materials, making choices
and decisions and using ICT resources, such as CD-ROMs, Roamer, talking word processors, drawing
packages, adventure programs. Teachers may continue to draw on the content in their existing schemes of
work or follow the interests of the children. For example, activities/topics may include listening to stories
about people and places today and long ago, homes, jobs, weather and seasons, celebrations, transport. 

Observing Communicating

Children should have opportunities to:

� develop their powers of observation using 
their senses in a range of purposeful activities 
throughout the school day, for example,

� to find out about properties of materials, 
how things work or behave;

� to identify similarities and differences;

� to be able to ask questions;

� to recognise that some things change 
over time;

� to recognise some features in their 
local environment;

� to learn from stories about people and 
places.
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Children should have opportunities to:

� talk with adults and other children, for example, about their
play, what they have seen/done, what they are presently doing,
their ideas, what they think will happen, past events or visits;

� listen and respond, for example, to stories, to the ideas/views
of, and experiences of others;

� ask questions, for example, to satisfy their curiosity, to find out
information or to help solve a problem;

� look at books in order to find information of interest, for
example, about sand, cooking, animals;

� answer questions from the teacher and other children, for
example, about their work, play or ideas;

� explain what they have done and give reasons for their
choices/actions/needs;

� use role play, for example, to communicate their understanding
of events such as a birthday, jobs done by people in the
community;

� record what they have seen/made/found out, for example,
using drawings, painting and models;

� record with help from the teacher using, for example, using
photographs, digital photography and video.



Investigating Critical and Creative Thinking/Decision-making

Children should have opportunities to:
SORTING AND CLASSIFYING
� talk about possible similarities/differences, 

for example,
� in houses today and long ago;
� in houses in different countries;
� in materials;
� in animals/plants;

� identify similarities/differences in objects and 
materials, for example, 
� old/new irons;
� wet/dry sand;
� buses/bicycles/planes/cars;
� different shaped blocks;

� sort materials/objects according to their uses, 
for example, 
� animals that live in the water/on land/ 

can fly/can run;
� materials that are soft /hard/ rough/

smooth/strong;
� clothes for different purposes/occasions;

EXPLORING
� explore, for example, 

� how materials behave, have different 
properties and can be used for different 
purposes;

� their immediate environment;

PREDICTING
� predict, for example,

� what will happen if ice is put on the 
windowsill, water is added to dry sand, 
cardboard is put into water;

� which hole in the bottle water comes 
out first/last/sprays furthest;

� the weather later in the day;

EXPERIMENTING
� experiment to find out, for example,

� how to join materials in different ways;
� what happens to some materials when they 

are put in hot/cold places;
� the uses of technology;
� how to classify objects such as those that

float/sink;

COMPARING
� compare, for example,

� jobs people do;
� different lifestyles;
� foods eaten in different meals;
� properties of materials;
� old/new objects.
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Children should have opportunities to:

� decide what to make/build and how to carry out the task, for
example:
� which materials to use;
� who to work with;
� the best place to work;
� how to join the materials;
� to implement their plans;
� to review what they are doing and perhaps try a different 

way;

� decide how to solve a problem posed by an adult or one which
arises in the course of the day, for example,
� how to make a wall for Humpty Dumpty;
� how to make sand appropriate for modelling;
� how to make water flow faster/slower;
� to solve the problem;
� to review what they have done;

� talk about problems experienced by others in their
community/wider world/the past, for example,
� how people kept warm/clean, cooked their food in the past;
� how the postman would deliver a heavy parcel;
� the problems faced by people after a natural disaster;

� talk about environmental problems, for example,
� how we can dispose of rubbish;
� how we can recycle some materials;
� how to care for parks, forests, beaches;

� value/appreciate how others solved problems, for example,
� listen to how other children tackled problems including the

decisions they made and the reasons for these decisions.



Progress in Learning

In developing their knowledge and understanding of the world about them, most children should:

� be curious about the things in their environment;

� identify similarities and differences, for example, between old and modern appliances/clothes,
weather in hot and cold countries, animals;

� understand that some things change over time, for example, seasons, tress, flowers, buildings;

� understand that different materials behave in different ways, have different properties and can be
used for different purposes;

� develop an awareness that some materials change if kept in different conditions, for example, butter
melts in the heat, bananas go brown in the air, water turns to ice in very cold weather;

� understand that materials can be joined/assembled in different ways, for example, when using
commercial or junk materials to make/build models;

� develop an awareness of their immediate built and natural environment and their place in it, for
example, where they live, the school grounds, the local park;

� know some of the jobs that are done by different people in their local community;

� develop an awareness of the sequence of familiar events, for example, daily school routines, in their
own personal timelines;

� develop an awareness of different lifestyles, for example, children in developing/hot/cold countries;

� understand the need to respect and care for themselves, other people, plants, animals and the
environment;

� understand and use positional and directional language to identify familiar features and locate places
in their immediate environment;

� develop an awareness of everyday uses of technology and use some of these appropriately, for
example, scissors, ICT;

� talk about their work and explain what they have found out/done;

� present their work through, for example, drawings, paintings, photographs, models.
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Children should be helped to investigate:
Theme: My Feelings and Emotions, for example:
� that feelings and emotions are a natural, important and

healthy part of being human;
� how to recognise their own feelings;
� how to recognise and manage the effects of strong feelings

such as anger, sadness, loss;
� when it is important to express their feelings to others and

how to do this in a positive and safe way;
� how to recognise the feelings of others; 
� how their behaviours can affect the feelings of others.

Examples of possible questions and topics 
What are feelings? How do I recognise them?
How, when and why do feelings change?
How can I manage my feelings?  How do my actions affect
others?
Possible Topics:
Happiness
Celebrations
Being praised
Responding to loss such as divorce or death

Theme: Feeling good about myself, for example:
� being myself;
� their own characteristics, abilities, strengths, their

achievements and personal preferences; 
� what they are good at now;
� what they would like to be good at;
� how to set basic goals;
� that everybody makes mistakes;
� how making mistakes are a natural and helpful part of

learning;
� how they can develop and improve their learning.
Theme: Health, growth and change, for example:
� the options for a healthy lifestyle, including benefits of

physical activity, rest, healthy eating and hygiene to make
informed choices;

� that some diseases are infectious and some can be
controlled;

� that if not used properly, all products can be harmful; 
� the stages of growth from young to old and the changing

needs and responsibilities which that brings;
� similarities and differences between myself and others.

What can I do now that I couldn�t do before?
What am I good/not so good at?  
What do I enjoy/not enjoy about learning?  
How can I improve my learning?
Possible Topics: 
Strengths and weaknesses
Learning how to learn

Theme: Personal Safety, for example:
� different forms of bullying and what to do;
� strategies to resist bullies;
� who, when and how to ask for help;
� the potential danger of relationships with strangers or

acquaintances;
� the difference between good and bad touches;
� strategies to protect themselves from potentially dangerous

situations.

Theme: Safety in the Environment, for example:
� potential dangers in different situations such as, electricity;

equipment and traffic;
� appreciate the need for safety.

How do I keep healthy?
How do I change as I grow older?
Possible Topics: 
Positive body image 
Healthy living
My body
Growing Up
Other aspects of this theme are developed in The World
Around Us, Theme 1: Me and My Home (Myself and My Life
Then and Now).
How do I keep safe? 
What can I do to protect myself?
Possible Topics: 
Bullying
Good and bad touches 
Stranger/acquaintance danger 
People and organisations who help us

How can I keep safe at home, in school, on the roads, near water,
in town and in the countryside?
Possible Topics:
Accidents at home, Road safety

KEY STAGE 1:  PERSONAL UNDERSTANDING AND HEALTH

In the selection of content from the guidelines below teachers should ensure that children have worthwhile
experiences in aspects of each theme. Where possible these should also link to Creative, Expressive and
Physical Development and to the World Around Us. Literacy and Numeracy and ICT should be integrated
throughout. Planning should be flexible enough to enable children to make choices and decisions during their
learning. Sample Teaching Plans will be provided to assist teachers in more detailed planning.
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Possible questions and topics 

Why are family and friends special?  
Who cares for me? 
How do I care for others?
Possible Topics:
Different types of families
Sibling rivalry
Falling out and making up
Resolving conflict
Marriage Divorce/Separation
Imaginary friends
Having a best friend

Other aspects of this theme are developed in The World Around
Us, Theme 1: Me and My Home

Children should be helped to investigate:

Theme: My Family and Friends, for example:  

� different types of families;
� the roles of the people who live at home � who relies on who in

the family; 
� how they listen and respond to what friends and family say and

do;
� how they are  treated and how they treat others; 
� why they have rules at home; 
� who or what influences their views, feelings and behaviour at

home; 
� what it means to be a friend;
� ways in which conflict may be caused at home by words,

gestures or actions; 
� ways in which conflict at home can be avoided or resolved;
� the rights they have, the choices they can make;
� the responsibilities they have to others;
� how they contribute to life at home and the happiness of family

members.
Why is happiness at school important?
What makes a good class?
How do I resolve or avoid conflict? 
Possible Topics:
School rules
Feelings
What it feels like to be in someone else�s shoes 
Falling out and making up
Bullying
Resolving conflict in the playground, in class

Other aspects of this theme are developed in The World Around
Us, Theme 2: My School
What elements make up my community?
Who and what influence my opinions?
Why do we have rules?  
How far can we make up our own rules?
Possible Topics: 
Understanding equality
Celebrations and traditions
Children�s rights
Stereotypes

Other aspects of this theme are developed in The World Around
Us, Theme 3: My Environment

Theme: My Community, for example:
� the people who make up their community;
� ways in which they are similar and different, for example, age,

culture, disability, gender, hobbies, musical tastes, race, religion,
sporting interests, abilities and work;

� their own culture, traditions and celebrations;
� the culture and traditions of one other group who shares their

community;
� conflict in their community, what it is about and how they feel

about it;
� the ideal community and how people should treat each other

with respect and care;
� why we need rules and laws in the community.

Theme: My School, for example:
� the roles of the people in the class;
� who relies on who; 
� how they listen and respond to what people say and do;
� how they are treated and how they treat others;
� why they have rules in class, at school and in the playground;
� who or what influences their views, feelings and behaviour in

school;
� ways in which conflict may be caused in school by words,

gestures or actions; 
� ways in which conflict in school can be avoided or resolved;
� the rights they have, the choices they can make; 
� the responsibilities they have to others;
� how they contribute to life in class and at school and the

happiness of class members.

KEY STAGE 1:  MUTUAL UNDERSTANDING IN THE LOCAL AND WIDER COMMUNITY

In the selection of content from the guidelines below teachers should ensure that children have worthwhile
experiences in aspects of each theme. Where possible these should also link to Creative, Expressive and
Physical Development and to the World Around Us. Literacy and Numeracy and ICT should be integrated
throughout. Planning should be flexible enough to enable children to make choices and decisions during their
learning. Sample Teaching Plans will be provided to assist teachers in more detailed planning.

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Possible questions and topics

How do I feel about myself?
What do I want to do in the future?
Who are my role models?
What goals should I set myself?
How do I learn best?
How can I improve my learning?
What are my strengths and weaknesses?  
Possible Topics: 
My Future Personal goals

Children should investigate:
Theme: Learning to Learn, for example:
� personal self image, self-esteem and feelings and emotions;
� how they feel about school generally;
� pressures to succeed or not to succeed;
� their role in shaping their own future;
� different learning styles and multiple intelligences;
� how they learn best;
� areas of current strength and weakness;
� skills to improve their learning;
� how to seek help and where.

How is my body changing physically and emotionally? 
How do babies begin, develop and grow?   
How do I stay healthy?
Possible Topics: 
Food
Healthy eating
Hygiene
Physical activity
Positive mental health 
Babies
Disease
Growing up
The body
Media Images of Health
Other aspects of this theme are developed in The World Around
Us, Theme 1: Environment and Change (Human Life).
How can I stay safe and keep others safe?   
What do I do if someone threatens my safety?
Possible Topics:
Peer pressure 
Bullying
Stranger/acquaintance danger
Secrets � good and bad and what to do

Theme: Personal Safety, for example:
� the pressure and influences from various sources such as,

peers and methods for resisting pressure;
� legal and illicit substances and drugs, their effects and the

associated dangers;
� dangers and risks within relationships, including touches which

are good and bad;
� strategies for keeping safe.

Theme: Health, Growth and Change, for example:
� how the body grows and develops;
� what changes the body experiences both physically and

emotionally during puberty;
� how babies begin and are born and grow, some of the skills

necessary for parenting and the importance of good parenting;*
� how responsibilities increase as they become older and more

independent;
� options for a healthy lifestyle, including physical activity, healthy

eating, rest, hygiene and what shapes positive mental health;
� that health is affected by bacteria and viruses and that the risk

can decrease when basic, safe routines are used.

Theme: Safety in the Environment, for example:
� a pro-active and responsible approach to safety:

� at home
� in school;
� on the roads;
� in water;
� in the sun;
� with fireworks;

� basic emergency procedures and first aid;
� where and how to seek help.

How do I keep safe in school, on the roads etc?  
How can I keep others safe? 
Possible Topics: 
Road and water safety 
Arson awareness and fire safety 
Accident prevention 
Emergency services and procedures 
Basic first aid.

* Decisions on whether or not these topics should be taught to Year 6/7 children should be agreed with governors and parents.

KEY STAGE 2:  PERSONAL UNDERSTANDING AND HEALTH
In the selection of content from the guidelines below teachers should ensure that children have worthwhile
experiences in aspects of each theme.  Where possible these should also link to Creative, Expressive and
Physical Development and to the World Around Us. Literacy and Numeracy and ICT should be integrated
throughout. Planning should be flexible enough to enable children to make choices and decisions during their
learning.   Children should be encouraged to investigate aspects of themes independently. Sample Teaching
Plans will be provided to assist teachers in more detailed planning.

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Possible questions and topics

How am I different/similar to other people? 
How do I feel in different situations? 
How do I react under pressure?  
How can I be my own person?
Possible Topics:
Peer groups 
Current fashions and trends 
What makes a real friend  
Falling out and making up
Resolving conflict in the playground and classroom (Peer mediation)
Bullying
Forming School Councils
Rules and Laws in the school
Children�s rights
Marriage
Separation/Divorce
Dealing with death
Family Roles

Children should investigate: 
Theme: Relationships with family, friends and in school, for
example:
� how to recognise, manage and express their feelings and

emotions;
� how to recognise and be sensitive to the feelings of others;
� when it is important to express their feelings to others and how

to do this in a positive and safe way; 
� how they feel about themselves at home and at school;
� families and how they behave;
� current fashion and body image pressures;
� situations they and others have faced and how this made them

feel;
� peer and sibling pressure to behave in certain ways;
� bullying, its effects and how it might feel to be in someone else�s

shoes;
� real friendship, how to respond to bullying and how to support

peers in a positive way;
� ways in which conflict and suffering can be caused by words,

gestures, symbols, actions and ways in which conflicts can be
avoided, lessened or resolved;

� how to be confident and express their own views in unfamiliar
circumstances;

� rules in the class and school;
� democracy in the classroom, how we make decisions such as,

voting, debating.
How are people different/similar in the community?  
What does equality mean?
Why do we need laws in the community?
Why is there conflict in the community?
Possible Topics:  
Cultural Diversity 
Ethnic/racial and religious diversity 
Diversity in age, gender and disability
Stereotypes and prejudice 
Children�s Rights
Democracy and voting
Rules and laws in the community
Other aspects of this theme are developed in The World Around
Us, Theme 1: The Environment and Change (The Local
Environment).

Theme: Relationships in the Community, for example:
� the interdependence of people in the community;
� the diversity of cultures that contribute to Northern Ireland;
� similarities and difference between cultures, for example, food,

clothes, celebrations, religious beliefs and practices;
� the rights and responsibilities of the people in the community

including the rights of the child;
� why rules and laws are created and implemented; 
� the need for different rules in different contexts;
� the consequences of anti-social behaviour;
� the role of the media in portraying cultures and conflict in

Northern Ireland;
� gender roles.

Theme: Relationships with the Wider World, for example:
� cultures and traditions in other countries;
� similarities and difference between cultures, for example, food,

clothes, celebrations, religious beliefs and practices.

How are people similar/different in other countries?
What traditions do they have?
Possible Topics: 
Children�s rights
Human Rights
Cultural diversity
Ethnic/racial and religious diversity

KEY STAGE 2:  MUTUAL UNDERSTANDING IN THE LOCAL AND WIDER COMMUNITY

In the selection of content from the guidelines below teachers should ensure that children have worthwhile
experiences in aspects of each theme.  Where possible these should also link to Creative, Expressive and
Physical Development and to the World Around Us. Literacy and Numeracy and ICT should be integrated
throughout. Planning should be flexible enough to enable children to make choices and decisions during their
learning. Children should be encouraged to investigate aspects of themes independently. Sample Teaching
Plans will be provided to assist teachers in more detailed planning.

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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THE WORLD AROUND US

THE IMPORTANCE OF THE WORLD AROUND US

Children are innately imaginative and creative. This ability needs to be valued and nurtured by providing children
with opportunities to observe, enquire, research and develop an understanding of The World Around Us past,
present and future. Through the World Around Us children should develop the skills involved in finding out,
exploring and investigating and thinking about their learning in order to enable them to make informed and
responsible choices and decisions throughout their lives.  

The purpose of learning about The World Around Us within the Primary Curriculum is to provide opportunities for
children to develop: 

� self-confidence and self-esteem in expressing and sharing their thoughts and ideas and developing an
appreciation of the beauty and wonder of the world;

� an awareness of themselves and their place in the world, as well as of other places, cultures and the
environment;

� an awareness of Information and Communication Technology and its impact on society, through the frequent
use of ICT to find out information for themselves.

Children should develop this knowledge and understanding through the contexts of Geography, History, Science
and Technology. These areas can be integrated into cross-curricular topics and linked to:

Creative, Expressive and by observing, recording and representing their work through the skills used in Art and
Physical Development Design, Music and Physical Education;

Language and Literacy by encouraging imagination and creativity through expressing opinions and ideas 
about people and places in the world around us past, present and future;

Mathematics and  by exploring different ways of solving problems by collecting, formulating and 
Numeracy interpreting numerical data and by exploring shape and patterns occurring naturally 

in the environment;

Personal Development by developing insights into their own talents, thoughts and feelings and by comparing 
and contrasting the experiences and feelings of other people in other places and 
times.

Building on Children�s Earlier Experiences

Many children will have experienced some pre-school provision. In the Foundation Stage they will have had
opportunities to investigate the world they live in. These experiences are likely to have included:

� asking questions about why things happen;

� looking closely at similarities, differences, patterns and change;

� talking about topics (for example, weather and the seasons, ourselves) which arise naturally from children�s
own experience;

Detailed Proposals for the Key Stages 1 and 2 Curriculum



� undertaking first hand investigations and experiments with a wide variety of natural and man made
materials;

� exploring and examining photographs, objects and other items;

� listening to stories that introduce a sense of time;

� developing an awareness of aspects of the environment;

� talking and finding out about past and present events in their own lives, and in those of their families and
others.

Approach

The programme for both Key Stages 1 and 2 are presented in themes which seek to connect learning across the
three subject disciplines of Geography, History, Science and Technology.  At Key Stage 1, the subjects are not
separately identified, although teachers should ensure that children experience elements of all three subjects. At
Key Stage 2 the three subjects are more visible but it is hoped that the links between the various topics are
sufficiently strong to allow for clear connections to continue to be made. Teachers should involve children in the
choice of topics that interest them and, where possible, connect learning to current events in The World Around
Us.

Children should be encouraged to:

� investigate issues, experiment, explore and design for themselves; 

� carry out fair tests;

� locate all places studied on maps and atlases; and 

� locate all periods of history studied on an historical time-line.

Progress in Learning

Careful planning by schools will help to ensure that children experience continuity and progression throughout the
programme. A spiral approach to The World Around Us curriculum is recommended so that concepts, knowledge,
and skills introduced at Key Stage 1 are built upon and developed in Key Stage 2 without undue repetition or
significant gaps. Teaching should provide opportunities for children as they move through Key Stage 1 and 2 to
progress: 

� from using everyday language to increasingly precise use of subject specific vocabulary, notation and
symbols;

� from personal knowledge in a few areas to understanding in a wider range of areas, making links between
learning;

� from describing, to planning, to explaining;

� from unstructured exploration to more systematic investigations;
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� from using simple drawings, diagrams and charts to represent and communicate information, to using more
conventional diagrams and graphs;

� from more general approaches to topics, to studying issues in greater depth.

Key Stage 1

To ensure children make progress in the World Around Us, teaching should provide opportunities for children in Key
Stage 1 to:

� make first hand observations and collect primary data;

� identify similarities and differences;

� recognise a fair test;

� use everyday language to communicate ideas;

� handle, recognise and describe objects and places from first hand experience or from film, multi-media
resources, including books;

� locate places learned about on maps (in order to develop a sense of place);

� draw simple time lines (in order to develop chronological awareness and a sense of time);

� make simple drawings, pictorial maps, diagrams and charts to represent and communicate information;

� use a limited range of tools safely to make products and solve simple problems.

Key Stage 2

To ensure children make progress in the World Around Us, teaching should provide opportunities for children to
investigate topics in greater depth, to carry out some aspects of investigations independently and to:

� examine and collect real data and samples from the environment around them; 

� locate and use second hand sources for example, maps, photographs, written accounts;

� investigate similarities and differences, patterns and change;

� investigate topics using multi-media resources and the Internet;

� use increasingly precise subject specific vocabulary, notation, and symbols;

� carry out simple experiments and fair tests;

� learn to record and communicate data in a variety of appropriate ways;

� locate all places studied on atlases and maps;

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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� develop a sense of change over time and how the past has affected the present;

� extend the range of materials, tools and components used safely;

� investigate and evaluate a wider range of products/how they work and the ways in which the needs of the
user influences the design;

� combine their designing and making skills with knowledge and understanding in order to present solutions;

� communicate information using maps and more conventional diagrams and graphs.

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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DEVELOPING CRITICAL AND CREATIVE THINKING SKILLS 

The teacher should be very clear about the learning intention of the activity/topic and should communicate this to
children in a way that they can clearly understand. The children should have an opportunity to demonstrate that
they have achieved the learning intention. The children should be actively involved in the learning and should
have opportunities to make choices and decisions about their learning. 

FIND OUT AND MANAGE INFORMATION

� Ask questions to help plan/design any investigation, for example:

What am I investigating? What do I know already? What do I want to find out? 

What evidence do I need? What materials and processes are suitable?

History and Geography: What is this? Where is it? Why is it there? What is/was it like? What do/did people do? How is/has it 
changed?

Science and Technology: What do I want to find out/make? How am I going to do it? What do I need?  

How will I make it fair? What do I think will happen?

� Find out and use relevant information asking: 

� Can I find out anything in my surrounding environment to help me?  

� Can I collect any first hand evidence, artefacts, interviews, measurements, newspapers, 
photographs, questionnaires, tallies?

� What other sources can I use, for example, books, ICT sources such as the Internet and 
multimedia? Where will I locate these?

� What other materials, tools and resources do I need? 

� How can I gather and classify evidence?  How will I know if it is reliable/fair? How can I check?  Are 
there different points of view and why? 

EXPLORE AND INVESTIGATE
� Generate ideas, for example, brainstorm, plan, and make connections 

Geography and History: What is the event/ issue? What is important about its location? When and why did it happen? What has 
changed? What caused the change? How has the change affected the situation? What has been the 
impact both of and on the environment? How is the event/issue viewed now?

Science: Design the investigation; make predictions, carry out a fair test, measure and record, discuss and 
compare predictions and results, draw conclusions, make comparisons, identify patterns, ask more 
questions.  

Technology:  Identify problems, suggest/compare possible ideas and solutions, try out different approaches, materials,
using a range of technology skills such as cutting, piercing, joining and holding, incorporate aspects of 
control where possible, evaluate and modify.

� Draw conclusions/create solutions, make simple comparisons and predictions.

� Communicate and present findings using appropriate methods and resources including ICT. 

THINK ABOUT LEARNING
� Talk about how they planned and approached their work, for example, discuss the investigations/the design/the issue � What

did I find out?  How can I improve it?
� Explain what they have done, for example, share ideas and discuss difficulties. Identify and share the strategies they used when

they were faced with a problem.
� Talk about what they have learned, for example, how does it build and reinforce previous learning.  What do we know now that

we didn't know before?  What skills did we use?  How have our skills improved?  Have we learned any new skills? How will we
best remember/record what we have learned?  When might we draw upon this learning again?

� Review work in relation to the goals set, for example, what was the goal/objective? Did we achieve it? How can we show that
we achieved it? What improvements might be made?

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Detailed Proposals for the Key Stages 1 and 2 Curriculum

Key Stage 1: THE WORLD AROUND US: Theme 1: Me and My Home

Children should have opportunities, through direct observation and hands on experience to:

� find out about themselves and other children;

� explore and investigate aspects of their own immediate world;

� compare and contrast their lives and homes with those of chiildren elsewhere;

� identify changes that have occurred over time;

� make simple objects or models relating to life at home.

In the selection of content from the guidelines below teachers should ensure that children have worthwhile experiences in History,
Geography, Science and Technology. Where possible these should also link to Art and Design and musical and physical activities and to
Personal Development. Literacy and Numeracy and ICT should be integrated throughout. Planning should be flexible enough to enable
children to make choices and decisions during their learning. Sample Teaching Plans will be provided to assist teachers in more
detailed planning.

Pupils should investigate in an active way aspects of the following:
Myself
� The main parts of the human body;

� Make a simple body model with moving arms and legs;

� Similarities and differences between ourselves and other
children, for example, eye and hair colour, foot and hand size
etc;

� Compare us with children of other cultures, for example,
those who may not have basic needs such as clean water,
adequate food and nutirition;

� How we grow and move.

My life then and now
� Myself now and as a baby, changes in clothes, toys, food,

size;

� Myself at different ages, a time line of photographs, toys,
clothes; significant memories and achievements at different
ages;

� My day, morning, afternoon and evening; my week; my year;

� My family, parents/grandparents;

� important seasonal celebrations for children from a range of
cultural backgrounds within Northern Ireland, for example,
Easter, Christmas, The Chinese New Year, Divali, Ramadan.

(Other aspects are explored in Personal Development under the
theme: Health, Growth and Change).

Homes elsewhere
� A contrasting home of a child in another part of the world, for

example, those in hot or cold countries;

� similarities and differences, for example, shape, size,
available materials, climate, location.

Homes now and in the past
� The main features of my home, the number of rooms and

their different uses;
� Different types, size and shape of some of the houses in the

local area;
� Where I live, my addres, and some of the street and road

names in the local area;
� A range of features of homes today compared with homes in

the recent past; for example, in the 1950s and 1960s; during
the War; or changes during this century;

� Differences between homes now and in the past;
� Household objects and artefacts from the past, know

how the objects were used and in which room.
Physical processes at home
� The uses of electricity in their home and the importance of

using it safely;
� Forces which push, pull and make things move � making a

push/pull toy;
� Exploring devices including a range of toys which move, for

example, wind up/battery toys, roamer, pixie;
� Sounds in their home environment � ways of making sounds

using themselves and familiar objects, for example, making a
sound instrument;

� Different sources of light and how darkness is the absence of
light;

� Ways we heat our home.
Properties and materials at home
� A range of common materials in the immediate environment;
� How to group materials, for example, by colour, shape,

texture, flexibility;
� Materials used by animals to contruct homes;
� The effect of heating and cooling some everyday substances

whilst cooking;
� Make a model using a variety of materials, for example, a

junk model of a home, a hat, umbrella or waterproof cover to
keep teddy dry.
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Children should have opportunities, through direct observation and hands on experience to:

� explore and investigate aspects of their own school and its surroundings;

� compare and contrast their school with a school in the past; and 

� make simple objects or models relating to life at school.

In the selection of content from the guidelines below teachers should ensure that children have worthwhile and progressive
experiences in History, Geography, Science and Technology. Where possible these should also link to Art and Design and musical and
physical activities and to Personal Development. Literacy and Numeracy and ICT should be integrated throughout. Planning should be
flexible enough to enable children to make choices and decisions during their learning. Sample Teaching Plans will be provided to assist
teachers in more detailed planning.

Pupils should investigate in an active way aspects of the following:
Features of my school 
� The main features of my school;

� The number of rooms and their different uses;

� Some of the street and road names that surround it;

� The school address and location;

� The school grounds � play spaces, parking, nature areas;

� How our school grounds might be improved;

� Other schools in the local area/wider world and our links with
them.

Travelling to and from school 
� The different ways children travel to school;

� Busy roads, quiet roads in the area, traffic hazards;

� Ways of crossing roads safely, including use of reflective
materials;

� Make a reflective armband;

� Travelling to school at different times of year in different types
of weather, including keeping warm and dry;

� Other means of transport people use now and in the past to
travel to work, to go on holiday or to transport goods. 

Work at school 
� What we learn at school;

� People who help us in school and their work, for example,
the teacher, caretaker, secretary;

� The goods and services the school uses, for example,

� an essential good, for example, milk, bread, paper, the
post;

� the emergency services, for example, police, fire,
ambulance.

Energy and materials used in school 
� The use of electricity in school;

� How human activities create a variety of waste products, for
example, litter;

� The range of materials used in school, for example, furniture,
playground equipment, schoolbags;

� Make a model of a piece of playground equipment;

� Why materials are chosen for their use, for example,
materials that absorb water and those that are waterproof.

Life at school now and then 
� A timeline of myself at different stages in school; 

� Significant memories and school achievements so far;

� Differences between school in the past and school now, for
example, clothes, equipment, rules, games;

� Memories of older people they know, a timeline of their
school days and significant events they can remember;

� Seasonal events celebrated at school; 

� Games played at school in the past.

Key Stage 1: THE WORLD AROUND US: Theme 2: My School

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Children should have opportunities, through direct observation and hands on experience to:

� explore and investigate aspects of their own environment;

� compare and contrast this with an environment elsewhere and in the past; 

� construct solutions to problems that they encounter.

In the selection of content from the guidelines below teachers should ensure that children have worthwhile and progressive
experiences in History, Geography, Science and Technology. Where possible these should also link to Art and Design and musical and
physical activities and to Personal Development. Literacy and Numeracy and ICT should be integrated throughout. Planning should be
flexible enough to enable children to make choices and decisions during their learning. Sample Teaching Plans will be provided to assist
teachers in more detailed planning.

Pupils should investigate in an active way aspects of the following:
My environment
� The variety of living things in the local environment, for

example, in the playground, park or zoo;

� The main parts of a flowering plant, including root, stem, leaf
and flower;

� How we can take care of trees, plants, flowers and birds in
the local area;

� Changes in the local natural environment, for example,
record changes in the weather using a weather chart or diary;

� Animals and their young, their habitat and how they are
affected by seasonal change;

� How plants grow and are influenced by seasonal change; 

� How animals move, grow and feed; 

� Make a seed dispenser for birds.

A contrasting environment
� Similarities and differences between this and my

environment, for example,

� location;

� weather;

� landscape features;

� plants and animals associated with this environment.

My area now and in the past 
� Different buildings and spaces in the local area and what

they are used for, for example, the library, post office, bank,
church, park;

� Different features of town and countryside;

� How the area/community has changed over time, for
example, homes, buildings, transport, working life;

� What older people remember about the area in the past;

� The origins and traditions of some festivals within the
community, for example, Harvest, St. Patrick's Day,
Christmas, Easter, Hallow-even, Divali, The Chinese New
Year, Ramadan;

� Events that take place in the local/wider community.

A people-environment issue
� An issue in either their local or contrasting environment, for

example, litter, graffiti;

� Ways of improving their environment;

� How people's actions can affect plants and animals, for
example, by cutting down trees or taking away hedgerows;

� Make a model using a variety of materials, for example,

� a bin with a moving lid to recycle cans;

� a bag to carry waste cans.

Key Stage 1: THE WORLD AROUND US:  Theme 3: My Environment

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Children should have opportunities, through direct observation and hands on experience to:

� find out about themselves;

� explore how we live now and how people lived in the past;

� carry out investigations of natural habitats;

� compare and contrast different environments and weather conditions;

� consider ways of caring for the environment.

In the selection of content from the guidelines below teachers should ensure that children have worthwhile and progressive
experiences in History, Geography, Science and Technology. Where possible these should also link to Art and Design and musical and
physical activities and to Personal Development. Literacy and Numeracy and ICT should be integrated throughout. Planning should be
flexible enough to enable children to make choices and decisions during their learning. Children should be encouraged to investigate
aspects of a topic independently. Sample Teaching Plans will be provided to assist teachers in more detailed planning.

Pupils should investigate in an active way aspects of the following:
Ourselves
� How humans use their senses;

� The major organs (brain, heart, lungs, stomach, small and
large intestine, bladder, kidneys and liver) and place on an
outline of the human body;

� That humans have skeletons to support their bodies, protect
their organs and help them move;

� Design and make a model illustrating body movement, for
example, a skeleton.

(Other aspects are developed in Personal Development Theme:
Health, Growth and Change).

Plant and animal life
� Investigate a local habitat, including the relationship between

the animals and plants in classifying according to observable
features;

� How animal behaviour is influenced by seasonal change
including hibernation and migration;

� How a variety of seeds and bulbs grow and change in
different seasons, the need for heat, light and water;

� The main stages in the life cycle of some animals, for
example, a frog or butterfly;

� Living things in a simple food chain;

� Design and make a life cycle wheel or a food chain mobile.

People and places
� Investigate a range of places*, including for example,

� the local area;

� a developed world country*;

� a developing world country*;

� Investigate similarities and differences in the countries, for
example, size, weather, landscape, resources;

� Investigate similarities and differences in the people and their
lifestyles, for example, work, housing, transport, education;

� Explore how we might act on a local/global issue, for
example, pollution, habitat destruction.

* Place studied in a developing/developed world country should
be of a similar size to their own locality.

The weather
� Observe, record and interpret weather in the locality;

� Compare with a location that experiences a different climate.

The way we lived in the past
� Life in our local area � a study of evidence of the past from

buildings, place-names, maps etc;

� Life at a particular time in the past � Ancient Egypt, Ancient
Rome, Viking Times, Victorian Times;

� The life of a famous person (local, national or international).

Key Stage 2: THE WORLD AROUND US:  Theme 1:  The Way We Live

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Children should have opportunities, through direct observation and hands on experience to:

� investigate the properties of different materials;

� explore and investigate the use and production of materials; 

� investigate and identify how change takes place over time;

� explore how to best care for a changing environment;

� design and construct using a variety of tools and materials.

In the selection of content from the guidelines below teachers should ensure that children have worthwhile and progressive
experiences in History, Geography, Science and Technology.  Where possible these should also link to Art and Design and musical and
physical activities and to Personal Development. Literacy and Numeracy and ICT should be integrated throughout.  Planning should be
flexible enough to enable children to make choices and decisions during their learning. Children should be encouraged to investigate
aspects of a topic independently. Sample Teaching Plans will be provided to assist teachers in more detailed planning.

Pupils should investigate in an active way aspects of the following:
Materials
� Similarities and differences in a range of everyday materials

for example colour, texture and behaviour;

� The properties of materials such as paper, plastic and fabric,
for example, strength, flexibility, absorbency;

� How properties of materials relate to uses, for example, the
different materials used in building a house;  

� Design and make a structure of a specific purpose, for
example, a bridge to support a given mass.

Change
� Investigate which everyday substances dissolve in water;

� Changes brought about by heating and cooling everyday
substances, for example, chocolate melting;

� Changes of state in the water cycle;

� How the use of materials for everyday living creates a variety
of waste, for example, waste materials in the classroom and
around the school;

� Design and make a device for picking up litter or a wind-proof
bin;

� How some materials can change or decay while others do
not, for example, leaves rotting, colours fading; 

� How waste can be reduced by re-using or recycling and how
this is beneficial to the environment.

The use of materials
� The  use of natural materials/resources in the environment,

for example, rocks, fossil fuels, trees, water.

Materials and products
� Jobs associated with the provision of goods and services, for

example, farming, shops, transport;

� The making and transportation of goods and materials and
their change over time, for example, potato crisps, apples,
bricks;

� The use of materials at a particular time in the past, for
example, the Stone Age, Bronze Age, Iron Age;

� Technological change/ the impact of inventions;

� Changes in leisure over time;

� Changes in transport over time;

� Changes in communications over time.

Caring for a changing environment
� Conserving important natural resources, for example, the

rainforests;

� Developing environmentally-friendly sources of power using
the sun and wind. 

Key Stage 2: THE WORLD AROUND US: Theme 2:  Materials and Change

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Children should have opportunities, through direct observation and hands on experience to:

� investigate forces, energy, electricity, sound and light;

� investigate factors which cause migration, exploration and other key historical events;

� investigate the effects of natural disasters and extreme weather on people and places;

� design and construct models which use various energy sources.

In the selection of content from the guidelines below teachers should ensure that children have worthwhile and progressive
experiences in History, Geography, Science and Technology.  Where possible these should also link to Art and Design and musical and
physical activities and to Personal Development.  Literacy and Numeracy and ICT should be integrated throughout.  Planning should be
flexible enough to enable children to make choices and decisions during their learning.Children should be encouraged to investigate
aspects of a topic independently.Sample Teaching Plans will be provided to assist teachers in more detailed planning.

Pupils should investigate in an active way aspects of the following:
Forces and energy
� The uses of energy at home, in the classroom or in a variety

of models and machines, for example, the source of energy
in a torch;

� The use of energy and its effect on the environment, for
example, non-renewable energy resources such as coal, oil,
gas; renewable energy sources such as wind, water solar
power;

� Design and make a wind-powered model;
� How forces can affect the movement, shape and distance

objects can travel, for example, how pushes and pulls make
things move further, faster or stop;

� The effect of friction on moving objects, for example, test
how different surfaces can effect how a vehicle travels down
a ramp covered in different surfaces/investigate what makes
a comfortable shoe for PE;

� Design and make a model which uses a pneumatic or
hydraulic system.

Electricity
� Construct a simple circuit using components such as,

switches, bulbs and batteries;
� Materials that are conductors or insulators;
� The effect of adding components to a circuit � design and

make a battery-powered model or a model which uses
control technology.

Sound and light
� How sounds are produced when objects vibrate, for example,

plucking an elastic band, beating a drum;
� That sound travels through a variety of materials, for

example, sound travels through string in a string telephone or
through metal when tapping pipes;

� Design and make a working model which incorporates an
alarm system;

� How light shines through some materials and not others by
exploring transparent, translucent and opaque materials;

� How shadows are formed and changed;
� The use of mirrors and other shiny surfaces.

People moving
� The forces that make people move and the effect on people

and places, for example,                
� the pull of  job opportunities or a better life; 
� the push of poverty, famine, drought or overcrowding;
� the movement of peoples in the past, for example, The

Romans; The Celts; The Vikings; Explorers such as
Columbus.

Or 
The effects of natural disasters or extreme events
� The effects of extreme weather conditions such as flooding,

drought or hurricanes or of  earthquakes and volcanoes on
people and places here and in the wider world; 

� The effects of extreme events on people and places in the
past for example, the burial of Pompeii by the eruption of
Vesuvius; the Great Famine in Ireland; the World Wars; the
sinking of the Titanic.

Key Stage 2: THE WORLD AROUND US:  Theme 3:  An Ever-Changing World

Detailed Proposals for the Key Stages 1 and 2 Curriculum
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Formative, Diagnostic and Summative Assessment

THIS SECTION WILL CONTAIN

1 Non-statutory Line of Progression, illustrating Indicators of Performance at Key Stages 1 and 2 in:

� Language and Literacy (Talking Listening, Reading and Writing);

� Numeracy (with processes in Mathematics integrated into the strands of Number, Data Handling,
Shape, Space and Measures);

� Critical and Creative Thinking Skills (including the use of ICT).

These lines of progression will be provided as guidance to help teachers plan for, and monitor
formatively, the development of skills in Literacy, Numeracy, Thinking (and ICT).

2 Summative Level Descriptions for:

� Language and Literacy;

� Mathematics and Numeracy; and 

� Critical and Creative Thinking Skills.

These level descriptions will be provided to help teachers arrive at decisions about the approximate level at
which children are working in each year.

3 Examples of the Annual Report to Parents

NOTE: All three elements of formative, diagnostic and summative assessment are to be trialled with a number of
schools before dissemination to all schools during 2003.



BLANK PAGE



	����
����������������	��
����
�����
���������
������
�������������������������������
���� ���������	
���

�����������	������	
���

���� ���������������
 ���� ���������������

!��
��"	��#	�

���!��
��"	��$	�"

%����& 
%'���%(


